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PERSONAL VALUES AND BEHAVIOR 
Because of the uniqueness of personal values and because 
of their existence without being seen, personal values present 
a challenge to investigators. The major question at the 
beginning of the present research was — What are personal 
values? 
Characteristics of Personal Values 
The following discussion delineates the characteristics 
of values which appear to be important considerations for the 
present study, and summarizes some of the thinking of those 
who have done considerable exploration in the domain of 
values. Personal values may be thought of as concepts, 
determinants of behavior, means and ends, and concepts of the 
desirable. They may be both explicit and implicit, positive 
and negative, and are believed to be relatively stable. 
Concepts 
Values are concepts. Every individual has ideas of 
conditions and objects that give meaning to life for him 
and of reality as he thinks it ought to be. These ideas may 
be emotionally charged, but they are more than pure emotions, 
sensations, impulses, or reflexes for they are cognitive con­
cepts . 
Values are private or personal in the sense that they are 
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part of the inner life of the individual. Values differ 
greatly among people. It is doubtful whether any two persons 
have exactly the same concept of a good life, since each per­
son's values are determined by his own personal experiences, 
and the individuality of personal experience" guarantees that 
unique points of view will develop. 
There is agreement among writers that values, as con­
cepts, stem from experiences. From experiences emerge con­
cepts about the role of particular objects, forces, and 
persons in satisfying basic needs. One learns to expect cer­
tain results or effects from certain behavior. According to 
Prescott,1 experiences gradually build an "organized core of 
meaning at the center of personality" which he identifies as 
values. What one is ready to see in a situation, how he 
interprets what he sees, and the significance of the situation 
as he perceives it are determined by what matters most to him 
ab well as by the details of information he has about various 
facts in the situation. Thus, an individual, constantly 
throughout his life time, sorts those elements from his expe­
riences which play important roles in formulating and reformu­
lating the mental concepts of a good life, in other words, his 
values. 
^Daniel A. Prescott. The child in the education process. 
New York. McGraw-Hill Book Co., Inc. 1957. p. 30. 
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Explicit and Implicit 
Individuals have widely varying degrees of awareness of 
their values. Kluckhchn, along with others,1 has stated that 
values may be explicit or implicit. The explicit values have 
O 
been defined by Beyer as those which are "readily expressed 
or asserted". They can usually be verbalized by the indi­
vidual because he is likely to be conscious of them. Implicit 
values must be inferred from the Individual's behavior. Some­
times these are called operative values, since the Individual 
may not be conscious of their existence• 
One's real and effective values are not always clearly 
recognized by the individual. When asked for a list of the 
things they value, people are able to name only those they 
have verbalized or consciously thought out. Many of their 
values have not been subject to such a conscious analysis. 
Woodruff does not question the basic fact that mental 
processes seem perfectly capable of capturing the meaning of 
experience even when the individual does not realize what is 
^Clyde Kluckhohn and others. Values and value orienta­
tions in the theory of action. In Talcott Parsons and Edward 
A. Shils. Toward a general theory of action, pp. 388-432. 
Cambridge, Mass. Harvard University Press. 1954. 
^Glenn H. Beyer. Housing and personal values. New York 
(Ithaca) Agr. Expt. Sta. Memoir 364. 1959. p. 5. 
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Asahel D. Woodruff. The psychology of teaching. New 
York. Longmans, Green and Co., Inc. 1948. 
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going on. Thus one may have developed concepts of implicit 
values which he is not able to verbalize. Woodruff has said 
that it is evident from observation of behavior and through 
the use of indirect tests that values of which the individual 
may not be aware are capable of directing his behavior. 
Therefore, it is, in part, because values vary on a continuum 
from explicit to implicit, according to the degree of per­
sonal awareness, that progress in research has been limited. 
Determinants of behavior 
Values are persistent organizers of action according to 
Parsons and Shils.1 Values materially affect the way an 
individual will react when confronted with a situation per-
c 
mitting more than one course of action. Allport cited an 
illustration of this point: 
President Lowell of Harvard was once asked how it 
was possible for an over-worked administrator to 
make so many detailed decisions day by day. He 
replied that it was not so difficult as it might 
seem, for each specific issue fits readily into 
one of a few dominant categories of value. If 
the administrator is clear in his own mind con­
cerning his value orientations, if he knows his 
major aims, decisions on specific issues auto­
matically follow. 
1Talcott Parsons and Edward A. Shils. Toward a general 
theory of action. Cambridge, Mass. Harvard University 
Press. 1954. 
^Gordon Allport. Becoming. New Haven, Conn. Yale 
University Press. 1955. pp. 75-76. 
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Even though it is a recognized fact that values con­
stantly influence one's daily perception, attitudes, and acts, 
they are not the only influence. An individual's actions re­
sult usually from a compromise between his values and other 
aspects of a situation, such as the demands of the environ­
ment™ which can cause one to develop numerous ways of behaving. 
Then, too, some individuals lack clarity concerning their 
personal values. Their behavior may reflect merely a passing 
mood. On this point Allport1 has stated that "even the best 
integrated of personalities do not act always consistently 
with their schemata of values". Within every individual 
there are operating such factors as irresistible impulse, 
threads of childishness, and violations of conscience. One 
puts on an appearance for the occasion or "plays a role". At 
times everyone is forced to play roles that he regards as 
strange to himself. 
In spite of all such conflicts, individuals develop their 
own personal style or way of living. Some characteristics 
may serve to conceal one's true nature; but at the same time 
and for the most part, one's style of living reflects his 
true self and reveals his system of values. 
^Allport, o£. cit., p. 77. 
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Means and ends 
Personal values are regarded both as means and ends : the 
former Is a dependent or Instrumental value whereas the latter 
Is an Independent or final value. Trow1 stated that value 
concepts may be of low or high generality. He viewed them as 
means when they imply immediate goals and as ends when they 
lead toward more universal or ultimate goals. 
Values as "means" are asymmetrically dependent on "end" 
2 
values, according to Perry, who said a man may covet or value 
wealth in order to achieve political power. Because he covets 
wealth, he works in a manner to accomplish his objective. His 
drive to gain wealth, however, stems- from his political ambi­
tion. If his ambition is extinguished, the drive for wealth 
would cease, whereas the reverse is not true, If his drive 
for wealth were extinguished his ambition would still remain. 
According to this explanation all means are justified by 
their ends; that is, their value as means is derived from 
the value of their ends. 
As was stated earlier, values as means are considered 
immediate goals. This raises the issue of the relationship 
•^William Clark Trow. The value concept in educational 
psychology > Journal of Educational Psychology. 44:449-462. 
1953. 
^Ralph Barton Perry. Realm of value. Cambridge, Mass. 
Harvard University Press. 1954. p. 79. 
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of values to goals. According to Ernest, 
Goals constitute a hierarchy in which almost every 
goal stems from a lower goal and leads to a higher 
one. Most goals are means to high ends which 
finally culminate in ultimate ends or values. 
As Ernest implies, goals and values range along a continuum 
from the simplest of goals to ultimate values. On this con­
tinuum a place exists where goals are so complex and so long-
ranged that they cease to be goals as such and take on the 
properties of values. It is at this point where there is 
overlapping; where goals are means, if they are dependent upon 
end values. 
2 
The Cornell Value-Study group reached this conclusion: 
Values are not the concrete goals of behavior, 
but rather are aspects of these goals. Values 
appear as the criteria against which goals are 
chosen and as the implications which those goals 
have in the situation. 
A goal may shift from an end to a means or from a means 
to an end, according to the role it plays in the individual's 
system of values. For example, a college degree may appear 
as a value to an adolescent, but when the degree is achieved, 
the value may become further quest for knowledge and the 
Eva Rut Ernest. Factors related to family goals 
specified by farm operators and homemakers. Unpublished M.S. 
Thesis. Ames, Iowa. Library, Iowa State University of 
Science and Technology. 1956. p. 7-
^Cornell Value-Study Group. Nummary of discussion). 
1959. (pimeo^ (Original not available for examination, 
cited in Glenn H. Beyer. Housing and personal values. New 
York (Ithaca) Agr- Expt. Sta. Memoir 364. 1959.) 
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original value, a degree, become but a goal. When such 
changes occur, it is the object or situation which has shifted 
roles: what was end has become means. 
Conceptions of the desirable 
A value may also be thought of as a conception of the 
desirable. Values are more than wishes or desires; they are 
convictions. Prescott1 stated that values are an individual's 
most sincere statement to himself of what is ultimately worth 
striving for. Everyone has had the experience of wanting 
something which he then decides, upon reflection, is not worth 
having. In such instances, the value is not the object of 
immediate desire but the object worth having after critical 
reflection. Thomas^ suggested this same distinction is com­
monly expressed in other pairs of terme, such as, enjoyed and 
enjoyable, loved and lovable, satisfying and satisfactory. 
When the term desirable is used to describe value, it 
brings out the fact that value always has an affective as 
3 
well as a cognitive dimension. Kluckhohn stated that "the 
combination of conception with desirable establishes the union 
of reason and feeling inherent in the word value". If the 
lPrescott, o£. cit., p. 412. 
^Lawrence Gr. Thomas* Prospects of scientific research 
into values. Educational Theory. 6:193-205. 1956. 
^Kluckhohn and others, 0£. cit., p. 400. 
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rational element is omitted, something not very different from 
attitude or sentiment is left; if the affective aspect is 
omitted, there remains something resembling ethics. Both com­
ponents must be included in any definition of value, accord­
ing to Kluckhohn. 
Positive and negative 
Values may be either positive or negative depending on 
whether they have favorable or unfavorable connotations for 
the well-being of the individual. Woodruff and DiVesta1 
stated that an individual comes to value positively certain 
objects and conditions which have seemed to contribute to 
his well-being. These objects or conditions which seem to 
him to have interfered with his well-being come to be valued 
negatively. For example, an individual who experienced during 
childhood a satisfying relationship with family members is 
likely to hold family life high as a value; whereas, an indi­
vidual who grew up in a poor psychological environment may 
as an adult place a low value on every aspect of family life. 
In this latter situation, family life would be a negative 
value for the individual. 
Not all values can be clearly identified as either posi­
lAsahel D. Woodruff and Francis DiVesta. The relation­
ship between values, concepts, and attitudes. Educational 
and Psychological Measurement. 8:645-659. 1948. 
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tive or negative. According to DiVesta,1 a person's values 
characteristically exist in rank order from high positive 
value, through a neutral area to high negative value. Because 
of the structure of personality and an individual's need for 
self-actualization, man tries to act in a way which will 
attain more of his positive values and less of his negative 
values. Thus, because positive values are generally more 
evident, there is a tendency to consider values as being of 
a positive nature only, whereas negative values also play an 
important role in everyone's scheme of values. 
Relatively stable 
Although relatively stable, values are constantly being 
reconstructed within the adult as he meets new experiences, 
and chooses between conflicting possibilities. Childhood 
and adolescence are periods of value formulation. From an 
individual's experiences as a youth, he develops value con­
cepts which become relatively stable as he moves toward matu­
rity and adjustment to life. In explaining Carl Rogers' point 
of view concerning the importance of maintaining a continuous 
p 
examination of one's values, Hall and Lindzey have said : 
^"Francis J. DiVeeta. The role of personal values and 
process concepts in the personal and social adjustment of 
adolescents. Unpublished Ph.D. Thesis. Ithaca, N.Y. 
Library, Cornell University. 1948. 
^Calvin S. Hall and Gardner Lindzey. Theories of person­
ality. New York. John Wiley and Sons, Inc. 1957. p. 488. 
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For healthy, integrated adjustment one must con­
stantly be evaluating his experiences to see 
whether they require a change in the value struc­
ture . Any fixed set of values will tend to pre­
vent the person from reacting effectively to 
new experiences. One must be flexible in order 
to adjust appropriately to the changing condi­
tions of life. 
Jacob"1 made a study of the stability of values of college 
students. He found that student values do change to some ex­
tent in college; that there was more homogeneity and greater 
consistency of values among students at the end of their four 
years than when they began. By this time, the student had 
worked out serious conflicts of values or at least achieved 
a workable compromise• No sharp break seemed to occur, how­
ever, in the continuity of the main system of values which the 
students had brought with them to college. 
p 
Turner has studied the influence of vertical mobility 
upon personal values of college students. He found that the 
individual who made-a self-conscious shift in values is 
forced into some reconceptualization of values. The result 
of his study indicated that values can be changed even when 
opposition stands in the way as long as the individual is 
convinced that such change will contribute to his state of 
1 Philip Jacob. Changing values in college. New Haven, 
Conn. The Edward W. Hazen Foundation. 1956. 
p 
Ralph H. Turner. The experience of vertical mobility 
and personal values. Research Studies, State College of Wash­
ington. 19:89-92. June, 1951. 
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well-being. 
The writer is not aware of any longitudinal studies which 
indicate to what extent values do or do not change over an 
i 
individual's life span- However, Dewey has said that values 
do and should change as human needs and the human environment ~ 
changes. Some writers, who contend values do not change, 
agree that because of new experiences the order of Importance 
an individual gives to his values will fluctuate. 
Each individual has a system of values in which every 
value is conditioned by the other values in the system. 
Though all these values are, by their very nature, of impor­
tance to the individual, some are more important than others. 
For this reason, one's system of values is often referred to 
as a pattern of values or value hierarchy to imply that there 
Is an organization or ranking among the values. Frescott^ 
stated that most mature persons consistently strive to 
realize no more than a half-dozen major values, and these 
usually have a hierarchial order with one value uppermost and 
the others falling into an ordered sequence. This top value, 
sometimes spoken of as the dominant value, determines the 
+ 3 
relative Importance of the other values. According to Smith, 
-'•John Dewey. Theory of valuation. International Ency­
clopedia of Unified Science. Vol. 2, No. 4. 1939. 
^Prescott, ojd. cit., p. 412. 
^John Smith. Value convictions and higher education. 
New Haven, Conn. The Edward W. Hazen Foundation. 1958» 
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Significant change in values for a- given indi­
vidual must come about through the medium of the 
dominant value and that either no change at all 
can be effected in the particular values apart 
from the dominant one or that no more than super­
ficial change can bè brought about, if the domi­
nant value remains the same. 
A hierarchy of values composed of values which are com­
patible with each other can prevent conflicts from occurring 
within the individual for all experiences will then have 
inter-related meanings and all behavior will be consistent. 
The Cornell Value-Study Group1 stated that a rough hierarchy 
of values may be defined in some instances by observing which 
values are sacrificed in favor of other values. It is in 
situations where different values conflict with each other 
that insight is gained into those values which are most im­
portant to the individual. 
From the foregoing discussion, it can be concluded that 
values are mental concepts of desirable objects and condi­
tions, which are synthesized from an accumulation of experi­
ences, and which tend to endure through time. Regardless of 
whether they are explicit or implicit values, they influence 
perception, attitudes, and acts. Values may be positive and 
negative, occurring in patterns or forming a hierarchy with 
some values serving as means to end values while others serve 
as ultimate ends. 
^Cornell Value-Study Group, op. cit. 
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Values and Behavior 
It has been noted that values influence one's perception 
and actions. Although values per se are non-observable, as 
parts of the inner life of the individual, they- have signifi­
cance in the form of verbal or other behavior from which they 
may be studied directly or inferentially. For this reason 
researchers in the field of values have been interested in 
studying the relationship of values to attitudes, interests, 
preferences, needs, and motivation. Each of these relation­
ships is discussed in the sections which follow. 
Values and attitudes 
Attitudes, like values, stem from experiences. Both 
attitudes and values are directive In nature; however, atti­
tudes, as readinesses to respond, have a directive effect 
upon the feeling and actions related to an object, whereas 
values are governing factors and play an important role in 
the determination of attitudes for, according.to~Wo©druff,1 
attitudes are not the basic directive factors in behavior but 
are secondary to some personal characteristic which is less 
changeable in response to various situations. This character-
2 istic may be identified as value. Allport has defined an 
Ï-Asahel D. Woodruff • Personal values and the direction 
of behavior. School Review. 50:33. 1942. 
2Gordon W. Allport. Personality, a psychological inter­
pretation. New York. Henry Holt and Co. 1937. 
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attitude as a form of readiness to respond. It is individ­
ualized, is organized through experience, and exerts a direc­
tive influence upon the individual's response to all objec­
tives and situations with which it is related. Kluckhohn 
pointed out that Allport' s definition of attitudes dis­
tinguished attitudes from values on two counts: "(l) exclu­
sive referability to the individual, and ( 2) absence of impu­
tation of the desirable.1,1 
In reviewing literature published during the period 1925-
p 
1951, Corey found attitudes and values to be treated as 
though one and the same. Corey noted that: 
A value is an attitude, a standard, or a belief 
which the individual has selected and reconstructed 
from the many concepts that beset him In his envi­
ronment and the feelings that struggle within him. 
It was concluded further that a system of values is an inte­
grated structure of beliefs, attitudes, and interests within 
the personality which motivates or restricts behavior. 
2 Straus, who recently developed a technique for measuring 
values, titled the instrument, "Rural Attitudes Profile". He 
^Clyde Kluckhohn and others, ojo. clt., p. 423. 
^Fay L. Corey. Value of future teachers : a study of 
attitudes toward contemporary issues. New York. Bureau of 
Publications, Teachers' College, Columbia University. 
1955. 
^Murray A. Straus. A technique for measuring values 
in rural life. Washington Agr. Expt. Sta. Tech. Bui. 29. 
1959. 
16 
used the term attitude in naming the test because he believed 
it to be more easily understood by respondents than the term 
values. He stated that he had found the terms attitude and 
value were sometimes used interchangeably in the literature 
and overlapped conceptually. He recognized, however, that 
the concept of value.implies worth whereas attitude refers 
to a specific predisposition to respond. 
Both attitudes and values appear to have distinctive but 
related characteristics. Values are few and comprehensive; 
whereas attitudes are more specific and numerous. An atti­
tude may refer only to what is desired, while a value is 
that which is desirable. On the other hand, attitudes are 
related to values ; that is, if an individual recognized that 
an object or condition will favor the achievement of his 
values, his attitudes will be favorable toward the object or 
condition. Attitudes will change if the value pattern is 
altered or if the concept of a given object or condition is 
changed. 
Values and interests 
Because interests are rooted in experiences and exert a 
directive and determining effect on behavior, they, too, are 
closely related to and often confused with values. The early 
research work in identifying values, which began shortly after 
World War I, was done by means of Interest inventories. There 
17 
was question, however, even then in the minds of the inventory 
builders as to whether interests really qualified as values. 
Interests give direction to one1s activities and, as 
such, presuppose values. Some writers contend that one takes 
interest in something because he values it, because he selects 
it according to the importance it has for his life. Others 
say that value is conferred on an object or condition because 
of the interest an individual has in it. Another difference 
in interpretation among writers is that some assume that 
value is any object of any interest, whereas others say that 
a value emerges as one interest competes with other interests. 
One of the current writers in the field of value theories, 
Ralph Perry,1 has based his theory on a relationship between 
value and interests. He has stated that : 
A thing - anything - has value, or is valuable, 
in the original and generic sense when it is the 
object of an interest - any interest. Or whatever 
is the object of interest is ipso facto valuable. 
Thus, according to Perry, the valuableness of "family life" 
would be the characteristic conferred on family life by the 
interest which is taken in It, for what it is, or for any1 of 
its attributes, effects, or implications. As Perry has 
pointed out, this meaning of value is dependent on the defini­
tion of interest which he proposed as: 
iRalph Barton Perry. Realms of value. Cambridge, Mass. 
Harvard University Press. 19 54. p. 2. 
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. . .  a  t r a i n  o f  e v e n t s  d e t e r m i n e d  b y  e x p e c t a t i o n  
of its outcome. Or, a thing is an object of in­
terest when its being expected induces actions, 
looking to its realization or non-realization.1 
Thus family life would be an object of interest, a value, when 
acts believed to contribute to family life are done for that 
reason. 
It appears that Geiger2 differs from Perry in that Geiger 
has considered values as the outcomes of choice among compet­
ing human interests. In other words, values are not Just any 
object of interest, for according to Geiger, all values are 
interests, but not all interests are values. He explained 
that some "judgment", not necessarily rational or even con­
scious, needs to be made before any interest in competition 
with another interest emerges as a value. Thomas would agree 
with Geiger as he has said, "Something is considered valuable 
and desirable when it is wanted in the light of perceived re­
lationships to other things of interest.11 The value judgment 
focuses not on the object of interest themselves, but on the 
perceived relations among them. 
The present writer agrees that intense or consistent in­
terests that continue over time may be considered as values. 
^Ibid.. p. 3. 
o 
George Geiger. Values and social sciences. Journal 
of Social Issues. 6:8-16. 1950. 
^Lawrence G. Thomas. Prospects of scientific research 
into values. Educational Theory. 6:200. 1956. 
19 
This would Imply that some sorting among interests had 
occurred and only those which the individual found contributed 
to his well-being prevailed as values for him. 
Values and preferences 
Preferences are sometimes considered as values. A 
preference per se, however, may mean simply a choice among 
alternatives. It might be thought that when an individual 
prefers one alternative over another, the one preferred or 
chosen is actually good or better than another, but this is 
not so. The preference by itself means only that someone has 
thought that the preferred alternative is good or better than 
some others, and there are many cases when the individual has 
been mistaken. On the other hand, if the preference or 
alternative is chosen on the basis of some criterion, it be­
comes valuable or is good to the extent that it meets the 
criterion, and not simply because it is preferred. Pref­
erences of this sort indicate values. Dewey1 has said, how­
ever, that value is more than mere preference; furthermore, 
value is limited to types of preferential behavior based on 
conceptions of the desirable. Thus, it can be said that a 
value serves as a standard or criterion for decision-making. 
^Dewey, ojd. cit.. p. 31. 
20 
An individual is continually faced with the problem of 
making choices. According to DiVesta,^ these choices are made 
p 
so as to favor a person's pattern of values. Vogt noted, 
"that the choices themselves are not values; rather the 
choices are made by the informants balancing the situational 
3 
requirements against their value commitments." Kluckhohn 
has expressed the belief that values are operative when an 
individual selects one line of thought or action rather than 
another, insofar as this selection is influenced by a gen­
eralized code rather than determined by impulse. 
The existence of "choice" in human action presents a 
major opportunity for the study of values. Most value 
measurement techniques have been based on the assumption 
that values can be inferred from the choices made. It is 
expected that if a person is confronted with an instrument 
calling for expression of behavior which will at the same 
time be a revelation of value, in replying he may be said to 
make a choice or express a preference. When he does so, his 
values are revealed in that situation. 
-^Francis J. DiVesta, ojo. cit. 
^E. Z. Vogt. Modern homesteaders; the life of a 
twentieth-century frontier community. Cambridge, Mass. 
The Belknap Press of Harvard University Press. 1955« 
p. 8. 
3 
Kluckhohn and others, ojd. cit.. p. 402. 
21 
Values and needs 
It is an accepted fact that human beings have both 
physiological and psychological needs. Some writers see a 
relationship between values and needs, but their understand-
1 ing of this relationship varies. Hart suggested that all 
values spring from needs and satisfy those needs. Hall and 
P Lindzey have interpreted Murray as saying that needs always 
operate in the service of some value, or with the intent of 
bringing about some end state. 
3 On the other hand, Maslow stated that to him, physio­
logical and psychological needs are deficiencies which must 
be optimally fulfilled by the environment in order for the 
individual to progress toward self-actualization and to avoid 
sickness and subjective ill-being. He gave five reasons for 
calling them basic: 
1. The person yearns for their gratification per­
sistently. 
2. Their deprivation makes the person sicken and 
wither, or stunts his growth. 
3. Gratifying them is therapeutic, curing the 
deficiency-illness. 
4. Steady supplies forestall these illnesses. 
5. Healthy people do not demonstrate these defi­
ciencies . 
^Samuel I. Hart. Treatise on values. New York. Philo­
sophical Library, Inc. 1949. 
%iall and Lindzey, OJD • cit. 
Abraham H. Maslow. New knowledge in human values. New 
York. Harper and Brothers, Publishers. 1959. p. 123. 
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Maslow has maintained that needs, or values, are related 
to each other in a hierarchy as follows: l) the physiological 
needs; 2) the safety needs; 3) the belongingness and love 
needs; 4) the esteem needs; 5) the need for self-acjualiza-
tion; and 6) the aesthetic needs. He claimed the physiologi­
cal need must be satisfied before the safety needs become 
dominant, and the safety needs must be satisfied before those 
at the next level emerge, and so on until finally one is in 
a position to fulfill his aesthetic needs. He stated, how­
ever, that there is nothing, automatic about moving to a higher 
level when the more basic needs are satisfied. Although a 
person is then in a position to begin satisfying the higher 
level needs, it may be that instead of moving to the next 
level, there will continue to be an elaboration of other needs 
or values that have been more or less satisfied. 
The Cornell Value-Study Groupé decided that values and 
needs were not one and the same, for they stated that: 
They (values) are not identical with particular 
segmental "needs" of the organism; specific physio­
logical deprivations and gratifications may be 
relevant to a great many values, but do not of 
themselves constitute value-phenomena. 
Kluckhohn^ has stated the same idea in another way• He 
said, 111 Value1 can only become actualized in the context of 
1 needs', but it is not thereby identified with need." 
^Cornell Value-Study Group, 0£. cit., p. 4. 
^Kluckhohn and others, o£. cit., p. 428. 
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Maslow1s conception of needs as values differs from the 
writer's understanding of values. Rather than equating 
values with needs, the writer has assumed that needs play an 
important role in value formation. Many experiences, which 
an individual has, occur because of deprivation or gratifica­
tion of one or more needs; these experiences, in turn, con­
tribute to value formation. Therefore, values grow out of 
experiences in meeting needs under various conditions. In 
this respect, the writer is inclined to accept the conclusion 
of the Cornell Value-Study Group in that needs may be related 
to a great many values, but do not of themselves constitute 
value-phenomena. Since values are considered to be closely 
associated with needs, however, the hierarchy of needs as 
proposed by Maslow may have some implications for a hierarchy 
of values. It may be a basis for understanding why it is 
common for certain values to be high while others are rela­
tively low in the hierarchy of values for individuals. 
Values and motivation 
Personal values also play an important role in motiva­
tion. Behavior is adjustive; that is, an individual behaves 
in favor of the objects or conditions of living which he 
considers optimum for his well-being. Both the needs and 
values of an individual initiate his behavior, but it is his 
values that direct the behavior which has been initiated. A 
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value may be present both In the tension of the Individual 
and in the selection of a path of behavior.1 Therefore, 
values are conceived as directive in nature. 
Industry, today, is well aware of the impact personal 
values have upon consumer's behavior. It recognizes that the 
study of values is a logical kind of knowledge needed by 
those who seek to predict change. In the pursuit of satis­
factions, man organizes his life in terms of his values. To 
understand an individual's behavior, one needs to know his 
dominant values and for what goals he is striving at a given 
time. An intensive study of Ridgewood, New Jersey, families 
2 
conducted by the Opinion Research Corporation found that the 
larger the number of basic values to which the family was com­
mitted, and the more intensely people held to these values, 
the more likely these values were to lead to the acceptance 
of new commercial products and services. 
This piece of research illustrates the point made by 
Perry3 that: 
The motives of human conduct are not coextensive 
with the forces or energies which determine human 
conduct, but constitute a specific form of deter­
mination, ordinarily referred to as "ends". 
^Ibld.. p. 425. 
^Opinion Research Corporation. Consumer values-. Amer­
ica's Tastemakers No. 2. Princeton, New Jersey. Author. 
July, 1959. 
3Perry, op. cit., p. 45. 
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In other words, people do not accept or buy new products or 
services on the basis of needs alone, but rather on how they 
believe the new products or services will contribute to their 
state of well-being. These findings have implications for 
education in that programs that are planned to help potential 
students achieve what they see as "ends" are more likely to 
be well accepted than programs planned to help them with their 
needs as. recognized by the educators. 
Even though it is recognized that values tend to estab­
lish the direction in which action is taken, values are not 
% 
to be regarded as motivation per se. According to Kluckhohn, 
"values are that aspect of motivation which is referable to 
standards, personal or cultural, that do not arise solely out 
of immediate tensions or immediate situations." Acts are 
always compromises among motives, means, situations, and 
values. In other words, an individual's actions are usually 
a compromise between values and other aspects of a situation. 
2 Beyer, in discussing the relationships among motivation, 
value, and actions, has concluded that although much remains 
to be learned about the complex linkage between values and 
motivation, it should be possible to predict behavior from a 
knowledge of values. This is one of the basic assumptions 
1 Kluckhohn and others, OJD. cit., p. 425. 
%Beyër, OJD. cit. p. 5. 
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upon which the present piece of research is developed. 
A summary of the discussions by the Cornell Value-Study 
Group1 listed some generic characteristics of values which 
are in agreement with those discussed in this chapter. They 
are cited below to summarize the concept of values which has 
served as a frame of reference for the present study. 
1. Valuing is in some sense conceptual. 
2. The conceptual element of value may or may not 
be conscious or explicit. 
3. Values are "affectively charged". 
4. Values are not identical with particular seg­
mental "needs" of the organism. 
5. Values are not the concrete goals of behavior, 
but rather are aspects of these goals. 
6. Values as components in conduct-choices are 
directional. 
7. Values may or may not be highly organized into 
"systems". 
8. Some values are directly involved in the indi­
vidual's existence as((a "self". 
9. Values are "important , the quality of which we 
speak is not "trivial'1 or "of slight concern". 
10. Values tend to endure through time. 
^Cornell Value-Study Group, op. cit., p. 4. 
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VALUES IN PHILOSOPHY, SOCIAL SCIENCES, AND EDUCATION 
What is known today about values and their impact on the 
lives of individuals has resulted from the work of philos­
ophers and psychologists over the years. No one theory of 
values has been universally accepted. Yet, this lack of 
agreement has not hindered those in related fields from 
applying what is known. Progress, however, is being made 
toward agreement upon concepts and terms which will expedite 
arriving at common understandings. Sociologists, anthro­
pologists, and educators are aware of the influence of values 
on individuals and groups with whom they are working. They 
are willing to study and do research on those expressions of 
behavior which are associated with values while they await 
more knowledge from the-psychologists and philosophers as to 
the basic structure and theory of values. 
This chapter contains a brief review of the progress 
philosophers and social scientists have made in developing 
an understanding of values, and the influence of values upon 
the field of education. 
Values in the Realm of Philosophy 
Philosophers throughout the ages have been interested 
in values; however, not until relatively recently has there 
been a general theory of value. 
The early Creek philosophers had the notion of values 
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even though they did not use the term value as now under­
stood.1 Plato viewed "the good" or value as the culmination 
of the world of ideas and as the constructive principles of 
the world which organize all its forms and laws. In his 
book, "The Republic", he indicated that a good share of the 
life of the people of that day was centered around aesthetic 
and religious activities thus implying a concern for aesthe­
tic and religious values. Aristotle, who proposed to view 
all things teleologically, that is to make the relation of a 
thing to its end or value essential to its very being, held 
the conviction that values not only existed but also that 
they gave direction to life• Despite -the fact that Plato and 
Aristotle did not write of personal values as such, there is 
evidence in the literature of their time that values played 
an important part in influencing the behavior of the people. 
The modern philosophical developments in the field of 
values began with Immanuel Kant. The classical idea of the 
objectivity of the "good" or value had been abandoned. To 
Kant, this removal of all values from the objective world 
seemed a necessary consequence of the assumptions of 
"science", but he could not accept it in its entirety. Kant 
split the world apart into a pure, or cognitive realm, and a 
practical reason or normative realm, and partially restored 
1W. M. Urban. Theories of values. Encyclopaedia 
Britannica. 22:962-964. 1960. 
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the objectivity of value in a new form by holding that though 
not existent in a physical sense, the reality of value must 
be postulated and acknowledged, if life and action are to be 
possible.' 
A large part of modern theory of value was developed 
under the influence of neo-Kantianism. R. H. Lotae has been 
2 
credited by Tillich for making the term value popular and 
being responsible for the prevalence of the idea of value as 
an ultimate notion in philosophy. Tillich, also, recognized 
Albrecht Ritschl as the one who developed the current dis­
tinction between judgment of fact and judgment of value. 
Positions on values of five schools of philosophy have 
g 
been reviewed by Horner. According to Horner, the early 
Aristotelian considered knowledge a value, but modern stu­
dents of this school are placing more emphasis on the impor­
tance of good citizenship. This value is exhibited through 
serving a community for common welfare, and, in so doing is 
providing for himself a portion of the good life. For the 
"l Walter A. Welsskopf. Existence and values. In Abraham 
Maslow, ed. New knowledge in human values. New York. 
Harper and Brothers. 1959. 
Gpaul Tillich. Is a science of human values possible? 
In Abraham H. Maslow. New knowledge in human values. New 
York. Harper and Brothers. 1959. 
3Ethel Lee Jewell Horner. Relation between educational 
philosophies of home economics and beliefs concerning the core 
for college home economics curriculum. Unpublished Ph.D. 
Thesis. Ames, Iowa. Library, Iowa State University of 
Science and Technology. 1959. 
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realist, values are defined in terms of their derivation from 
interest. The individual's interests are Integrated forming 
a hierarchy of values or interests. The pragmatist iden­
tifies two great needs of man, that of being at one with 
others and that of being at one with himself. To satisfy 
these needs, man must choose those ends which are valuable 
to him. Values, therefore, are outcomes of choices. These 
values are not absolute, but are weighted against each other, 
thus forming a hierarchy. To the idealist, values are those 
experiences that are most desired and most worth having. He 
believes the formulation of values to be dependent on some 
view of human nature, which is considered a flexible and 
adaptable quantity. One idealist identified those experi­
ences which he considered had value for man as health, charac­
ter, social justice, skill, production and enjoyment of works 
"x 
of art, love, knowledge, philosophy, and religion. An ideal­
ist would consider all values as interrelated and that an 
individual's hierarchy of values is dependent upon his ulti­
mate and immediate objectives and his place in society. The 
Thomist recognizes no unity or integration without a stable 
hierarchy of values. The universal values are spiritual and 
more important than material values. Charity is considered 
the supreme value and wisdom related to things eternal is 
valued above science. Each of these schools of philosophy, 
therefore, have a place for values in its theoretical strue-
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ture, but each school differs in its interpretation of what 
are values and the part they play in life. 
For a time there appeared to have been a sharp distinc­
tion drawn between the concerns of science and the concerns 
of philosophy. Apparently, the elimination of teleology from 
the scientific view of nature was so difficult that the pendu­
lum had swung to the other extreme. Personal values and im­
personal facts were strictly separated. Thomas noted that 
the "world of facts11 had been assigned to science and the 
"realm of values" to philosophy.1 Many scientists and philos­
ophers accepted and insisted on this separation. 
In spite of this agreement to draw a sharp line of dis­
tinction, signs have been increasing that this line can and 
will be crossed. Philosophers, today, find themselves chal­
lenged to review their habit of separating the scientists' 
world of facts from the philosophers' realm of values. They 
are being Invited to use their skills in philosophy to help 
science make a sounder and more sophisticated exploration of 
the value dimensions of human behavior. 
v 
1Lawrence G. Thomas. Prospects of scientific research 
into values. Educational Theory. 6:193-205. 1956. 
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Values in the Social Sciences 
A real issue among social scientists is whether there is 
a place for value in the respective disciplines. Some social 
scientists acknowledge that value plays a role in their 
philosophies, but hesitate to recognize it as a domain for 
scientific research. They maintain there is a difference 
between fact and value; the two, therefore, should be held 
apart. Other social scientists believe this is a false sepa­
ration; every fact has some value, real or potential; and 
values themselves are facts present in the world of nature and 
1 2 human nature. G. W. Hartmann is among those who have ex­
pressed the belief that an extensive knowledge of man's values 
is essential in order to build a system of human and social 
relations. He asserted that values are both the basic data 
and the explanatory tools of all the social sciences. E. L. 
3 — 
Thorndike, in his presidential address before the American 
Association for the Advancement of Science in 1936, stated 
that judgments of value are simply one sort of judgment of 
fact, distinguished from other facts by two characteristics, 
^George Geiger. Values and social science. Journal of 
Social Issues. 6:8-16. 1950. 
^George W. Hartmann. Values as the unifying concept of 
the social sciences. Journal of Social Psychology. 10:563-
575. 1939. 
rz 
E. L. Thorndike. Science and values. Science. 83: 
1-8. 1936. 
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namely, that they are concerned with consequences, and that 
they reside In the satisfactions or annoyances felt by per­
sons. 
William James'~ discussion of "the self" represents one 
of the first analyses of values, although he did not speak of 
them as such. In analyzing the "Empirical Self", James iden­
tified three divisions: the material self, the social self, 
and the spiritual self. With relatively little rewording, a 
fairly extensive list of values could be derived from the 
qualities of these three divisions. From the material self 
might be taken such values as comfort, personal improvement, 
wealth and excitement. From the social self might be ex­
tracted such values as recognition, friendship, family life, 
social service, power and control, and social life. From 
the spiritual self might be derived such values as intellec­
tual activity, religion, and aesthetic appreciation. 
Attitudes of psychologists toward value have varied 
according to the school of psychology with which they have 
p 
been associated. Heldbreder has stated that Titchener, in 
his eagerness to make psychology scientific, imitated the 
classical physicists and excluded meaning and utility from 
^William James. The principles of psychology. Vol. 1. 
New York. Henry Holt and Co. 1890. 
^Edna Heldbreder. Seven psychologies. New York, N.Y. 
Appleton-Century-Crofts, Inc. 1933. 
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the new science. Because of the lack of objectivity and the 
role of introspection in identifying values, many psycholo­
gists have avoided working in this area. Some who viewed 
skeptically the scientific value of introspective reports 
declared their pessimism was not primarily due to the fact 
that these introspections were private, but because they 
could not be precisely quantified. The strength of this atti­
tude toward the study of values has been reflected in the 
scarcity of studies of values in the psychological litera­
ture, even in social psychology. Exploration of the litera­
ture of modern psychology, however, indicates that an extensive 
amount of work is being done with constructs closely allied to 
values and which have implications for value theory. Some of 
these are desire, wish, purpose, tension, valence, vector, 
want, need appetite, aversion, and motive. 
Some schools of psychology, particularly those whose 
theoretical framework has dealt with G-estalten, purpose, 
adjustment and personality have included value in their world 
of facts. Even the behaviorlsts, who could be expected to 
be strong opponents of value theory, made contributions to 
the understanding of. personality which laid a foundation for 
a later study of values. Clark Hull, a behaviorist, did 
not believe that the approach to the problem of value must of 
necessity be introspective, nor did he believe that future 
valuative behavior "cannot ultimately be predicted from a 
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knowledge of the antecedent states of the organism and the 
relevant environing circumstances". He based his theory of 
behavior as related to value on primary needs. He assumed 
that the internal states could be treated by the quantitative 
methodology of natural science through the use of quantitative 
symbolic constructs as in the determination of many physical 
values not easily measurable directly. Another antecedent of 
current value theories is the concept of intervening variables 
as proposed by Edward C. Tolman, himself a behaviorist. Hil-
g 
gard stated that Tolman was interested in the processes 
which intervened between the initiation of action in the 
world of physics and physiology and the resulting observable 
consequences. He accepted the fact that the individual was 
trying to do that which appeared to be best for him at the 
time. The action might be to relieve a physiological stress 
or it might be to relieve a psychological imbalance. Tolman, 
also, maintained that values are grosser wholes, but just as 
"physicalistic" as reflex arcs and nerve currents. 
Some students of personality theory have included value 
as one of their concepts. Hall and Lindzey3 described the 
^Clark L. Hull. Value, valuation, and nature-science 
methodology. Philosophy of Science. 2:126. 1944. 
^Ernest R. Hilgard. Theories of learning. New York. 
Appleton-Century-Crofts, Inc. 1956. 
3 
Hall and Lindzey, ojo. cit. 
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theory developed by Carl Jung who considered value the amount 
of psychic energy Invested in an element of the personality. 
When speaking of placing a high value upon a particular idea 
or feeling; he meant that the idea or feeling exerts a con­
siderable force In instigating and directing behavior. 
According to Jung's principle of equivalence, if a particular 
value weakens or disappears, the sum of energy represented by 
the value will not be lost from the psyche but will reappear 
in a new value. The lowering of one value inevitably means 
the raising of another value. 
Henry A. Murray's position in psychological theory as 
interpreted by Hall and Lindzey1 has been primarily one of 
motivational psychology. He has reasoned that needs always 
operate in the service of some value or with the intent of 
bringing about sope end state, and therefore, this value 
should be made a part of the analysis of motives. Murray 
proposed that behavioral tendencies be represented in terms 
of vectors which represented broad "physical or psychological 
directions of activity", such as rejection, reception, 
acquisition, construction, and conservation. The values to 
which the vectors are related are represented by a series of 
value concepts such as the body (physical well being), affili­
ation (Interpersonal affection), knowledge (facts and theories, 
1Ibld.. pp. 183-184. 
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science, history), aesthetic form (beauty, art), and ideology 
(system of values, philosophy, religion). In practice, Murray 
intended that these vectors and values be arranged in a matrix 
of intersecting rows and columns so that all cells in the 
matrix of intersecting rows and columns would represent be­
havior that corresponds to a particular vector in relation 
to a particular value. The work of Murray was the foundation 
upon which Asahel Woodruff built his concept-value theory. 
% 
Carl Rogers hypothesized that awareness of his own 
values aids the individual in developing his structure of 
self. These values may be experienced directly or indirectly 
by the organism according to the following proposition: 
The values attached to experiences, and the values 
which are a part of the self-structure, in some in­
stances are values experienced directly by the 
organism, and in some instances are values intro-
jected or taken over from others, but perceived in 
distorted fashion, as if they had been experienced 
directly. ——-
In clinical situations, Rogers has noted that as a client be­
comes better adjusted, certain of his attitudes toward values 
change. He progresses from a confidence in a rigid intro-
jected system of values through a period of confusion to the 
realization that he may do much to shape his own values. 
^Carl h. Rogers. Client-centered therapy; its current 
practice, implications, and theory. Boston. Houghton. 
1951. p. 498. 
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William Dukes reported that during the 1930's there 
emerged in psychology applications of the scientific method 
to various aspects of the value problem. He made a compre­
hensive review of these and succeeding psychological studies 
of values, compiling a bibliography of 211 items. Duke found 
these studies to be directed primarily toward one or more of 
the following problems: l) measuring the values of groups of 
individuals and relating the results to other data concerning 
the groups; 2) the origin and development of values within 
the individual; and 3) the influence of an individual's values 
on his cognitive life. Duke concluded from his review that 
such terms as attitude, interest, motive, need, sentiment, or 
valence are often used interchangeably with value, or at least 
refer to some aspect of value, and that investigations of 
level of aspiration, character, or the superego almost neces­
sarily involve evaluations. 
As stated earlier, the major objections to scientific 
investigation in the area of value has been the subjective 
nature and the difficulty of quantification. One of the 
earliest studies dealing with quantification was done by L. 
L. Thurstone^ who showed that qualitative judgments of an 
^William F. Dukes. Psychological studies of values. 
Psychological Bulletin. 52:24-50. 1955. 
^L. L. Thurstone. The method of paired comparisons for 
social values. Journal of Abnormal and Social Psychology. 
21:384-411. 1927. 
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intangible sort could be subjected to the type of quantiative 
analysis which was associated historically with psychophysics. 
Another early attempt to identify and to measure values was 
made by Vernon and Allport1 by means of an instrument called 
"Study of Values", which measured the strength of six values 
based on the types of men identified by Spranger. This in­
strument has been used extensively as a basis for research 
studies and as a means of validating other instruments and 
techniques for studying values. 
It would be beyond the limitations of the present writing 
to recognize all the contributions within the field of psychol­
ogy, direct or indirect, that have been made toward developing 
an understanding of values and the role they play in helping 
the individual achieve successful living. 
Just as James1 study of the empirical self was a fore­
runner of psychological studies of values, the work of W. I. 
2 Thomas led to contributions in the field of sociology. In­
stead of speaking of values as such, he considered them as 
wishes of which he identified four: the desire for security, 
the desire for recognition, the desire for new experiences, 
and the desire for mastery or the "will to power". 
^Philip E. Vernon and Gordon W. Allport. A test for per­
sonal values. Journal of Abnormal and Social Psychology. 
26:231-248. 1931. 
g 
W. I. Thomas. The Polish peasant in Europe and America. 
New York. Alfred A. Knopf. 1927. 
40 
Rural sociologists, today, consider the nature and func-
- tional importance of the value structure of a rural society 
a central concern. Lundberg noted that anthropologists and 
sociologists have been concerned with this subject in a 
descriptive way for a very long time. There have been, how­
ever, few attempts to subject this material to the more, 
rigorous types of scientific inquiry required in order to make 
this material more nearly precise and less intuitive than 
2 heretofore. Straus reported that only one of the recent 
sociology books appeared to recognize and systematically deal 
with values as an element of central importance in the main­
tenance of a society. Most rural sociology books, if they 
consider values at all, do so in an essentially psychological 
framework, relating these value patterns to the socio-cultural 
setting which presumably gives rise to and maintains them. 
Textbooks published in the twenties and early thirties placed 
more emphasis on values of the rural population than they do 
now. Since there were so few empirical studies to draw on, 
these discussions were based largely on impressionistic and 
speculative materials. With the increasing concern for sci­
entific evidence most of the material has been eliminated from 
^George A. Lundberg. Human values — a research program. 
State College of Washington Research Studies. 18:103-111. 
1950. 
q 
Murray A. Straus. A technique for measuring values in 
rural life. Washington Agr. Expt. Sta. Tech. Bui. 29. 1959. 
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current books. Straus pointed out four groups of studies 
which show methodological and subject matter possibilities: 
1) analysis of public opinion polls and election data to test 
hypotheses of rural-urban attitude differences; 2) case 
studies of specific communities, largely using informal 
anthropological research techniques; -3) tests to measure 
favorableness or preference for rural as compared with urban 
living; and 4) scales and techniques for assessing family 
values. 
"The crisis of our age is a crisis of value", has been 
stated by Clyde Kluckhohn.1 He believed that there is little 
hope of creating a new social state which would be more stable 
than the old until new, wider, and more complex relationships 
were built upon values that were not only generally recognized 
and deeply felt bat that also have some scientific justifica­
tion. He considered the cliche, "science has nothing to do. 
with values", as intellectual folklore. To him, values are 
social facts of a certain type which could be discovered and 
described. Those that are instrumental in character can be 
tested in terms of their consequences. 
p 
Dorothy Lee, a lecturer in anthropology at Harvard Uni­
versity, when speaking to the point of how individuals can 
^Clyde Kluckhohn. Mirror for man. New York. McGraw-
Hill Book Company, Inc. 1949. p. 284. 
^Dorothy Lee. The individual in a changing society. 
Journal of Home Economics. 52:79-82. 1960. 
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have a meaningful life in a world of change, stated that one 
important way to do this is to help young people become aware 
of the value content of their every day life, to recognize the 
values channelled through the simple operations they perform, 
and to be aware of their values at the base of their choices 
and decisions. If young people are aware of these, then, as 
change takes place, the individual can see to it that the 
values which had been expressed through the old operations 
and uses of material can find a new channel for expression. 
One can conclude from the foregoing discussion that work 
is being done by social scientists to gain more insight into 
the nature of values, how they may be identified, and what 
impact they have on people's lives. A real effort is being 
made to use sound scientific methods in all explorations. 
Values in the Field of Education 
Values are not new to educators. The work of the great 
educational reformers, Rousseau, Pestalozzi, and Froebel did 
much to shift the value orientation of the schools from an 
authoritarian, society-centered pattern to one emphasizing 
individual need and development. Later, the importance of 
many values that had been traditionally neglected were empha­
sized by the progressive education group. Today, educators 
are saying that one of the central issues facing the schools 
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is the problem of values.1 Whether or not they are recognized 
as such, the choices that educators are making with respect 
to educational objectives, curriculum, methods, personnel, and 
even the buildings being constructed, are founded on some 
system of values. 
Educators have become well aware of one aspect or another 
of the problem of values in education and reflect this aware­
ness in their statements of educational objectives. That they 
were forced by practical necessity to harmonize in some way 
the conflicting value claims of various pressure groups, 
g 
theories, and research studies has been noted by Trow. From 
time to time, committees have been chosen to formulate compre­
hensive lists of educational objectives. The 1918 report of 
the Commission on the Reorganization of Secondary Education3 
listed seven cardinal objectives which emphasized certain 
values considered important by this group. They were health, 
command of fundamental processes, worthy home membership, 
vocation, civic education, worthy use of leisure time, and 
^Samuel Everett. Values in curriculum decision making. 
In National Education Association. Association for Super­
vision and Curriculum Development. Yearbook 1961. pp. 33-48. 
p 
William Clark Trow. The value concept in educational 
psychology. Journal of Educational Psychology. 44:449-462. 
1953. 
National Education Association, Commission on the Re­
organization of Secondary Education. Cardinal principles of 
secondary education. Washington, D.C. Government Printing 
Office. 1918. 
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ethical character. 
— 3_ Another commission, which had been appointed by the 
National Education Association in 19-38 to study the educa­
tional programs in the United States, recommended that there 
be frequent revision in statements of educational objectives. 
This commission recognized that the changes which were occur­
ring in society were accompanied by changes in values which 
in turn necessitated changes in objectives. Since statements 
of objectives are always relative to the values which the 
persons or group making the statements believe are good, as 
values of persons or groups change statements of objectives 
will also change. 
Again in 1948, during the annual meeting of the Repre­
sentative Assembly of the National Education Association, 
and Educational Policies Commission was assigned to consider 
the role of the public schools with particular consideration 
for the development of moral and spiritual values. This 
Commission, as an outgrowth of its study, urged public schools 
to increase their efforts to equip each child and youth in 
their care with a sense of values which would lend dignity and 
p 
direction to whatever else he may learn. The report stated 
^National Education Association. American Association of 
School Administrators. Educational Policies Commission. The 
purposes of education in American democracy. Washington, D.C. 
Author. 1938. 
• ^National Education Association. American Association of 
School Administrators. Education Policy Commission. Moral 
and spiritual values in the public schools. Washington, D.C. 
Author. 1951. pp. 6-7. 
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further that : 
The development of moral and spiritual values is 
basic to all other educational objectives. Educa­
tion uninspired by moral and spiritual values is 
directionless. Values unapplied in human behavior 
are empty. 
This Education Policy Commission,^" which reported in 1951, 
enumerated the following values, which they believed should 
be preserved and cultivated by educators: 
1. Human personality; the supreme importance of 
the individual personality. Every child has 
the opportunity to grow to his full physical, 
intellectual, moral, and spiritual stature. 
i. Moral responsibility; assuming responsibility 
for the consequences of one's own conduct. 
3. Institutions as the servants of men. Social 
institutions such as the family, schools, and 
governments are subject to adjustments accord­
ing to the needs and values of the individuals 
who function in them. 
4. Common consent. Voluntary cooperation is essen­
tial to all forms of life. 
5. Devotion to truth. The human mind is liberated 
by access to information and opinion. 
6. Respect for excellence; in mind, character, and 
creative ability. 
7. Moral equality. No man has a moral right to 
injure, persecute, dominate, or exploit others. 
8. Brotherhood; concern for the welfare of others. 
9. The pursuit of happiness. Each person has the 
greatest possible opportunity for the pursuit 
of happiness, provided that such activities do 
Did ». pp« 18—30. 
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not substantially interfere with the similar 
opportunities of others. 
10. Spiritual enrichment. Emotional and spiritual 
experience transcends the materialistic aspects 
.of life. 
These educators recognized that the list would not be complete 
or final, but that it would help to clarify the moral and 
spiritual values upon which the American people as a whole 
have agreed to manage their individual lives and also their 
public schools. 
Besides these commissions, there have been educators who 
have made studies of the values which have influenced the edu-
1 
cational programs. Getzels classified the values held by 
Americans into two groups. One group he called the "sacred" 
values and the other the "secular" values. The sacred 
values — democracy, individualism, equality, and human per-
fectability stem from the American Creed. These are taught 
to American children as ultimate goals, "the things really 
worth fighting for". Despite stresses and strains, these 
sacred values have endured in the American society. The major 
secular values, which Getzel listed as the work-success ethic, 
future-time orientation, independence or the autonomous self, 
and Puritan morality are those which have undergone and are 
undergoing transformation as a result of changes brought about 
Ijacob W. Getzels. The acquisition of values in school 
and society. In Frances S. Chase and Harold A. Anderson. 
The high school in a new era. Chicago, 111. The University 
of Chicago Press. 1958. 
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by technology and changes in the social structure. Instead 
of predominance of the work-success ethic, Getzels pointed 
( y 
out that there is in society today an overriding value of 
sociability and frictionless interpersonal relations; instead 
of future-time orientation and consequent self-denial, there 
is hedonistic present-time orientation; instead of inde­
pendence and autonomous self, there is compliance and con­
formity to the group; and instead of Puritan morality as a 
value, there are relatlvlstic moral attitudes without strong 
personal commitments. These values in transition are held in 
various degrees by the different persons in our society and 
in our schools. 
The persistent, enduring or "sacred values" from which 
have come the basic objectives of education have been identi­
fied differently by Horn"*" who lists four classes of values, 
namely, intellectual, cultural, moral and spiritual. Accord­
ing to Horn, the first and most important objective of higher 
education is to educate the student to think. It must help 
him see that the objective of thinking is truth and that the 
ultimate goal of the educated man is truth in action. The 
second value is beauty, an understanding and appreciation of 
beauty in its numerous and varied forms. ' The third or moral 
value is integrity, which goes beyond honesty and implies 
^Francis H. Horn. Enduring values in a changing world. 
Liberal Education. 45:£22-226. 1959. 
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The last, a spiritual value, is best expressed as love. Horn 
emphasized that while the values themselves endure essentially 
without regard to time or place or level of development, the 
means of teaching these values, of obtaining these objectives, 
may and should certainly change in a rapidly changing society. 
Carpenter"1" gave particular attention to intellectual 
values. She noted that there is general agreement In the 
academic world that certain intellectual capacities are to be 
prized. She called attention to four aspects of the intellec­
tual values that had been identified by Dr. Huston Smith, 
namely, 1) intellectual honesty or lack of bias which would 
obstruct truth; 2) a rich and varied fund of information; 
3) ability to handle facts with clarity and "sharpness"; and 
4) esthetic sensitivity. Carpenter pointed out that there 
was less universality of agreement among educators about the 
importance of other values than the intellectual. She be­
lieved, however, that educators were more in agreement about 
the importance of such values as individual freedom, charity 
and compassion, honesty, and industry, than was usually ad­
mitted. 
There is a degree of agreement among educators, upon the 
values which are related to the objectives of the school. 
^Marjorie Carpenter. Impact of the curriculum on values. 
American Council on Education. Educational Conference spon­
sored by the Educational Record Bureau. Report. 24:19-29• 
-1959. 
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The difference that exists is on the aspects of the values 
that are to be emphasized. 
Tyler, in a statement prepared for the White House Con­
ference on Children and Youth, enumerated the kinds of learn­
ings a youth of today must acquire, and stated that the school 
alone, cannot, nor would it be appropriate for the school, to 
provide experiences in all kinds of learnings. He proposed 
that the responsibility for ethical values be shared by the 
home, the church, and youth organizations, whereas aesthetic 
values should be the responsibility of the school which can 
best provide experiences systematically. 
Values are not automatically instilled by the acquisition 
of knowledge, but learning of subject matter is likely to be 
increased as values are taken into account in an appropriate 
p 
manner. Carpenter cited empirical studies in which some of 
the intellectual values along with a clear commitment on the 
part of the instructor to respect students' autonomy actually 
achieved better learning than if the subject matter alone were 
3 taught. Goldthwait suggested a particular method for teach­
ing literature by which values are presented and preserved. 
-'•Ralph W. Tyler. Educational objectives of American 
democracy. In Eli Ginsberg, ed. The Nation's children. Vol. 
2- New York. Columbia University Press. 1960. 
^Carpenter, oj>. cit., p. 20. ** 
^John T. Goldthwait. Teaching fact and value. Journal 
of Higher Education. 29:196-222. 1958. 
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In a report of the results of studies made in several 
colleges and universities, Jacob1 reached the conclusion that 
values of students in institutions of higher education are 
quite generally left untouched by a direct study of values. 
He discovered that no specific curricular pattern of general 
education, no model textbook for a basic social science 
course, no certain type of instructor, or no instructional 
method made an impact on the values of students. According 
to his observations, student values do change to some extent 
in college; and, with some students, the change is substan­
tial. But the impetus to change does not come primarily from 
the formal educational process. He said that potency to 
affect student values is found -in the distinctive climate of 
a few institutions, in the individual and personal magnetism 
of a sensitive teacher with strong value-commitments of his 
own, or in value-laden personal experiences of students 
imaginatively integrated with their intellectual development. 
Some possible reasons for the difficulties that the 
schools have in influencing values were considered by 
2 
Getzels. First, he noted, the individual is not born with 
a ready-made set of culturally adaptive behavior and values. 
Instead he must learn to suppress or to modify certain of his 
^Philip E. Jacob. Changing values in college. New 
Haven, Conn. The Edward W. Hazen Foundation. 1956. 
^Getzels, ojo. cit., pp. 159-161. 
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desires and acquire certain culturally adaptive attitudes and 
values. Secondly, the individual's learning of social values 
is a much more intimate and complex process than memorizing 
facts^ An important mechanism by which he intériorités or 
learns values, in school as elsewhere, is identification. In 
making identifications with others, he not only assumes the 
outward manners of his "significant figures" but attempts 
also to incorporate their values and attitudes. Teachers can 
become significant figures for the individual. Getzels 
1 
stated: 
Where values are concerned, it is not so much what 
people say the child should do that matters as the 
kinds of models the significant figures provide 
that is important. One cannot so much teach values 
as offer appropriate models for identification. 
The third possible reason for difficulty, according to Get­
zels, is that this is a period of rapidly changing values. 
The various significant figures in the school and in the com­
munity provide inconsistent and contradictory models for the 
individual. In such a situation, identification, if it occurs 
at all, results in conflict and anxiety. 
Like the philosopher and the psychologist, the educator 
has been working with values for many generations. His con­
cern has not been that of developing a theory of values but 
rather that of recognizing the impact values have upon the 
^Getzels, op. cit., p. 160. 
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learning process and how values are acquired through a process 
of learning. As has been discussed earlier, values considered 
important by individuals and groups in our society down 
through the years have influenced the structure of our educa­
tional system, the selection of objectives for educational 
programs, and methods used for instruction. Many educators 
accept the responsibility of encouraging the acceptance of 
values which are thought to enrich life in our society. 
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RESEARCH PERTINENT TO THE DEVELOPMENT OF AN 
INSTRUMENT IDENTIFYING- VALUES OF HOMEMAKERS 
In preparation for developing an instrument to be used 
to identify personal values of homemakers, a study was made 
of the findings of three types of research. The first type 
involved work with values done by home economists, as it was 
expected that these studies would reveal instruments that had 
been used with homemakers, and the areas of home and family 
life through which values had been studied. The second type 
of research explored was studies in which an instrument had 
been developed for the purpose of identifying values of 
adults other than homemakers. These were reviewed mainly to 
discover what kinds of instruments had been used and how 
productive they had been in obtaining valid and reliable 
data. The third type of study investigated was research that 
dealt with means of controlling social acceptability of items. 
Instruments Involving Values Related 
to Home Economics 
Among those of the first type were five studies that are 
1 pertinent to the present investigation. Pattison developed 
a generalized technique for identifying value patterns that 
^Mattie Pattison. Implications for education in the re­
lationship between expressed values of certain farm families 
and their expenditures for living. Unpublished Ph.D. Thesis. 
Chicago, Illinois. Library, University of Chicago. 1945. 
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direct farm family expenditures for living and tested three 
hypotheses as bases for making recommendations for teaching 
home economics. These hypotheses were: 
l) data from a study of value patterns of families 
can be interpreted to indicate desirable learning 
experiences for home economics; 2) there are sig­
nificant variations in value patterns among farm 
families; and 3) value patterns indicated in fam­
ily expenditures of money for living are not iden­
tical with patterns of the same values indicated 
by responses of husband and wife to hypothetical 
problems.1 
The values with which Pattison was concerned were: status, 
social relationships, beauty, religion, education, economic 
security, workmanship, health and recreation. 
In attempting to develop a generalized technique for 
identifying value patterns, two methods were used. The first 
was an inventory of hypothetical problems to be used to 
identify individual value patterns; the second was the deri­
vation of a value pattern from data in the family financial 
account record, using a five step process. Pattison also 
studied the relationship between the value patterns as derived 
from the inventory and those derived from the account record 
by using Spearman's formula for rank differences. 
The inventory consisted of 16 hypothetical problems call­
ing for choices between two different goods or services that 
required approximately the same expenditure of money. Reasons 
for making each choice were also listed. Each individual was 
^Ibld., p. 22. 
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asked to choose one commodity or service and then to check 
not more than two reasons for making the choice indicated. 
The reasons listed were so stated that they would disclose 
the values involved in the choice. 
Subjects participating in the study were 40 members of 
the Iowa Farm Business Association. Both husbands and wives 
were asked to respond to the inventory. A total of 14 inter­
views with wives who had replied to the inventory were used 
to check the validity of the inventory. The ranks of values 
obtained from analysis of these interview records when com­
pared with ranks of values obtained from the inventory yielded 
a mean correlation of +.84 for the 14 cases. 
Because the inventory was intended to be used with indi­
viduals as well as with groups, the reliability of the inven­
tory was tested for both uses. Coefficients of reliability 
for individuals were determined by correlating halves of the 
inventory for each individual, corrected by use of the Spear-
man-Brown formula. For the 40 families in the study, there 
were 62 different ranks of values because only 18 of the hus­
bands and wives agreed when checking all of the problems. 
The coefficients of reliability for these 62 cases ranged 
from below zero to +.875, with a median reliability coeffi­
cient of +.61. About half of the individual coefficients 
were in the range of satisfactory reliability. To test the 
reliability of the inventory for use with groups, value pat­
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terns were secured from both odd and even problems for the 
62 cases. When a coefficient of correlation between these 
two value patterns was calculated and corrected by the 
Spearman-Brown formula, a reliability coefficient of +.731 
was found for the group. The conclusion was drawn that the 
reliability of the instrument was high enough that it could 
be used with groups of adults. 
Pattison suggested that the reliability of the instrument 
could be increased by lengthening the test or by reducing the 
number of values included. She warned that the first sug­
gestion might affect the usefulness of the instrument as it 
is questionable whether adults would be willing to respond 
to an inventory which would take more than 30 minutes to 
check, the time needed to respond to the form tested. The 
second suggestion was believed to be the better means of in­
creasing reliability; consequently, she recommended dropping 
one of the nine values. 
Pattison then developed a five step method for deriving 
value patterns from data in the family account record. This 
method consisted of calculating ranks for 12 categories of 
expenditures both for individual families and for categories 
of expenditures for the groups of families. The same values 
were assigned to each category of expenditure as had been 
assigned when the families marked the inventory. The ranks 
were then weighted to show the relative importance to each 
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family of the various classes of expenditure, taking into 
account both family type and size of income. The value pat­
tern for each family was thus determined. 
Having obtained value patterns from the inventory and 
from the account record, Pattison was interested in discover­
ing what relationship existed between the two methods. She 
calculated coefficients of correlations for the value pat­
terns derived in these two ways for each family in the study, 
using Spearman's formula for rank differences, and found wide 
variations among the coefficients. For some families the two 
value patterns were similar, for others they were very dif­
ferent. The reliability of individual value patterns derived 
from the inventory did not appear to affect the size of the 
coefficients of correlations when the two value patterns were 
compared. Some families with the highest reliability for 
response on the inventory had both high and low coefficients 
of correlation. There apparently was no relationship between 
reliability of response from the inventory and the extent to 
which families used their incomes to attain their values. 
Pattison used the data from the inventory for testing 
the three hypotheses, since it provided a more objective 
method than the use of expense records. The hypothesis, that 
there are significant variations in value patterns among farm 
families, was verified by these data. Value patterns for 
the group studied showed wide variations, especially in the 
58 
ranks given to three values; social relationship, economic 
security, and workmanship. The hypothesis, that the value 
patterns obtained by the two methods were not identical, was 
found to be true for all but a few families in the group 
studied. Pattison concluded, that the variations of value 
patterns and variations in ways in which families used their 
resources to achieve these values had implications for plan­
ning objectives and learning experiences in the home economics 
curriculum and had significance also for both promotion and 
motivation of learning in the adult education program. 
Several conclusions that have meaning for the present 
study can be drawn from Pattison1s study: 1) adults will 
express opinions like those asked for in the inventory of 
hypothetical problems; 2) they are willing to check an instru­
ment that takes 30 minutes of their time; 3) an instrument 
that requires this much time to check can involve as many as 
eight values; and 4) values of adults can be studied by ana­
lyzing their expenditures for family living. 
Identification of personal values was studied also by 
1 
Lehman. She constructed an inventory which differed from 
the one developed by Pattison in that it purported to iden­
tify types of values rather than specific values. The types 
of values were those implied in Spranger's six "types of men11 : 
^Ruth T. Lehman. Appraising the college program in home 
economics. Washington, B.C. The American Home Economics 
Association. 1950. 
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r) theoretical man, 2) economic man, 3) aesthetic man, 4) 
political man, 5) religious man, and 6) social man. Lehman, 
however, divided the social man into three subtypes as she 
recognized that "man is concerned with the welfare and re­
sponsibility a) of the larger society, or b) of the family 
group, or c) of the individual."1 There were, therefore, 
eight value types under study. 
This inventory, planned for use with college students, 
required the student to react to paragraph statements of pos­
sible positions on a topic or question, rather than to a 
hypothetical problem situation as in Pattison1s inventory. 
The body of the inventory, which was called "The Home and 
Society", consisted of eight questions or topics on the 
family or society. For each, there were five possible posi­
tions to be considered with each position representing one of 
the value types. A total of 40 paragraphs made up the inven­
tory, each value type being represented five times. The re­
spondent was asked to indicate for each topic all of the posi­
tions he approved (or disapproved), and to double check the 
one in each case about which he felt most strongly. 
It is not known how well this inventory identifies per­
sonal values as it has been used only with small groups. 
Each time it has been used, it has been revised in light of 
the results• To increase the validity within the test, a 
^Ibid., p. 58. 
60 
jury of college home economists evaluated the inventory 
according to specific criteria. The validity of student re­
sponses also was checked by comparing students' responses 
with information known about them. No information as to 
tests of reliability was cited. 
A values test entitled "Choosing the Reasons for Good 
Management11, was developed by Selby,1 another home economist, 
to discover values relating to personal and home management 
which high school homemaking girls believed to be important. 
As a starting point for constructing this test, Selby used 
2 two tests developed earlier by Price: "Activities of a 
High School Girl Who is a Good Manager" and "Activities of 
a Homemaker Who is a Good Manager11. After considerable re­
working of these two tests and using the revised forms ex­
perimentally, Selby developed a test which had two sections. 
Section One centered around the activities of a high school 
girl in which management would be involved, and Section Two 
centered around the activities of a homemaker. Each section 
consisted of seven activities followed by eight or nine 
reasons for carrying out the activity. Each reason reflected 
one of the nine values included in the study; these values 
^Emma Jean Selby. Acceptance by pupils in vocational 
homemaking departments in Iowa of values relating to manage­
ment. Unpublished M.S. Thesis. Ames, Iowa. Library, Iowa 
State University of Science and Technology. 1955. 
2 Hazel H. Price. Ohio answers a question. American 
Vocational Journal. 28:23-24. 1953. 
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were pleasure, status, friendship, concern for others, family 
life, education, efficient workmanship, health, and economy. 
Pupils were asked to choose the most and the least important 
reason for using good management in each of these activities. 
A total of 775 freshmen and sophomore pupils in Iowa high 
schools responded to the test. The percentages of times the 
girls, in the ninth and in the tenth grades, chose each of 
the values were computed. The data indicated that the re­
sponses of the two grade levels did not differ greatly for 
most of the values studied. In both groups, there were some 
differences in the importance of values depending on whether 
the activities of the high school girl or of the homemaker 
were being considered. An analysis of variance was used on 
the 15 choices most frequently made in the section of the 
test containing activities of girls to determine whether 
there were significant differences between grade levels and 
among schools. In only one choice was there significant dif­
ference at the five per cent level between grades, and in 
only one choice was there significant difference at the one 
per cent level among schools. No information was given con­
cerning the validity or reliability of the test. 
Even though Selby developed this test to be used with 
high school pupils, Section Two, which centered around the 
activities of a homemaker, appeared to be usable with adults. 
Consideration was given to it in the preliminary stages of 
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the present study. 
Interest in one1s home was the area of home economics 
used by Cutler1 for studying personal and family values. She 
developed a values test, "Your Values in Choosing a Home", 
using as its core 10 values which she considered basic to 
the home. These values which she spoke of collectively as 
"home values11 included beauty, comfort, convenience, loca­
tion, health, personal interests, privacy, safety, friendship 
activities, and economy. Cutler assumed that a "home value11 
is a condition of the home which offers an individual or a 
family maximum enhancement of home life. 
Six different methods were used in this values test to 
elicit responses that would disclose values of the respondent: 
l) 10 brief descriptions of homes, each reflecting one of the 
values, were to be ranked in order of preference; 2) from the 
paragraphs describing 10 kinds of homes, each reflecting one 
of the values, the respondent was to choose the three kinds 
of homes in which he would like best to live and the two in 
which he would like least to live; 3) 45 statements arranged 
in pairs allowed the respondent to compare every kind of home 
with every other kind of home and to indicate a choice; 4) 
values were to be ranked according to the responses to the 
comparisons in the preceding section; 5) each value was to 
1Virginia F. Cutler. Personal and family values in the 
choice of a home. New York (Ithaca) Agr. Expt. Sta. Bui. 
840. 1947. 
63 
be rated on a three-point scale to indicate how satisfactory 
the respondent felt his home was in relation to this value ; 
and 6) the respondent was to make statements about the mean­
ing of each value to him. 
Cutler intended this test to be a self-teaching device 
that could be used with family members of all ages and with 
people of high and low educational levels. It was intended 
to help family members know the extent of satisfaction they 
are drawing from their home in relation to these.values and 
to provoke thought about the attributes which make up these 
values. 
Cutler used 50 selected families with a total of 171 mem­
bers to validate her test. Families of one race only and 
families who had lived in the community long enough to hold 
rather well-defined positions in it were included. These 
families provided a group large enough to allow comparisons 
between social prestige classes and within each class. 
The accuracy with which the test measured that which it 
had been designed to measure was discovered by several 
methods. A coefficient of validity of +.43 was obtained 
where the results from the paired comparisons were correlated 
with numerical scores representing the expressed degree of 
satisfaction with the home• Observations reported in case 
study material showed that families were spending most of 
their time, effort, and money in achieving the values which 
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were the highest ranking values in their functional patterns. 
A family profile chart which showed the relative position of 
each value for each individual as revealed by the test was 
given to each of the 50 families and the members were asked 
to check over each item and report on the correctness of 
position of the values. There were seven cases out of a total 
of 171 in which the position of one value was questioned. 
Cutler considered this almost universal acceptance of the 
results by the individuals concerned as evidence that the 
test measured what it purported to measure. 
It is apparent from Cutler's investigation that some 
personal values can be identified through an analysis of the 
home. The specific personal values to be explored, however, 
are limited by this area of family living. Cutler selected 
these 10 because she considered them basic to the home. 
There are other personal values, however, which would not be 
appropriate or could not be identified through a study of 
this area- It is questionable, also, whether some of the 
"home values", such as location and friendship activities, 
included by Cutler are personal values as defined in the 
present study. 
Instruments Involving Values to be Used with Adults 
The second type of research explored included instruments 
that had been developed for the purpose of identifying values 
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of adults other than homemakers. Of special concern was the 
structure of the instrument. Attempts to identify or measure 
personal values of adults are relatively few. For years, 
only one recognized test, that developed by Gordon Allport 
and Philip Vernon, had been available. With increased know­
ledge of psychometric techniques for studying personality 
variables, other experimental techniques and instruments have 
been cited in the literature. Seven instruments and tech­
niques were found helpful in developing the instrument in the 
present research. 
Allport and Vernon pioneered in the field when they pub­
lished, in 1931, a test for personal values entitled the 
"Study of Values".1 This test was designed to determine the 
relative predominance of each of six categories of value in 
a given personality. Based on Eduard Spranger1 s classifica­
tion of types of men, these values were the theoretical, the 
economic, the aesthetic, the social, the political, and the 
religious. 
The test consisted of two parts. In Part I, two alterna­
tive answers were provided for a number of questions based 
upon a variety of familiar situations. The respondent was -
instructed to check the alternative he preferred. In Part II, 
^Philip E. Vernon and Gordon W. Allport. A test for 
personal values. Journal of Abnormal and Social Psychology. 
26:231-248. 1931. 
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four alternative answers to similar kinds of questions were 
given, with instructions to rank the answers in order of his 
choices. Each answer was keyed to one of the six values with 
each value being represented 20 times in the test. The test 
was self-administering and self-checking; both taking and 
scoring could be completed within one hour. 
Reliability coefficients for the "Study of Values" were 
determined by the split-half method as well as by the test-
retest method. Split-half reliabilities of the separate 
values, calculated for three groups consisting of 40, 136 and 
48 college students, averaged +.651. For a fairly hetero­
geneous group of 48 students, the coefficients ranged from 
+.49 for the social scale to +.84 for both the aesthetic and 
religious scales. Test-re test method, using two forms of 
the test three months apart with the same group of college 
students, yielded reliability coefficients ranging from +.39 
for the social scale to +.84 for the aesthetic scale. The 
pattern for thé test-retest method was very much like that 
obtained by the split-half method. It was concluded after 
using the test with additional groups that the religious and 
aesthetic value scales were the most reliable while the social 
value scale was the least satisfactory. The reliability of 
the test as a whole for the 48 subjects gave a split-half 
reliability of +.702, and a repeat reliability of +.707. 
The theoretical validity of the test was shown by a 
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coefficient of +.85. This figure was obtained by correlating 
the profile for each student with the profile which he would 
obtain on the basis of his answers to an infinite number of 
similar test questions. The authors believed that face 
validity was indicated when comparisons were made between 
average profiles and known characteristics of special groups. 
Men, for example, were found to be more theoretical, economic 
and political; whereas women were found to be more aesthetic, 
social, and religious. Students of science and medicine 
obtained high scores on the theoretical scale, business admin­
istration students on the economic scale, and law students 
on the political scale. Boy scout leaders were found to be 
more religious and social, and less aesthetic than the aver­
age male. These various group differences seem reasonable 
considering the characteristics known to be common to the 
groups. 
After 20 years of wide and varied use, the '-'Study of 
Values11 was revised in 1951 by Gardner Lindsey, working with 
Allport and Vernon. This revision is similar to the earlier 
version in all important aspects. According to the Manual,^ 
the revision "offers certain improvements without in any way 
changing the basic purpose of the test or limiting its scope 
1Gordon ¥• Allport, philip E. Vernon, and Gardner 
Lindsey, Manual of directions for study of values. New York. 
Houghton Mifflin Co. 1951. 
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of usefulness.11 
Most of the Items In the original form were revised to 
eliminate outdated and over-specific cultural references. 
Wording of certain items was simplified. New questions were 
introduced and old questions were changed on the basis of 
three successive item analyses. Each scale of values was 
devised to have internal consistency. 
The revision simplified the process of scoring and 
eliminated the need for a separate score sheet. In this 
format, however, the college student or adult may have little 
trouble in seeing through the arrangement and in deciding 
which choices represent the same kind of preferences. Usual 
results with the test depend upon the interest and coopera­
tion of the subject- There are no internal checks on response 
validity or on response sets. 
A "Study of Values11 does not measure the strength of 
each of the six values, but rather the relative intensity. 
Thus, a high score on one value must be compensated by a 
lower score elsewhere. This method of scoring may need to be 
interpreted to the subject so that he does not think in terms 
of absolute levels. In his review of this test, Go ugh""" ex­
pressed the belief that a modification of scoring could be 
^Harrison G. Gough. (Discussior^ In 0. K. Euros, ed. 
The Fourth Mental Measurement Yearbook. Highland Park, New 
Jersey. The Gryphon Press. 1953. 
69 
achieved that would permit an assessment of both relative and 
absolute strengths of each value. 
The most serious criticism of the Allport-Vernon test has 
been that the basis upon which it was built was Spanger's 
excessively broad definitions of types of men. The test was 
considered by some critics to have serious limitations be­
cause of this high level of generality, which was especially 
true of the social scale. In the revision, an attempt was 
made to sharpen the conceptions underlying this scale, re­
stricting "social" value to altruism or philanthropic inter­
ests as against conjugal, familiar, or religious love. The 
question has been raised by Gage1 that if the authors are 
willing to depart from Spranger1s definition of social value 
in light of empirical results, should they not also be will­
ing to revise other values in the light of factor analyses. 
He hoped that consideration would be given in the future to 
the results of empirical work on the organization of values 
such as represented by Lurie's and Brogden1s factor analyses. 
p 
In 1952, Brogden had reported a factor analysis of the 
original Allport-Vernon test which yielded 10 first-order 
^N. L. Gage. (Discussion) In 0. K. Euros, ed. The 
Fifth Mental Measurement Yearbook. Highland Park, New 
Jersey. The Gryphon Press. 1959. 
2 Hubert E. Brogden. The primary personal values measured 
by the Allport-Vernon test, "A Study of Values". Psycho­
logical Monographs. 66, no. 16:1-31. 1952. 
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factors, namely, general aesthetic interest, interest in the 
fine arts, belief in "culture", antireligious evaluative 
tendency, antiaggression, humanitarian tendency, interest in 
science, tendency toward liberalism, theoretic interest, and 
"rugged individualism". He compared these first-order factors 
with the seven types, resulting from a factor analysis, which 
Lurie had reported in 1937. Those reported by Lurie were 
social or altruistic, Philistine, theoretical, religious, 
open-mindedness, practicality, and aesthetic. Lurie'*- had 
contended that these seven types were much more plausible 
and self-consistent systems of personality classifications 
than those derived by Spranger through intuition and anal­
ysis of experience. 
Because of the writer's concern for controlling accepts 
ability of test items, she was very much interested in a 
p 
criticism made by Gough, who pointed out possible biases 
inherent in this test. According to Gough, the definitions 
of values and the questions in the test tended to make the 
theoretical and aesthetic values "good" ones and the political 
and economics values "bad". Responses to the items were 
likely to be influenced by the implications inferred. He 
believed these biases resulted because the test was con-
"hfalter A. Lurie. A study of Spranger1 s value types 
by the method of factor analysis. Journal of Social Psy­
chology. 8:17-37. 1937. 
^ Go ugh, ojD. cit., pp. 92-93. 
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structed by a priori methods. 
The Manual gives an extensive report of the statistical 
characteristics for the revised form. Norms are supplied in 
terms of the means and standard deviations of 1,816 college 
students and are further analyzed in terms of sex and occu­
pational groups• The split-half reliabilities of the six 
scale scores on the revised form are all higher than those 
on the old form, averaging +.82 as against +.70. Repeat 
reliabilities for the revised form obtained after an interval 
of one month averaged +.89. One cannot be sure those obtained 
with the revised form are superior to those obtained with the 
old form, since the authors noted that the retesting with the 
old form took place after a greater length of time and was 
done with other subjects. 
Correlations between the old and revised "forms taken 
two weeks apart by 50 male college students are all "sig­
nificantly high", according to the Manual ; but Gage1 con­
sidered them low enough to raise the question as to whether 
the revision needs to be validated as the original form had 
been. That the social value had been redefined was reflected 
by a coefficient of only +.31 between the old and the re­
vised forms. The other coefficients between the two forms 
were + .48 for the theoretical, +.74 for the economic, +.55 
for the aesthetic, +.45 for the political, and +.75 for the 
^Gage, o£. cit.. p. 114. 
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religious values. These coefficients indicated there are 
major differences between the two forms of the test. 
Despite the foregoing criticisms, the critics seem to 
agree that the revision has many excellent qualities and is 
destined to several more decades of service as a tool for 
counseling and vocational guidance and for research. It 
appears to be a dependable and informative instrument, has a 
definite, if questionable, theoretical basis, is designed 
primarily for use with college students or with adults who 
have had some college education, and yields a score which 
can be used for both group and individual interpretation. 
The work of Woodruff has provided another major approach 
in the values testing field. He developed a theory and tech­
nique which has been subjected to considerable experimenta­
tion. Using the work of Spranger and Allport and Vernon, 
and building upon principles previously established, Wood­
ruff1 developed a theory of motivation which makes consider­
able use of a concept of personal values. In his generalized 
2 technique for developing a values test, he listed seven steps 
which he followed when he constructed a test, entitled "A 
Study of Choices". The 12 values selected to be included in 
•*-Asahel D . Woodruff. The psychology of teaching - New 
York. Longmans, Green and Co. 1948. 
^Asahel D. Woodruff. A study of the directive factors 
in individual behavior. Private Edition. Chicago- Library, 
University of Chicago. 1941. p. 24. 
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the test were: comfort, excitement, friendship, home life, 
intellectual activity, personal improvement, political power, 
religion, security, social service, society, and wealth. By 
means of this test it is possible to obtain a pattern of 
values arranged in the order of their relative importance to 
the individual. 
The test consists of three personal problems in which 
college students are usually vitally interested; selection of 
a place in which to establish a home, selection of a social 
group to join, and selection of a vocation. Each problem has 
eight possible courses of action and each course of action 
reflects one of the 12 values. Each value appears in two of 
the three problems. For each problem the subject, first, 
makes a preliminary survey of the problem along with its 
eight suggested courses of action and selects the two courses 
of action he considers most attractive and the two least 
attractive; second, he records brief comments, both favorable 
and unfavorable, for each of the eight courses of action; 
third, he is required to do a more detailed analysis of the 
course of action by choosing one of two statements in a series 
of paired comparisons; and finally, he makes a decision on 
the two most attractive and the two least attractive courses 
of action. 
The test yields, besides a value pattern, indices of 
the individual's insight into the value meanings of each 
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problem arid Its courses of action, of his tendency to change 
his choices as he analyzes a problem, of the extent to which 
he is aware of the changes that he makes in his choices, and 
of the consistency of his choices within the three problems. 
The comments recorded for each problem provide information 
about the values considered most important by the subject and 
the approximate neutral point in his value pattern. 
Woodruff studied the validity and the reliability of the 
test after using it with 350 individuals in 14 groups with a 
wide variety of background and activity patterns. Because 
the test does not yield a single score, it is not possible 
to compute a statistical coefficient of validity, but he 
stated that, "In general, the results Indicate a high degree 
of validity for the test and yield strong evidence that 
values are closely related to individual behavior. Woodruff 
drew these conclusions after comparing value patterns, ob­
tained with the test, of groups and individuals who were dis­
tinctly different in characteristics and found that the test 
did discriminate as would be expected. He expressed the be­
lief that the first and the last quarter of each value pattern 
could be accepted with complete confidence. 
Conclusions concerning the reliability of the test were 
made by analyzing the consistency of value patterns from 
•^Asahel D. Woodruff. Personal values and the direction 
of behavior. School Review. 50:36. 1942. 
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problem to problem within single tests. These findings indi­
cated the reliability would fall somewhere between +.75 and 
+ .86.  
In a later study,1 45 students were given the test twice 
with a period of three months intervening. The reliability 
coefficient for the whole group was 1.00 as determined by a 
rank order correlation of the two patterns. The correlations 
between the two trials for individuals ranged from +.46 to 
+.99 with a median of +.895. 
Woodruff's values test appears to correct the major 
weakness recognized in the Allport-Vernon instrument, namely, 
the broad classifications of values. He built his test on 12 
intimate personal values which he believed operated in the 
life of any individual. Like the Allport-Vernon test, "A 
Study of Choices11 measures the relative importance of values 
and does not give a measure of absolute strength of each 
value. It could be questioned whether there is adequate 
opportunity for each value in the test to be compared with 
each other value. As was noted earlier each value appears in 
only two of the three problems. The test is long and the 
format is complex. It requires at least one hour to adminis­
ter and from 10 to 30 minutes to score. Another problem is 
that the level of difficulty is too high for all groups 
^Asahel D. Woodruff. The relationship between functional 
and verbalized motives. Journal of Educational Psychology. 
35:101-107. 1944. 
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except advanced college students and that the situations used 
are those of college students in present day college culture. 
These limitations have restricted the usefulness of the test 
itself, but it has been productive in encouraging the initia­
tion of other investigations. 
Quite a different technique for identifying personal 
values, called value-analysis, has been proposed by White.1 
It consists of a means of describing quantitatively any form 
of free expression from psychoanalysis to public-opinion 
interviews. The basic postulate upon which White developed 
this technique was that "there is always a tendency for a 
person to think about what is related to his own needs or 
values, and to perceive his world in terms of those values. 
Except where this tendency is counteracted by conscious or 
unconscious tendencies to concealment, White believed that a 
person would repeatedly give evidence of his values whenever 
he spontaneously put his thoughts into words. 
The technique of value analysis used by White consists 
of four steps, l) Attention is focused on the values which 
are explicit in the data. If the material is In writing, all 
the obvious value-words or phrases are underlined. 2) A 
iRalph K. White. Value analysis : a quantitative method 
for describing qualitative data. Journal of Social Psychol­
ogy. 19:351-358. 1944. 
2Ibld.. p. 353. 
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value-symbol corresponding to each of the value-terms that 
have been underlined is put in the left-hand margin. 3) The 
"patterning" is noted by showing symbolically the relation of 
the values to the subject involved and also to each other. 
4) The symbols and symbol-relationships that have been re­
corded are tabulated and summarized by making a tabulation 
of the relative frequency of occurrence of the various value-
symbols. 
Even though this technique for identifying values was 
introduced 20 years ago, it has not led to any extensive 
amount of research. One would tend to agree with White's 
basic postulate. The problem arises, however, with the 
exception involving concealment. It cannot be concluded that 
all of an individual's expressions stem from his values. It 
would require a comprehensive knowledge and much experience 
in working with personality vairabies to be able to use this 
technique with any degree of validity. The author emphasized 
that he considered value-analysis as an aid to rather than a 
substitute for, the understandings of a wisely "intuitive" 
interpreter. 
In an exploratory study, Wilkening^ attempted to compare 
results from four different techniques for measuring farm 
^Eugene A. Wilkening. Techniques of assessing farm 
family values. Rural Sociology. 19:39-49. 1954. 
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family values : 1) direct questioning, 2) making choices be­
tween alternative expenditures of time or money in hypothe­
tical situations, 3) verbal ranking of family goals, and 4) 
analyzing behavioral data in the form of material possessions, 
family expenditures and social participation. Data were ob­
tained by interviewing 170 farm operators and their wives 
who lived in one Wisconsin county. 
The values selected to be studied were those which were 
expected to have some bearing upon the motivation to accept 
changes in farm technology and which lend themselves to study 
through formal interview. These included value placed upon: 
education for children, security in farm ownership free of 
debt, modern material conveniences in the home, social status, 
informal social contact, and recreation for the family. 
The direct questioning method was used for assessment of 
only one value, education for children, as it was considered 
inappropriate for measurement of the other values. Responses 
obtained by this method were consistent with other verbal 
indications of the importance of education and were highly 
associated with actual school level of children. The coeffi­
cient of association of the husband's response with school 
level of children was +.47, while that for the wife was +.42. 
Hypothetical situations requiring the subject to make a 
choice among three possible alternatives was another tech­
nique employed. An attempt has been made to include realistic 
79 
situations in which a choice had to be made between ppending 
time or money for family interests and spending them for the 
farm. One of the alternatives in each situation gave the 
subject a chance to indicate that he did not know which of 
the other two alternatives he would select. For each of the 
11 situations, he was asked also to indicate whether such a 
decision would be hard for him to make. Conflict in making 
these decisions was evident, since 22 per cent of all hus­
bands' choices and 27 per cent of all wives' choices were 
checked as being hard to decide. This difficulty could well 
have been due to the fact that not all of the situations in­
volved ultimate values. Some choices reflected more immediate 
values or goals, thus permitting more temporal factors to 
enter in. No attempt was made to develop numerical scales 
because of the limited number of choice situations. In gen­
eral, these questions were well received. Only four of the 
husbands and none of the wives from the total of 170 respond­
ents refused to respond to the questions. 
After responding to the hypothetical situations, each 
subject was handed five cards, on each of which was written 
a family goal. He was asked to rank the five according to 
which "means most11 to him. These five goals were: providing 
my children a good education, owning my farm free of debt, 
having my farm well equipped, having modern conveniences in 
my home, and providing myself and my family with an opportun-
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ity for travel and recreation. There was consistency in the 
order in which both husbands and wives ranked the five goals, 
which the author interpreted to mean that this ranking was 
influenced by family rather than by purely individual con­
siderations . The subjects, however, felt that all of these 
constituted "desirable" family goals and that it was difficult 
to say which should be placed ahead of the others; therefore, 
the ranking was frequently arbitrary. Again, the problem 
with this technique as with others, is that both immediate and 
ultimate values were included which no doubt influenced the 
responses. Ko attempt was made to validate in any refined 
sense the verbal indication of family values. 
The final technique for measuring values used by Wilken-
ing was analysis of behavioral data. He considered the school 
level attained by children and the school level attained by 
husband and wife as behavioral indices of the value placed 
upon education, extent of formal social participation as an 
indication of status and prestige aspirations, and informal 
social participation as an indication of the desire for social 
contact on a primary group level. Behavior data were collect­
ed also from rankings of items according to the amount of 
money spent during the preceding five years on seven suggested 
items. 
As a result of his research, Wilkening concluded that: 
1) all values included in a technique need to be of the same 
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level of generality; 2) the amount of money spent for differ­
ent purposes is not likely to be a valid indication of values; 
3) any one of the verbal indices could be used as all yield 
similar responses; 4) the usefulness of the direct question 
method is limited by the nature of the question; 5) responses 
to hypothetical situations provide both reliable and valid 
indications of value orientations ; 6) behavioral indices can 
provide reliable and valid measures of values if the behavior 
is not highly influenced by situational factors; and 7) rural 
adults are willing to respond to questions concerning their 
family activities and to hypothetical situations with which 
they are familiar. 
This investigation opens up possibilities for further 
research. The question could be raised as to whether the 
three verbal indexes would have yielded as high -a correla­
tion if a span, of time had elapsed between administrations 
of the different techniques. The approaches used in each 
of these techniques were so direct that answers would be 
likely to be influenced by preceding experiences. It appears 
that further research using the hypothetical situations could 
be fruitful, since they appear to yield valid and reliable 
responses and were well received by the adults. If the in­
strument were lengthened, it might be possible to develop 
numerical scales and a plan for summarizing the responses 
for each value variable. 
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Among recent investigations is the work of Charles ¥. 
Morris"*" who undertook a scientific study of values from which 
three major results have emerged; namely, the attainment of 
a cross-cultural interval scale for measuring values; the 
isolation of five value dimensions; and the accumulation of 
a body of evidence supporting a field conception of values. 
For the purposes of the present review only the first two 
results will be discussed. 
The instrument which Morris developed to collect his 
data is entitled, "Ways to live11. It is composed of 13 para­
graphs, each describing a possible way or concept of a desir­
able life as encouraged in the main religious and ethical 
systems of the world. The paragraphs are numbered but not 
named. They are written to express a positive tone, the 
normal rather than the abnormal, the constructive rather 
than the destructive, and the good rather than the evil in 
life• The respondent was asked to rate each way of life on 
a seven-point scale indicating the degree to which it was the 
way he personally would like to live. After rating each of 
the alternatives, he was asked to rank the 13 "ways to live11 
in the order he preferred them, putting first the number of 
the "way to live" he liked best, then the number of the "way" 
he liked next best, and so on to the one he liked least. He 
^Charles Morris. Varieties of human values. Chicago. 
The University of Chicago Press• 1956. 
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was also asked to give such personal information as sex, age, 
body size, birthplace of his mother and father, income group 
to which his parents belonged, religious affiliations, loca­
tion and size of his birthplace, and his attitude toward 
society. 
The sampling used to obtain subjects to participate in 
the study was not done in a systematic manner, but rather by 
using for the most part students available in colleges and 
universities. A total of 3,773 men and 1,795 women from five 
cultures participated: United States and Canada, India, 
Japan, China, and Norway. Mean ratings were computed for 
all subjects as well as standard deviations and percentages 
of first choices for men in the five cultures and for women 
in the United States. Differences between patterns of indi­
viduals and between cultures were also determined and the 
rank order of the "ways" by scale values and means for some 
of the cultures were found. Differences in the various rat­
ings were studied in relation to the personal data requested 
at the end of the instrument. 
The interpretation of the data obtained by rating pointed 
a need for further exploration. The question dealt with 
whether the seven response categories provided numerals upon 
which mathematical operations could be performed. It was 
not known whether it provided an interval scale in which the 
difference between any two adjacent categories was the same 
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as the difference between two other adjacent categories. To 
find an answer to this question, statistical techniques for 
scaling were applied to 250 ratings of the "ways" made by 
college men in the United States'1' and also to the data from 
the Norwegian, Japanese, Chinese, and Indian ratings of the 
scales. The scale analysis indicated that the intervals be­
tween the seven response categories were longer toward the 
ends of the scale. An interval scale was then computed so 
that a given interval denoted the same psychological "dis­
tance" regardless of its position on the scale. By so doing, 
a place could be assigned to the seven original, unequal in 
length, categories on the interval scale. If, then, the 
- original ratings were replaced by these corrected numerical 
values, they could be subjected to all mathematical calcula­
tions appropriate to an interval scale. It was found, how­
ever, that for many purposes little was lost if the original 
categories were treated as ordinary integers. This was dis­
covered when a comparison was made between the scale values 
of upper category limits on the original scale interpreted 
as integers and the corrected scale. The results yielded a 
correlation of +.995. Morris interpreted these findings to 
indicate that the original ratings could be used for computing 
correlations. 
^Charles Morris and Lyle V. Jones. Value scales and 
dimensions. Journal of Abnormal and Social Psychology. 51: 
523-535. 1955. 
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There has not been a careful investigation of the repeat 
reliability of the ratings of the instrument, but it has been 
estimated to be approximated +.85 for college students. The 
mean reliability of the "ways" themselves is +.67, based on 
21 students tested over a three-week interval. 
Morris also isolated and defined variables to serve as 
primary value dimensions. He considered each of the "ways11 
a dimension. It was evident, however, that some of the 
"ways" had features in common. A factor analysis for the 
"ways" showed that five independent dimensions were present. 
Names have been given to the dimensions for convenience of 
reference which are only suggestive of the factor content 
and not a definition of it. They are : factor A, social 
restraint and self-control; factor B, enjoyment and progress 
in action; factor C, withdrawal and self-sufficiency; factor 
D, receptivity and sympathetic concern; and factor E, self-
indulgence. The isolation of these five value dimensions 
showed that the ratings of the "ways" was done in terms of 
more than one characteristic, that values are multidimension­
al. 
Studies of the value patterns of the five cultures showed 
that the differences between the cultures tended to be larger 
than the variations within a culture• An attempt was made to 
explore possible determinants of the variations in ratings 
across and within cultures. There was evidence that the 
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ratings of the "ways11 were influenced by differences in 
social, psychological^ and biological determinants. The 
determinants within a culture which seemed to play the great­
est part in the rating of the "ways" were psychological and 
constitutional differences, with population variations and 
economic status next in importance, and with sex and body-
size differences playing the smallest part. 
The work of Morris represents a forward step in using 
psychometric methods for developing scales for measuring 
values• With the instrument "Ways to Live", he was able to 
assess individual and group values, making comparisons among 
cultures as well as within cultures. The subjects from whom 
data were collected, however, were col-lege students, who 
represent only one strata of the total population of adults 
within a culture. It is doubtful whether this instrument 
could be used with adults of all ages and educational back­
ground . Many with limited formal education and of the older 
age bracket would have difficulty in reading and interpreting 
the paragraphs and discriminating among the seven points on 
the scale. It could be expected that some would not complete 
the instrument. 
In contrast to the study conducted by Morris is one made 
by Beyer1 in which he attempted to discover whether different 
^G-lenn H. Beyer. Housing and personal values. New York 
(Ithaca) Agr. Expt. Sta. Memoir 364. 1959. 
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population groups, such as rural and urban, would show the 
same or distinctive value orientations. The data were col­
lected from two field studies. The rural sample included 
approximately 700 families in the Central Lake Plains area 
of New York, and the urban sample consisted of approximately 
1000 families in three adjoining cities of New York. The data 
reported cover only the responses of homemakers. The instru­
ment used to collect the data involved nine personal values 
that are believed to be related to housing. They were family 
centrism, equality, physical health, economy, freedom, 
aesthetics, prestige, mental health, and leisure• 
The scale-analysis technique, as developed by Guttman 
and others for attitude measurement, was used as the approach 
to value measurement in this instrument. For"each of the 
values there was a scale comprised of three to five statements 
about the house. These statements were arranged along a 
continuum according to the order of greatest to least propor­
tion of scoring responses obtained by a preliminary study. 
For example, it was assumed that, if an adult checked the 
third statement in a scale, he would also agree with the pre­
ceding two statements and would, therefore, be given a score 
of three on this scale. It was recognized that in this method 
the possibility of error existed. When refining the instru­
ment Beyer eliminated all statements which did not have a 90 
per cent probability of accuracy. 
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For purposes of validating the instrument, nine state­
ments, each reflecting one of the values, were listed and the 
respondent was asked to rank his three dominant values in a 
1, 2, 5 order. Among the three population groups who re­
sponded there was similarity of orientations. Family cen-
trism and equality were the dominant values of all three 
groups followed by physical health and economy. When com­
parisons of data obtained by these two methods were made, it 
was discovered that the 1) four values that ranked highest, 
when three dominant values were to be chosen from nine, 
ranked among the first four under the scale - analysis tech­
nique, sometimes in practically the same order,, and 2) there 
was, generally, a positive relationship between the highest-
ranked statement and the ranked score given on individual items 
of the corresponding value scales. No tests of reliability 
were cited. 
The findings from this study indicated that there was 
consistency of responses within the rural and urban groups. 
In the few cases where there was inconsistency, it was ex­
plainable by the nature of the item in the scale. The study 
did reveal, however, two natural groupings. One consisted 
of homemakers oriented toward family centrism, equality, 
economy, and, generally, physical health. Beyer expressed 
the belief that these individuals tended to have adjusted to 
the reality of living as a group and were generally less 
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sensitive to matters of the material world. In the second 
group, the homemakers appeared to be oriented toward freedom, 
mental health, aesthetics, prestige, and leisure. They were 
believed to be more individualistic and generally expressed 
a high degree of sensitivity to the material world. The 
degree to which these two groupings of values represents 
clusters, rather than individual values, was not determined 
by this study. 
The findings obtained in this study appear to justify 
further research to refine the instrument. Beyer's plan for 
rating each value on a continuum can be interpreted to give 
an intensity score, which has not been achieved by many other 
value scales. Since, as was noted earlier, each value scale 
consisted of only three to five statements, the range of con­
tent was limited. To avoid the dilemma of producing an in­
strument too long to be practical, it might be possible to 
include fewer value scale and to have more statements in each 
scale. 
The findings from this study appear to justify also 
further study of its use with other groups. For example, 
responses might be obtained from homemakers in other parts 
of the country and compared with those obtained from the New 
York study. The instrument might also be used to identify 
values held by homemakers belonging to different age, educa­
tional experience, or socio-economics groups, but living in 
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one area. It seemed to be an instrument which homemakers 
were able to check without difficulty. Home economists could 
explore the use of this instrument with individuals and groups 
of homemakers, since it includes values which are believed to 
influence family life. 
The need for a measurement technique to be used in rural 
sociological studies prompted Murray A. Straus to develop the 
"Rural Attitudes Profile".1 This Profile measures four 
value dimensions considered important in contemporary Ameri­
can rural life : innovation proneness, rural life preference, 
primary group preference, and economic motivation. The tech­
nique used in developing this instrument was an adaptation 
of the "forced-choice11 method. Straus chose the "forced-
choice" technique as the most promising method of measuring 
value dimensions, because : 
1. It eliminates response sets towards answering 
most questions as either "yes11 or "no"; 
2- It seems to arouse less respondent resistance 
than comparable single response questions; 
3. It controls for the tendency of some respondents 
to answer in terms of the social desirability 
of the response rather than their own feelings 
or behavior; 
4. Measurement of values in terms of choice is 
theoretically consistent with the concept of 
value; and P 
5. Interview time is shortened considerably. 
^Murray A. Straus. A technique for measuring values in 
rural life. Washington Agr. Expt. Sta. Tech. Bui. 29. 1959. 
2Ibld., p. 22. 
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The "Rural Attitude Profile" is a two-page leaflet, con­
taining 12 sets of four items, referred to as a "tetrad". 
Each of the four value variables is represented by an item in 
the tetrad, with two items describing approximately equally 
complimentary behaviors and two describing equally uncompli­
mentary behaviors. The respondent is asked to select from 
each tetrad two items; one which best describes and which 
least describes his typical behavior. A scoring procedure 
was proposed with possible scores ranging from -12 to 12 for 
each value variable. The Profile was designed for self-
administration by farm men with minimal reading ability. 
Less than three per cent of 800 subjects in Washington farm 
homes refused or were unable to comprehend how to check the 
Profile. The average respondent completed it in about 12 
minutes. 
Straus also constructed a parallel form for use with 
farm homemakers. He did so by altering the phrasing of the 
statement in the 12 tetrads where necessary to make them 
applicable to women. 
Several populations were used for validation studies. 
They were Columbia Basin Irrigation Project farmers, two 
random samples of Washington State farmers and their wives, 
and a combined sample of rural students enrolled in sociology 
classes at the University of Minnesota and Washington State 
College. 
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Two tests of reliability were made, one of internal con­
sistency and the other of stability. Coefficients of internal 
consistency obtained by the "split-half11 method and corrected 
by the Spearman-Brown prophecy formula, proved to be low, 
especially for the women's form of the Profile. Two possible 
reasons for the low reliability were suggested by Straus; 
one that the scales comprising the Profile may not measure 
generalized homogeneous traits, and the other that some re­
spondents may have had difficulty dealing with the tetrads, 
thus introducing a random measurement error. Coefficients 
of stability obtained by administering the test to University 
students at the beginning and again at the end of a semester 
ranged from +.53 to +.69 for the four variables, coefficients 
considered acceptably high for this type of instrument. 
The validity of the Profile was judged by correlations 
of the test scores with a number of variables such as success 
as a farm operator, index of farm practices adopted, and edu­
cation, expected to be closely associated with the values 
under study. The validity coefficients computed ranged be­
tween +.20 and +.40, which were considered adequate to en­
courage further use and development of the instrument. 
When constructing the "Rural Attitude Profile", Straus 
used a technique which he considered less fakable and more 
valid than other psychometric measures used for identifying 
values. By forcing the subject to make choices among items 
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grouped according to specific criteria, he was able to control 
for irrelevant factors that are known to Influence responses. 
The profile is brief, but, as is common in other short in­
struments, brevity has caused some sacrifice of quality. 
Beyer compared each of the four value variables with each 
other a maximum number of times by using four-item tetrads. 
Some respondents, however, appeared to have difficulty making 
choices among the four items as reflected in the low reliabil­
ity coefficients. Beyer recommended, therefore, the use of 
pairs of items in developing other forced-choice tests. 
Instruments Controlling the Social 
Acceptability Variable 
A problem, common to those who are constructing instru­
ments to measure personality variables, concerns the tendency 
for a respondent to give a positive answer to an item describ­
ing socially acceptable behavior and a negative answer to an 
item that describes socially unacceptable behavior. That 
this tendency exists has been verified by findings of studies 
1 2 
conducted by Edwards. In one investigation, two measures, 
1Allen L. Edwards. Social desirability and personality 
test construction. In Bernard M. Bass and Irwin A. Berg. 
Objective approaches to personality assessment. Princeton, 
New Jersey. D. Van Nostrand Company, Inc. 1959. 
p 
^Allen L. Edwards. The relationship between the judged 
desirability of a trait and the probability that the trait 
will be endorsed. Journal of Applied Psychology. 37:90-93. 
1953. 
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the social desirability scale value of the items and the 
probability of endorsement of personality traits, were deter­
mined independently. To obtain the first measure, a total of 
140 personality traits were presented to 152 respondents with 
instructions to judge, in terms of nine successive intervals, 
the degree of social desirability of the behavior Indicated 
by each item according to how the behavior would be regarded 
in others. For each item the interval in which the median 
of the distribution of judgments would fall was calculated 
and scale values of the items were determined by the method 
of successive intervals. To obtain the second measure, the 
same 140 items appeared in a printed form as a personality 
inventory with instructions to check "yes11 if the respondent 
believed that the given item described behavior characteristic 
of himself and to check "no" if he believed that it was not. 
Item counts were made for each item and the percentage of 
"yes" responses was found for each one• This percentage was 
interpreted as the probability of endorsement of a particular 
trait item. Respondents contributing to the second measure 
were 140 pre-medical and pre-dental students of the University 
of Washington. When the second measure was plotted against 
the first measure, it was apparent that the probability of 
endorsement was a linear function of the scaled desirability 
of the item. The product-moment correlation coefficient was 
+.871. The data indicate that distortion of response is 
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likely to occur if no effort is made to minimize the tendency 
for the response to be determined primarily by the factor of 
social desirability. 
A method for objective pairing on social desirability of 
alternative items in the forced-choice technique developed 
by R. J. Wherry has been reported by Rundquist."^ His method 
was based on the idea that if a respondent were presented 
with two self-descriptions of equal value to him, but which 
had differing significance for the purpose at hand, he would 
be less likely to detect the "right11 answer in making his 
choice. The first step of this method was to collect a 
series of descriptive phrases which could be scaled. The 
second step was to scale the single descriptions by present­
ing the phrases to a group of respondents similar to those to 
whom the final instrument was to be administered with instruc­
tions to indicate how well they would like to be described 
by each. A seven-point scale was provided: like extremely, 
like strongly, like mildly, indifferent to, dislike mildly, 
dislike strongly, and dislike extremely. Values from 0 to 6 
were assigned to these degrees. The mean, called the prefer­
ence value or index, and a measure of dispersion for each 
description were computed. Descriptions with large disper­
sions were not used. It was assumed that two descriptions 
^Edward A. Rundquist. Personality tests and prediction. 
In D. H. Fryer and E. J. Henry. Handbook of applied psychol­
ogy. New York. Rinehart and Co., Inc. 1950. 
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with the same preference index were equally acceptable to the 
subject. The third step-in Wherry's method was to obtain dis­
criminative indices. This was done by having the descrip­
tions scaled in terms of their significance for the purpose 
involved. Means computed for each description were then 
used as the discriminative indices. The fourth step was to 
pair the descriptions so that they approached equal accept­
ability, but were different in significance. This was done 
by combining descriptions which had the same preference index 
but which differed in discriminative index. 
An application of Wherry's method was made by Florence"*" 
when she constructed a forced-choice technique for evaluating 
college students' goals. A total of 507 descriptive phrases 
were obtained from 60 essays written by students of psychol­
ogy on successful students' behavior and from two studies 
made previously at Ohio State University. These behavioral 
descriptions were sorted into five major areas of motivation: 
1) activities; 2) scholastic achievement; -3) moral values or 
standards of conduct; 4) social, non-organized activities; 
and 5) self-adjustment. From the total number of behavioral 
phrases, 60 positive items were selected for each of the five 
areas, totaling 300 items. 
^Edwlges de Carvalho Florence. Construction of a forced-
choice technique for the evaluation of college students' 
goals. Unpublished Ph.D. Thesis. Columbus, Ohio. Library, 
Ohio State University. 1956 . 
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Two forms of a descriptive check list were prepared by-
dividing equally the total number of items. In the directions 
the student was asked to rate how well each item described 
another student, with whom he was "very well-acquainted", 
along a five-point scale: 1) slightly, or not at all; 2) to 
a moderate degree; 5) an average amount, 4) to a high degree; 
5) almost perfectly. A graphic rating scale was also prepared 
for the purpose of determining how successful the rater would 
consider the student he had previously described by means of 
the check list. The Descriptive Check List and the graphic 
rating scale were administered to a sample of 200 students. 
Preference indices were determined by the mean score for 
each behavioral description; whereas, the discrimination 
indices were computed by correlating the degree of success 
ascribed to the student and the mean score of a given behavior­
al description. A factor analysis of the intercorrelations 
of the five areas of motivation was also computed. This fac­
tor analysis yielded a general factor and five group factors: 
1) organizational leadership; 2) scholastic achievement; 
3) ethical conformity; 4) social-acceptance; 5) and a self-
adjustment factor. From the preference and the discrimina­
tion indices along with the factor loadings, a forced-choice 
instrument was developed. 
The instrument called "Student Behavior Description" was 
composed of two sections, Preference-ranking and Preference-
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choice. The former was to indicate the direction of the 
student's motivation; whereas, the latter was to indicate 
the elevation of his motivation. The Preference-ranking 
section consisted of 20 sets of five behavioral descriptions, 
with each description indicating a given direction of motiva­
tion. These items were equated as to preference and dis­
crimination indices. The ranking of the items in the quintets 
from most to least descriptive was expected to give the 
directionality of the rater's motivation. The Preference-
choice section was also made up of 20 sets of five behavioral 
descriptions with each indicating a given direction of motiva­
tion. These items had an equivalent preference index, but 
differed as to discrimination indices. Two items were paired 
on the basis of a higher discrimination index, two on a lower 
index, and a fifth item was included with an index midway be­
tween these two pairs. The student was to choose the two 
items in each quintet which were most descriptive of himself. 
These two sections of the instrument were considered by the 
author to be complementary, that is, the information obtained 
from the Preference-ranking section would be modified by the 
information obtained from the Preference-choice section. 
The quintet method appeared to have an advantage over 
the paired method of presenting items as noted by Rundquist,^ 
^Rundquist, ojo. cit. , pp. 185-186. 
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since the paired method aroused resistance on the part of the 
subject when he was asked to make a choice between two 
socially unacceptable descriptions. When there are more items 
grouped together with a spread of acceptability, the subjects 
have been found to have a better attitude toward them. 
Straus1 used tetrads in the "Rural Attitudes Profile", 
with each containing two approximately equally acceptable 
items and two approximately equally unacceptable items from 
different values scales. In order to obtain the "social 
acceptability" scores for the items, Straus had 121 items 
rated by 32 persons in attendance at a Grange meeting. The 
respondents were asked to indicate whether or not they would 
like to be described by the item. From these data, mean 
acceptability ratings were computed. 
When evaluating the Profile, Straus found the split-half 
reliability to be low. He attributed this result to the fact 
that some respondents had difficulty dealing with the four-
item tetrads. He recommended that when forced-choice tests 
are being developed for use with rural populations it would 
be preferable to use pairs of items rather than tetrads. 
In the "Edwards Personal Preference Schedule" an attempt 
was made also to minimize the influence of the social desir­
ability variable by pairing items of different personality 
^Straus, o]D. clt., p. 13. 
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variables but of' comparable social desirability scale values. 
The respondent was asked to choose between the two items. 
When directions for taking the schedule are given, the Manual"1" 
suggests that the respondent be told that some choices may 
be difficult to make, but that they should be made as well as 
they can be. He is to choose, in all cases, that statement 
in each pair that he believes to be most nearly characteristic 
of himself. 
On the basis of the studies described, it seems justi­
fiable to generalize that a forced-choice technique, which 
provides for holding to a minimum the influence of social 
acceptability of items on choice of response, merits further 
consideration as a method for measuring personality vari­
ables. Whether the paired tetrad, or quintet method of 
presentation is used would depend upon the population for 
which the instrument is being developed. 
^Allen L. Edwards. Manual for "Edwards Personal Prefer­
ence Schedule11. New York. The Psychological Corporation. 
1959. 
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THE INVESTIGATION 
A major focus of home economics education today is on 
the development of personal values. In 19 59, a committee, 
which had been appointed by the American Home Economics Asso­
ciation to review the accomplishment of the home economics 
profession during the past 50 years, to survey the present, 
and to make suggestions for the future, saw the new direction 
for home economics as that of helping people identify and 
develop certain fundamental competences that would be effec­
tive in personal and family living regardless of the particu­
lar circumstances of the individual or family. Twelve com­
petences ,1 believed fundamental to effective living, were 
listed by the committee. The first pointed up the importance 
of establishing values, that give meaning to personal, family, 
and community living, whereas the other 11 implied one or 
more personal values. 
A well known anthropologist has pointed out that in this 
rapidly changing world, many of the traditionally-held values 
2 
of people are being threatened. Consequently, individuals 
need help in examining their own values and in deciding 
1American Home Economics Association. Committee on Phil­
osophy and Objectives of Home Economics. New directions. 
1600 Twentieth Street, N.W., Washington 9, B.C. Author. 
1959. 
p 
Dorothy Lee. The individual in a changing society. 
Journal of Home Economics. 52: 79-82. 1960. 
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intelligently whether to retain them or adopt new values in 
order to gain greater satisfaction from life. Home economics 
educators were challenged by Lee to anticipate and recognize 
change in order to provide educational programs adapted to it, 
programs which will aid the individual in establishing and 
strengthening values that give meaning to life. Lee has sug­
gested that one important way of helping people to have a 
meaningful life in a world of change is to aid them in becom­
ing 
. . . aware of the value content of their everyday 
life, to recognize the values channelled through 
the simple operations they perform, and to be aware 
of the values at the base of their choices and 
decisions.1 
Purposes and Assumptions of the Study 
Adult educators have recognized the importance, when plan­
ning programs, of taking into account such factors as the edu­
cational, economic, and social backgrounds and the previous 
experience of the participants or potential participants. It 
is known that learning experiences planned with careful con­
sideration for such factors are most likely to be meaningful 
and to encourage attendance or hold adults as members of a 
group• The assumption is made that the values adult students 
hold are strong motivational forces and influence their par-
1Ibid.. p. 79: 
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ticipation in educational programs. If they are helped to 
learn things they consider useful and from which they gain 
satisfaction, they are likely to be supporters of the pro­
gram. 
The crucial problem is finding a means by which the 
values of adults - of particular interest here, homemakers -
can be identified. Because of the nature of personal values, 
it is important to use a means of identifying them that is 
not only valid and reliable but also as objective as possible. 
Furthermore, the instrument needs to be in a form that can 
be checked easily by the homemaker in a short period of time. 
It is desirable, too, that the instrument be appropriate for 
use by anyone working with homemakers; homemaking teachers, 
extension workers, and adult study group leaders. 
No instrument meeting the above criteria is at present 
available. The need for such an instrument, therefore, led 
this investigator to select as a study the construction of an 
instrument which would identify values of homemakers as indi­
viduals and as groups. As part of this study the instrument 
was to be used with several groups to observe how well it was 
received, to identify places where it could be strengthened, 
and to provide data for testing its reliability. 
The following assumptions were considered basic to the 
present study: 
1. Value systems are not innate or fixed, but are 
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acquired through a process of learning. 
2« Values motivate the individual according to the 
degree that they contribute to his well-being. 
3. Education in home economics involves modification 
of values and value patterns. 
4. Values included in the present study are directly 
related to the objectives of home economics educa­
tion . 
5. An educator, who knows the value systems of the 
adults within his educational group, can do more 
effective program planning. 
6. There is a set of values universal enough to be 
applicable to life in general and which can be in­
corporated in an instrument. 
?. The way an individual responds to an item in a 
values instrument will be affected by the social 
acceptability of the idea incorporated in the item. 
Two terms which need to be defined because they are basic 
to the present study are "personal values" and "social accept­
ability variable". After having made an extensive exploration 
of the characteristics attributed to values, the investigator 
found the definition of value as given by Kluchhohn to be in 
agreement with her thinking and accepted it for the study. 
Kluckhohn defined "value" as: 
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A conception, explicit or implicit, distinctive 
of an individual or characteristic of a group, 
of the desirable which influences the selection ^ 
from available modes, means, and ends of action. 
The second term, "social acceptability variable", is the 
tendency to choose a statement describing some behavior that 
one believes is approved by society. Unless"controlled, it 
is a factor which distorts responses obtained from a person­
ality-type inventory. 
The study was limited by two factors. One was the number 
of values that could be included in the instrument and yet 
have it be of a practical length for use with homemakers of 
varying ages and amounts of education. This made it necessary 
to select among values with the assumption that those selected 
were ones likely to be considered important by homemakers. 
The second factor was the nature of the population used to 
test the instrument. It was beyond the scope of the present 
study to try the instrument on a systematically drawn sample 
of homemakers. A description of the group who checked the 
instrument for testing purposes is included later in this 
section. 
^Clyde Kluckhohn and others. Values and value-orienta­
tions in the theory of actions. In Talcott Parsons and Edward 
A. Shils. Toward a general theory of action, p. 395. Cam­
bridge, Mass. Harvard University Press. 1954. 
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An Exploratory Study of One Instrument 
An initial stage of the investigation involved searching 
for an instrument that could be used with homemakers of 
various ages and educational backgrounds and that would 
measure values both of individuals and of groups. An exten­
sive exploration failed to disclose such an instrument. It 
was noted, however, that Selby1 had prepared an instrument 
that purported to identify values of high school pupils. 
One section of this instrument, which centered around the 
activities of a homemaker, with slight revision, appeared to 
be useable with adults. This section, entitled "Reasons Why 
it is Important for a Homemaker to be a Good Manager11, con­
sisted of seven descriptions of homemakers1 activities, each 
followed by a series of either eight or nine reasons for 
carrying out the activity. The respondent was asked to choose 
the most and the least important reasons for using good man­
agement in each of these activities. It was assumed that each 
reason reflected one of the nine values being determined by 
the instrument, namely, pleasure, status, friendship, concern 
for others, family life, education, efficient workmanship, 
health, and economy. 
]-Emma Jean Selby. Acceptance by pupils in vocational 
homemaking departments in Iowa of values relating to manage­
ment. Unpublished M.S. Thesis. Ames, Iowa. Library, Iowa 
State University of Science and Technology. 1955. 
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In preparing this instrument for possible use with home-
makers, the directions were changed and some personal ques­
tions were added to provide information needed for grouping 
the respondents in order to determine differences among home-
makers of varied characteristics. These questions asked about 
age, place of residence, family members, formal education, and 
work outside the home. The title given this instrument was 
"Why is Good Management Important to Me?" 
The revised instrument was administered to homemakers 
attending adult classes in two county seat towns in Iowa (see 
Appendix A, Form I). The women seemed to enjoy checking it 
and used from 15 to 20 minutes to do so. After a study of 
the responses from these two groups, the question arose whether 
the women were checking those items that were considered the 
"right11 things to do or "good" practices rather than those 
items that actually reflected their values. Some items were 
being rejected by many of the respondents. It was hypothe­
sized that items so worded as to seem socially acceptable 
were more likely to be checked than those not commonly accept­
able. It was evident that rewording of items was necessary. 
The second revision of the instrument, designated as Form 
II, was developed. Wording and vocabulary were changed in an 
attempt to control the social acceptability factor as much as 
possible, to clarify meaning, and to shorten the statements. 
The Extension Specialist in Child Development and Family Life 
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at Iowa State University, who worked closely with homemakers, 
aided by proposing changes in wording that would be clear to 
women and also judged whether the items reflected values (see 
Appendix A, Form II). 
The original and the revised forms were administered to 
several groups. Both forms were distributed alternately and 
checked by a group of 120 women attending an extension meeting 
in a rural Iowa community. Two purposes directed the use of 
the instrument with this group; one was to see if women in a 
less organized group than an adult class would respond any 
differently with respect to values, and the other was to com­
pare results from the use of the two forms. 
The revised form was submitted also to three groups of 
women who were meeting for purposes other than education; one 
was a church group in Ames, the second was a group of negro 
women who was sponsored by Wilkie House in Des Moines, Iowa, 
and the third was the auxiliary of a fraternal order meeting 
in Ames. 
The responses from each group of homemakers were sum­
marized and compared with the findings of each other group. 
Also, the test forms were sorted according to the age groups 
to which the homemakers belonged and by amount of formal 
education they had experienced. Responses from each of these 
groups were compared with each other group. By inspection, 
the instrument did not identify as much difference among the 
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values held by the various groups as was expected. 
In order to do a more careful analysis of the findings, 
all respondents were placed in two groups, education-oriented 
and noneducation-oriented, and the responses were studied to 
discover whether there were statistically significant differ­
ences between these two groups. The respondents from the 
adult classes and the extension group were classified as edu­
cation-oriented while the respondents from the church, negro, 
and the auxiliary groups were classified as noneducation-
oriented . 
Chi square tests revealed significant differences between 
the education-oriented and the noneducation-oriented groups 
on only two of the seven descriptions of activities, or situ­
ations as they are labeled on the instrument, when all value 
items were combined. Only when the combined values were re­
lated to management in relation to caring for the house and 
to management of the homemaker's own and her family's cloth­
ing were there significant differences. For the values as 
related to care of the house, chi square was 12.09, signifi­
cant at the .01 level with 4 d.f. In this case the education-
oriented groups most frequently check these values. For the 
combined values as related to management of clothing, the chi 
square was 11.82, significant at the .05 level, with 5 d.f. 
In this case the noneducation-oriented group most often 
checked the values presented. 
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When responses to each value were compared for the two 
groups of homemakers, chi square tests showed differences 
greater than those attributable to sampling fluctuation for 
only three values. Within Situation I, which dealt with the 
values in relation to care of the home, there was significant 
difference at the .005 level between responses of the two 
groups for the value, efficient workmanship. This value was 
less important to the education-oriented group and. more 
important to the noneducation-oriented group than could be 
expected from sampling variation. Within Situation VII, which 
dealt with the values involved in managing the family's cloth­
ing, there were significant differences between responses of 
the two groups for the values, health and work efficiency. 
The difference for the value, health, was significant at the 
•05 level with the noneducation-oriented group responding 
more frequently than could be expected to occur by chance. 
The responses were in the opposite direction for the value, 
work efficiency. The difference for this value was signifi­
cant at the .02 level. The education-oriented group checked 
this value more frequently and the noneducation-oriented group 
less frequently than could be expected in a random sample. 
Even though the items in the revised instrument had been 
carefully reworded in an attempt to control for social accept­
ability, it was believed that there still was contamination. 
The investigator was aware of another factor which could 
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be expected to affect the results obtained. During the admin­
istration of this instrument, it was observed that homemakers 
had difficulty making selections among eight and nine choices. 
Selecting the least important reason seemed to cause no 
trouble, but having to choose the most important reason caused 
difficulty. It was concluded that a multiple-choice form 
would lower the reliability of the results obtained by a new 
instrument. 
Having explored the possibilities of using adaptations 
of the instrument prepared by Selby with homemakers and dis­
covering the limitations of the instrument, the focus of the 
present study turned to developing a new instrument which 
would attempt to control the social acceptability of items 
and which would be in a form limiting the number of choices. 
Selection of the Values 
One of the first problems to be solved in developing the 
new instrument was to decide which values were to be explored. 
Two criteria were selected as guides for choosing these 
values: one, that they be values believed to be closely re­
lated to the objectives for home economics education, and 
second, that they be selected to be consistent with the defi­
nition of value as accepted for the study and thus be regarded 
as values by the writer. 
There were many values included in the reports of pre­
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vious studies. A survey of reports on 18 studies showed that 
the investigators had worked with a total of 109 different 
terms that they regarded as naming values. Many terms were 
closely related or were different terms used for the same 
value. Religion and friendship were the two values studied 
by the largest number of investigators. Nine workers incor­
porated them as part of their studies. Seven researchers 
included family life among the values they explored. Health 
and education were included in six studies; economy, recogni­
tion, social status, and security, each were incorporated in 
five studies; and efficient workmanship, privacy, and concern 
for others were investigated by four workers. The remainder 
of the 109 values appeared less frequently; three were studied 
by three investigators, 20 values were studied by two workers, 
and 74 values appeared but once. 
The number of values included in any one of the above 
mentioned studies ranged from four to 44: 
Number of value terms used Number of studies 
The numbers of values included most frequently in any one 
44 
15 
14 
12 
10 
9 
6 
5 
4 
1 
1 
1 
2 
4 
4 
2 
2 
1 
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study were nine and ten. Egbert included 15 values in his 
instrument, but from his experience he recommended that when 
constructing an objective test of personal values, no more 
than ten should be included. 
From the extensive list of values found in the litera­
ture, eight values which met the criteria for the present 
study were selected to be investigated. They were : l) con­
cern for others, 2) economy, 3) education, 4) family life, 
5) friendship, 6) health, 7) status, and 8) work efficiency. 
Judging from the experiences of other investigators, it 
appeared that eight values were not too many to be included. 
The eight values were defined as follows: 
1. Concern for others: consideration for the well-being 
of others outside of family and immediate circle of 
friends. 
£. Economy: use of money, goods, and services to get 
the greatest amount of return from the resources 
used. 
3. Education: purposeful self-improvement involving 
some form of learning for herself or family. 
4. Family life: sharing of common goods and experiences 
by a group of individuals, related by blood or 
^Robert L. Egbert. The effect of some childhood and 
adolescent experiences on the emergence of values. Unpub­
lished Ph.D. Thesis. Ithaca, New York. Library, Cornell 
Univ ersity. 1949. 
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marriage and living together in an established home. 
5. Friendship: relationship between two persons that 
is characterized by mutual attraction. 
6. Health: state of physical and mental well-being. 
7. Status: holding a position equal to or better than 
other people with whom a person is associated. 
8. Work efficiency: accomplishing a task or producing 
a product to meet a desired standard in the shortest 
time with the least possible expenditure of energy. 
The following steps were taken in developing the instru­
ment: l) collecting a series of descriptive items; 2) check­
ing items for validity; 3) controlling the social acceptabil­
ity of the items; 4) constructing the instrument; and 5) using 
the instrument. A discussion of each step follows. 
Collection of Descriptive Items 
Items for use in a value instrument may be obtained from 
various sources. Straus1 reported having obtained items by 
searching sociological literature for relevant statements 
which could be expressed in brief phrases, by requesting col­
leagues to supply some items, by taking items from existing 
rural attitudes tests, and by asking open-end questions of 
farm people. 
^Straus, ojD. cit. 
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If people for whom, the instrument was being constructed 
were available in a captive group, they have been asked to 
contribute ideas in writing that later were transferred into 
items. This has been true of college students. For example, 
Florence, when constructing a forced-choice technique for the 
evaluation of college students' goals, used as her main source 
of items, behavioral descriptions included in 60 essays on 
successful student behavior written by members of a psychol­
ogy class. 
It did not seem feasible to ask homemakers either to 
write a short paper or to respond to an open-end question, 
even though adults were available in adult educational 
groups• Adults who were not accustomed to writing out their 
ideas were expected to find this a difficult request. Then, 
too, for a value such as status, adults would or might not 
even be able to tell what they do- Furthermore, the responses 
of group members would express ideas of those who attended 
formal educational programs but might not include ideas of 
those who were non-attenders. 
The items for the instrument in the present study were 
written after collecting from both professional and non­
professional literature, behavior descriptions of homemakers 
that were believed to reflect the values included in the 
study; also items were developed from observing homemakers 
^Florence, og- cit. 
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in various situations in their homes and in the community, 
from suggestions of colleagues, and from talking with others 
who work closely with homemakers. A list of 3.01 items was 
written. These items were expressed in terms of a homemaker's 
behavior, in the present tense, and as concisely as possible. 
Caution was taken to avoid having more than one idea in a 
statement. The language was believed to be familiar to home-
makers and was not expected to carry any prejudice or bias. 
In order that the items would represent all aspects of 
a homemaker's responsibility, a grid was developed. On one 
side of this grid the responsibilities were classified 
according to the phase of life with which each dealt: house, 
clothing including laundry, food, money management, physical 
and mental well-being, relationships, recreation and leisure 
time activities. Because there was some overlapping of types 
of responsibilities within the items, another category had to 
be added, combinations of the above. In the other direction, 
the grid was divided by value, with subdivisions related to 
each value. After all items were plotted on this grid, the 
conclusion was drawn that the items represented relatively 
well the activities of homemakers, and that it would not be 
necessary to supply additional items (see copy of grid in 
Appendix B, Table 10). 
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Control of Content Validity of Items 
One important quality of an instrument is validity: the 
degree to which the instrument is capable of measuring the 
dimension it is designed to measure. Obtaining the degree of 
validity of an instrument identifying personal values is not 
possible through the commonly-used methods for validating 
instruments of objective types for two reasons; first, because 
of the lack of a useable criterion, and second, because of 
the impossibility of matching responses with some other 
measure when the respondent is allowed to remain anonymous. 
Nevertheless, in an instrument purporting to measure values 
which must necessarily call for responses of a personal nature 
these are likely to be more accurate when the respondent is 
anonymous. 
To safeguard the validity of the instrument in the 
present study measures were taken to control content validity 
during its construction. When writing the items, attention 
was given to having each behavioral description directed 
toward one of the values included in the study. After the 
items had been edited carefully, three judges, working inde­
pendently, sorted the items according to the value believed 
to be represented by the item. 
In order for the judges to do this sorting, each was 
given a set of items typed individually on cards. Any iden­
tification of the item with a value was omitted from the 
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front of the card; however, on the reverse side was placed a 
symbol to facilitate working with the cards later. The 
judges also were given eight cards; on each card was written 
the definition of one of the values as used in the study. 
The judges were instructed to use these definitions as guides 
when sorting the items and, when finished, to place on top of 
each pile the card on which was written the definition of 
the corresponding value• 
The three judges who sorted the items were members of 
the faculty of the Iowa State University of Science and Tech­
nology, College of Home Economics, one being a member of the 
Home Economics Education Department, one of the Child Develop­
ment Department, and the third an Extension Specialist in 
Child Development and Family Life. Two of the three indi­
viduals had done research in the area of personal values and 
the third was known for her understanding of personal values 
and their influence on the family. 
Considering herself also as a judge, the investigator 
decided that when at least three of the four judges agreed 
on the value reflected in the item, the item would remain in 
the study. Of the 301 items submitted to the judges, 26 items 
were discarded because of lack of agreement among judges, 
leaving a total of 275 items to remain in the study. 
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Control of the Social Acceptability Factor 
Research workers constructing personality-type instru­
ments have focused their attention on ways of Increasing 
construct validity. Various investigaters have worked to 
eliminate factors which they believed influenced the re­
sponses obtained from their instruments. Profiting from the 
experiences of these researchers and from the experience of 
working with Selby's instrument, it seemed evident that there 
was need for taking measures to minimize the influence of 
social acceptability in the instrument being developed 
through the present study. It was assumed that if social 
acceptability of items were controlled, respondents would 
check items on the basis of their personal value systems. 
In order to obtain a rating for social-acceptability on 
all items, a check list of the items, which previously had 
been checked for content validity, was developed. Because 
of the length of the check list, which was titled "The 
Homemaker1 s Self-image: What Is It?11, the items were divided 
into two groups, making Form I and Form II, with equal num­
bers of items for each value in each form. To the right of 
the column of items on the check list were five opportunities 
for the respondent to check to what degree he thought a home-
maker would like to be described by each item: Would she 
like strongly to be described in this way? Like mildly? 
Be indifferent? Dislike mildly? Or dislike strongly to be 
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described in this way? For purposes of interpreting the re­
sponses,. numbers from five to one were assigned to this five-
point scale, with five assigned to the upper end of the con­
tinuum and one assigned to the lower end (see Appendix C). 
Form I of the check list was administered to 32 students 
and Form II was administered to 30 students attending 1960 
summer session at Iowa State University of Science and Tech­
nology • The respondents consisted of both men and women, 
the majority of whom were mature individuals; many were 
married. After summarizing the responses, the median and an 
index of ambiguity, as a measure of dispersion, were computed 
for each item. The index of ambiguity was obtained by com­
puting the semi-interquartile range between the median and 
the third quartile or the median and the first quartile 
depending on the direction of the dispersion. 
The distribution of the Indices of ambiguity for the 
items ranged from .26 to 2.13. Twenty items with the greatest 
amount of dispersion were discarded from the study at this 
point. The medians, hereafter to be called the Social 
Acceptability Indices, of the remaining items were distributed 
from 1.13 to 4.98. The Social Acceptability Index of the 
items representing each value are shown in Table 1. 
Table 1. Social acceptability Indices of items, classified according to value 
Number of items classified according to value 
Social Concern Work 
acceptability for Educa­ Family Friend­ effi­
index o thers Economy tion life ship Health Status ciency 
4.75-4.99 3 1 3 6 2 2 
4-50-4.74 9 6 14 3 5 2 4 
4.25-4.49 11 6 5 4 6 6 2 6 
4.00-4.24 5 8 11 4 3 5 3 15 
3.75-3.99 6 4 5 1 5 7 2 5 
3.50-3.74 3 3 1 1 6 1 
3-25-3.49 1 4 1 2 1 1 
3.00-3.24 2 2 1 1 1 1 
2-75-2.99 1 1 1 1 1 
2.50-2.74 3 1 1 
2.25-2-49 1 
2-00-2.24 2 1 3 1 
1.75-1.99 2 
1.50-1.74 2 
1.25-1.49 4 
1.00-1.24 1 
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Development of the Form of the Instrument 
There Is considerable evidence to indicate the advantage 
of using forced-choice technique for assessing aspects of per­
sonality. Instruments employing this technique have proven 
resistant to distortions of response sets and social pres­
sures. 
Furthermore it was highly desirable that the instrument 
be one which could be administered in a short period of time 
and that the responses could be easily checked, summarized, 
and interpreted. Another important consideration was that 
the format contribute to making the instrument interesting 
to check. The forced-choice technique has characteristics 
which meet these requirements and was therefore chosen for 
the present instrument. 
Having decided to use this format, consideration was 
given to the number of items to be grouped together in a set. 
The writer observed that homemakers checking the revision of 
Selby1s instrument had considerable difficulty discriminating 
among numerous choices. The degree of difficulty appeared to 
be a function of the amount of education and age of the home-
maker. Egbert^ made the recommendation at the conclusion of 
his study that when developing an objective test of personal 
^Robert L. Egbert. The effect of some childhood and 
adolescent experiences on the emergence of values. Unpub­
lished Ph.D. Thesis. Ithaca, N-Y. Library, Cornell Univer­
sity. 1949. 
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values, Items be grouped for paired choice. He had five items 
grouped together which he believed reduced the reliability of 
the responses obtained from his instrument. Since it was 
desirable to obtain best results from use of this instrument 
with homemakers of all ages and educational backgrounds, it 
was decided to place two items in a set. 
The two basic considerations when pairing the items were 
the value variable and the social acceptability index. The 
first consideration was that each value variable be repre­
sented an equal number of times. In the instrument, each 
value appeared 21 times with each value being compared with 
each other value three times. Although this number of com­
parisons seemed limited, it had proven satisfactory in other 
tests, and also it permitted the instrument to be of a length 
suitable to be used with semi-captive groups of adults or 
with individuals. 
The second and perhaps most crucial consideration was 
the social acceptability index of the items• Items of two 
different value variables, but with equal indices, or as 
nearly equal indices as possible, were paired. It was arbi­
trarily decided that the deviation between indices should not 
exceed .5. Since there were more items for some values than 
were needed, it was possible to make selections, using those 
that were the closest match. However, the items representing 
the value variable, status, presented a problem. Through 
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the process of refinement, a number of thé items had been 
discarded. Of those that remained, the indices spread over 
the entire range whereas the modes of the indices for the 
other values fell between 3.75 and 4.74. Five items for the 
value variable, status, with indices at the extreme lower * 
end were automatically eliminated because they could not be 
matched with items of other value variables to meet the 
criterion. This necessitated using two items twice in order 
for this value to appear 21 times in the instrument. The 
investigator chose to reuse the two items which were at the 
top end of the range because of the opportunity for matching 
with other values. 
Sixty-nine of the 84 pairs of items had deviation scores 
between the two social acceptability indices of .1 or less; 
79 of the pairs had deviation scores of .2 or less, leaving 
but five pairs with deviation scores between .2 and .46. 
The next step was developing the first draft of the in­
strument. Pairs of items with high social acceptability 
indices were listed alternately with those of low indices. 
All pairs at the end of the listing had indices toward the 
middle of the range. Directions for checking the instrument 
were developed next. They included a statement telling what 
the respondent would find on the following pages, an example 
^showing how to check a pair of items, instructions for 
checking, and an explanation that it was not a test and that 
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there were no right or wrong answers. At the end of the in­
strument were included some questions which asked for informa­
tion about the respondent. These included queries concerning 
the age group to which the respondent belonged; whether mar­
ried; if married, the number of children; and the amount of 
formal education completed. A final question was included 
on an experimental basis. The eight personal values Included 
in the instrument were listed and the respondent was asked 
to rank them in the order of most importance to her. All 
this information was to be used in analyzing the responses. 
The title given the first draft of the instrument was "My 
Portrait as a Homemaker" (see Appendix D). 
A key was developed for use in analyzing the responses 
and also a form on which a profile of values could be charted 
(see Appendix D). The instrument was now ready to be tried 
out. 
A total of 25 mature students attending workshop groups 
at Iowa State University during the summer session, 1960, 
checked the instrument. While this was not the primary type 
of population for which the instrument was developed, it was 
an accessible group and members gave critical evaluations. 
Some encouraging observations were made from this trial 
administration. Although students were not asked to sign 
their names, a simple scheme for identifying individuals 
with forms was carried out when the instrument was 
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administered. In several cases, the judgment of the instruc­
tor, who knew the values of the students fairly well, agreed 
with the results obtained by the instrument. Then, too, in 
the group were several students who were known to have fair-
understanding of their own personality. Their responses 
showed a high relationship with the ranking of their own 
values at the end of the instrument. 
It was apparent, however, that the directions needed to 
be changed. Because some items included behaviors which would 
not be appropriate for everyone, respondents were very dis­
turbed because directions asked them to indicate what they do 
in the situations. For example, a number of the items in­
volved children. Therefore, a homemaker without children 
could not respond to these items. This difficulty was cor­
rected by adding the phrase, "would do if you had the oppor­
tunity 11. Also, the illustration given in the directions was 
changed to include one involving children. Except for the 
revision of the directions, no change was made in the second 
draft of the instrument. 
Use of the Instrument with Homemakers 
The instrument was administered to three groups of home-
makers for the purpose of seeing how well homemakers were 
able to respond to it and if. it discriminated among groups of 
homemakers. A total of 146 homemakers in two rural groups 
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and one town group responded to the instrument. One rural 
group, from now on referred to as Rural I, was systematically 
sampled as these homemakers were drawn from a larger sample 
which had participated in a benchmark study in 1956- The 
Rural I group was composed of 52 homemakers living on farms 
in Hamilton, and Webster Counties in Iowa. This sample had 
been drawn to be representative of young farm families. 
The homemakers in the second rural group, hereafter 
called Rural II, were reached through a farm to farm canvass 
in Grant Township in Boone County, Iowa. Ko attempt was made 
to draw a random sample. Their participation was requested. 
If the homemaker agreed to check a copy of the instrument, 
one was left with the arrangement that the writer would 
return for it the following day. All copies were collected 
on the writer's return trip. Of the 40 copies distributed, 
one was not answered, another had 15 responses omitted and 
the directions were not followed on a third, leaving a total 
of 37 completed instruments for the Rural II group. 
The town sample, composed of homemakers living in Nevada, 
Iowa, was obtained through a door to door canvass, in various 
sections of the town representing different socio-economic 
levels as indicated by the outward appearance of the homes. 
As in the rural group, the homemaker was asked is she would 
be willing to participate. If she agreed, a copy was left 
with her and arrangements were made for the writer to come 
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back for it in about three hours. The homemakers seemed to 
like the idea of being able to respond at a time convenient 
for them. A total of 78 copies were distributed, but two 
were not made available on the writer's return trip and 14 
had too many omissions for them to be useable, leaving a 
total of 57 completed instruments for the town sample. 
The three groups differed in composition in terms of age 
and education. The Rural I group was composed largely of 
homemakers between the ages of 20 and 40 as this was a limi­
tation required originally by the benchmark study. Even 
though the Town sample also contained a high percentage of 
homemakers younger than 40 years, there were participants in 
the older age brackets. The Rural II group was more evenly 
distributed among age brackets than the other two groups. 
Table 2 gives the distribution according to age of the three 
groups of homemakers. 
Homemakers in the three groups were also sorted, accord­
ing to the amount of formal education they had completed, into 
one of five classifications : less than 8th grade, attended 
high school, graduated from high school, attended college, 
and graduated from college. In each group of homemakers, 
the largest percentage had graduated from high school. More 
homemakers in the Town group than in either of the other two 
groups attended or graduated from college. The distribution 
according to formal educational experience of the three groups 
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Table 2. Distribution according to age of three groups of 
homemakers 
Rural I Rural II Town Total 
Age No • % No. No. No » "%. 
20-29 years 9 17.3 6 16.7 17 29.8 32 22-1 
30-39 years 40 76.9 8 22.2 19 33.3 67 46.2 
40-49 years 3 5.8 9 25.0 10 17.5 22 15.2 
50-59 years 0 8 22.2 5 8.8 13 9.0 
60 years 
and over 0 5 13.9 . 6 
LO o
 
i—
t 
11 7.6 
Total 52 36* 57 145 
aAge was omitted on one questionnaire, percentage com­
puted on 36 cases. 
of homemakers Is given in Table 3. 
For purposes of analyzing the responses of the 146 home-
makers , mean scores for each value were computed for home-
makers in the Rural I, Rural II, and Town groups- Also mean 
scores were computed for the groups formed by sorting the 146 
instruments according to the age and amount of formal education 
of the homemakers. 
When the values of the three groups of homemakers, as 
indicated by mean scores, were compared, it was found that the 
descending order of the magnitude of the scores was similar 
for all groups, as shown in Table 4. 
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Table 3. Distribution according to formal educational 
experience of three groups of homemakers 
Rural I Rural II Town Total 
Education No. % No. % No. % No* % 
Less than eighth 
grade 2 3 .8 6 16 • 2 0 8 5 .5 
Attended high 
school 1 1 .9 3 8 .1 7 12 .3 11 7 .5 
Graduated high 
school 36 69 • 2 16 43 .2 23 40 .4 75 51 .4 
Attended college 10 19 . 2 8 21 .6 18 31 .6 36 24 .7 
Graduated college 3 5 .8 4 10, .8 9 15. 8 16 11 .0 
Total 52 37 57 146 
Health and family life were the paramount values for all 
three groups. Likewise, there were three values which re­
ceived similarly low mean scores for all three groups; these 
were in descending order, education, concern for others, and 
status. Furthermore, friendship was esteemed in almost the 
same degree by all three groups, just above the midpoint in 
the range of means. 
There was some evidence from the mean scores that economy 
and work efficiency were held in slightly higher regard by the 
homemakers in Rural I group than by those in the other two 
groups. It might be hypothesized that the slightly higher 
observed mean scores for the value, status, among Rural II 
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Table 4. Mean scores for eight values for three groups of 
homemakers 
Rural I Rural II Town Total 
(52) (37) (57) (146) 
Values M MM M 
Family life 12. 69 13.16 13.59 13.14 
Health 13. 15 11.97 11.86 12.33 
Work efficiency 12. 02 11.30 10.60 11.30 
Economy 12. 02 11.38 10.26 11.18 
Friendship 10. 71 10.73 10.47 10.64 
Education 8. 71 8.95 10.23 9.35 
Concern for others 7. 58 8.43 9.60 8.48 
Status 7. 21 7.73 7.14 7.36 
homemakers is related to the fact that there was a higher 
proportion of older women in this group to whom status may b( 
important. — 
For purposes of discovering whether the instrument dis­
criminates among values held by homemakers of different levels 
of educational achievement, all responses were divided into 
five groups. Table 5 gives the mean scores for the eight 
values for the homemakers in the five educational groups 
arranged in descending order for those with the least educa­
tion . 
There was little difference among mean scores of the 
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Table 5. Mean scores for eight values of homemakers in five 
educational groups 
Attended Graduated 
Less than high high Attended Graduated 
8th grade school school college college 
Values M M M M M 
Economy 13, .13 11. 90 11. 60 10 25 9. 75 
Family life 11, .88 14. 18 13. 00 13. 31 14. 13 
Friendship 11, .62 10, .82 10. 52 10. 44 11. 25 
Health 11. 00 11. 36 12. 91 12. 30 10. 88 
Work efficiency 9, .13 12. 18 11. 49 11. 28 10. 13 
Status 9, .00 7. 64 7. 37 7. 06 6. 56 
Education 8. 88 7. 18 8. 57 11. 03 11. 06 
Concern for 
others 8. 00 8. ,09 8. 35 8. 39 10. 13 
five groups for the two values, friendship and health. Col­
lege gradutes had a higher mean score for the value, concern 
for others, than did the other groups; whereas this group had 
a lower score than the others for the values, economy and 
status. Education appears to be valued more highly by both 
those who had attended college and those who had graduated 
from college than by the other three groups of homemakers. 
Also, there is some relationship between the amount of formal 
education and the value they place on status, since there was 
a decrease in mean scores for status as the amount of educa-
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tlon Increased, with those with less than eighth grade educa­
tion receiving the highest score. It is worthy of note, too, 
that those with the least amount of education had the highest 
me an score for the value economy and the lowest mean score 
for both work efficiency and family life. This had been 
anticipated by the writer since she had observed that many 
of this education group were older women living alone. 
A comparison between the amount of formal education the 
homemaker had achieved and her score for the value, education, 
was made. Only Rural II and Town groups were used for making 
this comparison as Rural I was heavily weighted with home-
makers who had graduated from high school. A correlation 
coefficient of +.221, statistically significant at the 5 per 
cent level, was obtained. There is, therefore, a positive 
relationship, although low, between the amount of formal 
education and scores for the value education as obtained by 
the instrument. 
Responses of homemakers were studied also in relation to 
age, to see if the values of one age group differed from those 
of another age group. The responses were divided according 
to the ages of the respondents into five, ten-year groups. 
The mean scores for each value are given for the five age 
groups of homemakers in Table 6. 
The analysis did not show any large differences among 
the age groups, but there were some variations in mean scores 
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Table 6. Mean scores for eight values of homemakers of five 
age groups 
20-29 30-39 40-49 50-59 60 years 
years years years years and over 
(32)* (67) (22) (13) (ll) 
Values M M M M M 
Health 13, .88 13 .09 10 .55 11. 77 10 . 55 
Family life 13, .31 13 .21 13 . 55 11. 54 11 .82 
Economy 11. 75 11 .20 10 .45 10. 38 11 .27 
Work efficiency 11, .19 11 .63 9 .91 10. 77 11 .64 
Friendship 10. 13 10 .82 10 .59 11, .38 12 .18 
Education 8, .69 9 .57 10 .05 9, .46 8 .72 
Concern for 
others 8, .00 8 .13 9 .23 10. 69 8 .64 
Status 6, .97 7 .24 7 • 14 7, .85 8 .82 
^Numbers in parentheses are number of cases. 
which might be explained by what is known about age groups. 
The value, family life, had higher mean scores for the three 
younger age groups than for the two older age groups. Since 
a number of the items for the family life value involved 
children, it is probable that the items for this value might 
be more frequently checked by the younger homemakers who had 
children at home. On the other hand, the value, friendship, 
had higher mean scores among the 50-59 years and the 60 years 
and over groups than among the three younger groups in this 
study. It is possible that these homemakers might value 
friendship more than others, since their children were grown 
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and perhaps had left home. Another observation that can be 
made is that the importance of the value, status, increased 
with age. If it may be assumed that most of those who had 
less than an eighth grade education were those who were 60 
years of age or over, the findings from the analysis by ages 
supports those found in the analysis for education groups. 
Further study was made by an analysis of variance to see 
if there were significant differences among age groups and 
between the Rural II and Town groups for any of the eight 
values. The Rural I group was not included in this analysis 
since it was composed mostly homemakers in the 30-39 year 
group and was expected to influence the results. The combina­
tion of age and place of residence ss source of variation was 
not significant for any of the values tested. This source of 
variation, however, approached significance at the 5 per cent 
level for the value, concern for others. It appears, there­
fore, that the values considered important by the homemakers 
participating in the study were not necessarily influenced by 
the age of the homemaker or where she lived. 
As a matter of interest, homemakers were given an oppor­
tunity at the end of the instrument to rank the eight values 
in the order of their importance to each. This ranking then 
was compared with that respondent's scores for the values as 
obtained by the instrument. The results of these comparisons 
were similar to those reported by other researchers in that 
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Table 7. Analyses of variance of scores on the eight values 
Degrees 
Source of of Sum of Mean 
Values variation freedom squares squares F 
Concern for Between13 9 147 .4734 16 .3859 1 .924 
others Within 83 706 .9797 8 .5178 
Education Between 9 203 .4818 22 .6091 1 .639 
Within 83 1145 • 3118 13 .7989 
Family life Between . 9 115 .399 12 ,8221 1 .243 
Within 83 855 .699 10 .3096 
Friendship Between 9 65 .7132 7 .3015 1 .151 
Within 83 526 .4732 6 .3431 
Health Between 9 120 .3617 13 .3735 1 .110 
Within 83 1000 .4517 12 .0536 
Economy Between 9 120 .1392 13 .3488 1 .012 
Within 83 1094 .9892 13 .1926 
Status Between 9 33 .7273 3 .7475 .670 
Within 83 764 .5427 5 .5969 
Work efficiency Between 9 41 .53 17 .2392 .353 
Within 83 1085 .29 13 .0757 
aF .95 = 1.99. 
k"Between11 refers to combination of ages and places of 
residence of homemakers. 
there was little or no relationship between the two measures. 
For a few individuals, there was a high relationship, but for 
most the relationship was low or in some cases negative. One 
reason for this lack of agreement may be due to not under­
standing what is involved in each value since no definitions 
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were supplied. If some explanation had been provided and if 
the homemaker had been asked to indicate only the one she 
considered most important and the one she considered least 
important, there might have been a higher degree of relation­
ship. It has been found through research that the.extreme 
ends of ranking are more likely to correlate, with other data 
than the range between the two ends. 
The "split-half11 method was used as a measure of internal 
consistency to test the reliability of the instrument. This 
involved numbering the items for each value in the order in 
which they appeared in the instrument and dividing the odd-
numbered items from the even-numbered items. Scores for the 
odd and the even items were obtained for each homemaker. The 
correlations between the scores on each half were computed and 
corrected by the Spearman-Brown Prophecy Formula to obtain the 
reliability coefficients, as shown in Table 8. Except for the 
value, friendship, the coefficients for the three groups com­
bined fell in the range which would be considered fairly 
satisfactory for an instrument measuring a personality vari­
able • 
For "My Portrait as a Homemaker", however, the "split-
half" method was not entirely suited for measuring the reli­
ability. When odd and even items were examined, it was found 
that they had not been paired an equal number of times with 
other values. For example, in studying the pairs of items in 
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Table 8. Split-half reliability coefficients for eight 
values as indicated by three groups of homemakers® 
Rural I Rural II Town Total 
Values (52) (37) (57) (146) 
Concern for others .603 .587 .485 .569 
Health .486 .621 .532 .541 
Economy .588 .484 .332 .539 
Status .569 .679 .269 .524 
Family life .693 .190 .460 .467 
Education .649 .811 .570 .460 
Work efficiency .571 .700 .632 .406 
Friendship .823 .309 .346 .224 
^Corrected by Spearman-Brown Prophecy Formula. 
which family life items appeared, it was noted that the odd-
numbered family life items were paired more often than the 
even-numbered items with items of other values having, gen­
erally, higher mean scores for the older age groups than for 
the younger groups. This might account for the variation in 
the coefficients for the value, fa.mily life, among the three 
groups studied, since these groups differed in composition. 
When the pairs of items were studied to see if any item 
within a pair had been rejected by the majority of homemakers, 
it was noted that 12 pairs had bad splits. Each of these 
pairs contained one item which received less than 20 per cent 
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of the responses. The frequency with which each item was 
checked by homemakers is shown in Table 9. 
There are two possible causes for the rejection of these 
items; one may be the nature of the item itself, while the 
other may result from the interaction which occurs when two 
particular items are compared with each other. An item may 
be rejected because the content is inappropriate for most 
homemakers or because of the way the behavior is stated. On 
the other hand, both items in a pair may be good items but 
when combined, the interaction may cause one of them to be 
rejected. Because two of the items related to the value, 
status, were used twice in the instrument, it is possible to 
cite an example of the effect of this interaction within 
pairs. In one pair, the item received only 19.2 per cent of 
the responses and in the other pair, it received 74.7 per cent 
of the responses. It cannot be concluded, therefore, that 
the rejection in the first pair is due to the item, itself, 
but rather to the combination of items. 
When the pairs with bad splits were studied in relation 
to the amount of deviation between the social acceptability 
indices of the two items, there appeared to be no relationship 
as some pairs with the widest splits contained items with 
equal indices. None of the 12 pairs had deviations greater 
than .17 in social acceptability index. All of the pairs of 
items which have bad splits need to be studied further with 
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Table 9. Frequencies of choices between pairs of items 
related to values 
Pair 
no. Values 
Rural I Rural II Town To tal 
No- % No . % No . % No . % 
1. Concern for 
others 16 30.8 9 24.3 19 35.2 44 30.8 
Family life 36 69.2 28 75.7 35 64.8 99 69,2 
2- Concern for 
others 12 23.1 9 24.3 16 28.1 37 25.3 
Status 40 76.9 28 75.7 41 71.9 109 74.7 
3. Family life 12 23.1 12 32.4 21 36.8 45 30.8 
Health 40 76.9 25 67.6 36 63.2 101 69.2 
4. Health 34 65.4 18 48.6 31 54.4 83 56.8 
Status 18 34.6 19 51.4 26 45.6 63 43.2 
5. Education 36 69.2 24 66.7 40 70.2 100 69.0 
Concern, for 
others 16 30.8 12 33.3 17 29.8 45 31.0 
6. Family life 30 57.7 20 54.1 48 84.2 98 67.1 
Friendship 22 42.3 17 45.9 9 15.8 48 32-9 
7. Status 30 57.7 21 60.0 33 57.9 84 58.3 
Economy 22 42.3 14 40.0 24 42.1 60 41.7 
8. Friendship •11 21.2 5 13.5 11 19.3 27 18.5 
Family life 41 78.8 32 86.5 46 80.7 119 81.5 
9. Status 17 32.7 22 62.9 28 49.1 67 47.5 
Economy 35 67.3 13 37.1 26 45.6 74 52.5 
10. Family life 33 63.5 23 63.9 37 64.9 93 64.1 
Education 19 36.5 13 36.1 20 35.1 52 35.9 
11. Work 
efficiency 51 98.1 33 89.2 55 96.5 139 95.2 
Status 1 1.9 4 10.8 2 3.5 7 4.8 
12. Family life 23 44.2 20 54.1 24 42-1 67 45.9 
Concern for 
others 29 55.8 17 45.9 33 57.9 79 54.1 
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Table 9. (Continued) 
Pair 
no. Values 
Rural I Rural II Town Total 
No. % No. % No . 7° No. % 
13. Status 15 28.8 11 29.7 11 19.6 37 25.5 
Friendship 37 71.2 26 70.3 45 80.4 108 74.5 
14. Economy 24 46.2 18 50.0 29 50.9 71 49.0 
Family life 28 53.8 18 50.0 28 49.1 74 51.0 
15. Economy 39 75.0 25 71.4 42 73.7 106 73.6 
Status 13 25.0 10 28.6 15 26.3 38 26.4 
16. Family life 30 58.8 22 59.5 43 75.4 95 65.5 
Health 21 41.2 15 40.5 14 24.6 50 34.5 
17. Status 5 9.6 ' 6 16.7 20 35.1 31 21.4 
Work 
efficiency 47 90.4 30 t
o
 t
o
 C
O 
37 64.9 114 78.6 
18. Education 29 55.8 20 54.1 30 52-6 79 54.1 
Family life 23 44.2 17 45.9 27 49.4 67 45.9 
19. Status 13 25.0 7 18.9 17 29.8 37 25.3 
Friendship 39 75.0 30 81.1 40 70.2 109 74.7 
20. Family life 34 65.4 25 67.6 48 84.2 107 73.3 
Wo rk 
efficiency 18 34.6 12 32.4 9 15.8 39 26.7 
21. Friendship 33 63.5 26 70.3 42 73.7 101 69.2 
Status 19 36.5 11 29.7 15 26.3 45 30.8 
22. Concern for 
others 19 36.5 18 48.6 20 35.1 57 39.0 
Family life 33 63.5 19 51.4 37 64.9 89 61.0 
23. Health 39 75.0 20 54.1 40 70.2 99 67.8 
Status 13 25.0 17 45.9 17 29.8 47 32.2 
24. Family life 42 80.8 32 86.5 44 77.2 118 80.8 
Status 10 19.2 5 13.5 13 22.8 28 19.2 
25. Health 38 73.1 28 75.7 30 5-3.6 96 66.2 
Status 14 26.9 9 24.3 26 46.4 49 33.8 
Table 9. (Continued) 
Pair 
no. Values 
Rural I Rural II Town Total 
No. % No. % No 
* * 
No . % 
26. Family life 39 75.0 27 73.0 41 71.9 107 73.3 
Friendship 13 25.0 10 27.0 16 28.1 39 26.7 
27. Friendship 36 69.2 24 64.9 41 71.9 101 69.2 
Economy 16 30.8 13 35.1 16 28.1 45 30.8 
28. Education 20 38.5 21 56.8 22 38.6 63 43.2 
Health 32 61.5 16 43.2 35 61.4 83 56.8 
29. Health 31 59.6 31 83.8 37 64.9 99 67.8 
Economy 21 40.4 6 16.2 20 35.1 47 32.2 
30. Education 21 40.4 19 51-4 31 54.4 71 48.6 
Health 31 59.6 18 48.6 26 45.6 75 51.4 
31. Education 8 15.4 8 21.6 24 42.1 40 27.4 
Economy 44 84.6 29 78.4 33 57.9 106 72.6 
32. Concern for 
others 12 23.1 12 32.4 29 50.9 53 36.3 
Friendship 40 76.9 25 67.6 28 49.1 93 63.7 
33. Status 12 23.1 8 21.6 17 29.8 37 25.3 
Work 
efficiency 40 76.9 29 78.4 40 70.2 109 74.7 
34. Concern for 
others 9 17.3 4 10.8 9 15.8 22 15.1 
Health 43 82.7 33 89.2 48 84.2 124 84.9 
35. Economy 28 53.8 24 64.9 30 52.6 82 56.2 
-Health 24 46.2 13 35.1 27 47.4 64 43.8 
36. Economy 16 31.4 18 48.6 17 30.4 51 35.4 
Family life 35 68.6 19 51.4 39 69.6 93 64.6 
37. Education 18 34.6 12 32.4 25 43.9 55 37.7 
Status 34 65.4 25 67.6 32 56.1 91 62.3 
38. Concern for 
others 39 75.0 28 75.7 51 89.5 118 80.8 
Status 13 25.0 9 24.3 6 10.5 28 19.2 
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Table 9. (Continued) 
Pair 
no. Values 
Rural I Rural II Town Total 
No. % No. % No . % No . % 
39. Education 12 23.1 9 24.3 16 28.1 37 25.3 
Concern for 
others 40 76.9 28 75.7 41 71.9 109 74.7 
40. Friendship 33 63.5 15 40.5 25 44.6 73 50.3 
Concern for 
others 19 36.5 22 59.5 31 55.4 72 49.7 
41. Concern for 
others 23 44.2 22 59.5 38 66.7 83 56.8 
Health 29 55.8 15 40.5 19 33.3 63 43.2 
42. Friendship 20 38.5 11 29.7 22 38.6 53 36.3 
Health 32 61.5 26 70.3 35 61.4 93 63 >7 
43. Education 15 28.8 16 43.2 17 29.8 48 32.9 
Friendship 37 71.2 21 56.8 40 70.2 98 67.1 
44. Friendship 22 42.3 19 51.4 34 59.6 75 51.4 
Work 
efficiency 30 57.7 18 48.6 23 40.4 71 48.6 
45. Concern for 
others 9 17.3 13 35.1 9 15.8 31 21.2 
Economy 43 82.7 24 64.9 48 84.2 115 78.8 
46. Friendship 15 28-8 10 27.0 21 36.8 46 31.5 
Economy 37 71.2 27 73.0 36 63.2 10.0 68.5 
47. Health 42 80.8 22 59.5 37 64.9 101 69.2 
Friendship 10 19.2 15 40.5 20 35.1 45 30*8 
48. Friendship 20 38.5 15 40.5 29 50.9 64 43.8 
Work 
efficiency 32 61.5 22. 59.5 28 49.1 82 56.2 
49. Education 23 44.2 19 51.4 36 63.2 78 53.4 
Health 29 55.8 18 48.6 21 36.8 68 46.6 
50. Status 36 69.2 21 56.8 31 56.4 88 61.1 
Concern for 
others 16 30.8 16 43.2 24 43.6 56 38.9 
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Table 9. (Continued) 
Pair Rural I Rural II Town Total 
no. Values No. % Ko. % No • No • Y° 
51. Concern for 
others 23 44.2 10 27.0 29 50.9 62 42 .5 
Economy 29 55.8 27 73.0 28 49.1 84 57 .5 
52- Health 35 67.3 20 54.1 32 56.1 87 59 .6 
Family life 17 32.7 17 45.9 25 43.9 59 40 .4 
53. Friendship 46 88.5 34 91.9 52 91.2 132 90 .4 
Concern for 
others 6 11.5 3 8.1 5 8.8 14 9 .6 
54. Concern for 
others 22 42.3 18 48.6 34 59.6 74 50 .7 
Education 30 57.7 19 51.4 23 40.4 72 49 •-3 
55. Work 
efficiency 23 44.2 18 48,6 33 57.9 74 50 .7 
Family life 29 55-8 19 51.4 24 42.1 72 49 .3 
56. Economy 7 13.7 4 10.8 5 8.8 16 11 .0 
Work 
efficiency 44 86.3 33 89.2 52 91.2 129 89 .0 
57. Concern for 
others 8 15.4 9 24.3 25 43.9 42 28 • 8 
Economy 44 84.6 28 75.7 32 56.1 104 71 • 2 
58- Education 39 75.0 34 91.9 52 91.2 125 85 .6 
Status 13 25.0 3 8.1 5 8.8 21 14 .4 
59. Health 26 50.0 22 59.5 34 59.6 82 56 .2 
Friendship 26 50.0 15 40.5 23 40 4 64 43 .8 
60. Work 
efficiency 29 55.8 13 35.1 28 49.1 70 47 .9 
Friendship 23 44.2 24 64.9 29 50.9 76 52 .1 
61. Friendship 36 69.2 22 59 . 5 44 77.2 102 69 .9 
Education 16 30.8 15 40.5 13 22.8 44 30 .1 
62. Economy 44 84.6 27 73.0 29 50.9 100 68 .5 
Work 
efficiency 8 15.4 10 27.0 28 49.1 46 31 .5 
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Table 9. (Continued) 
Pair Rural I Rural II Town Total 
no. Values No. % No. % No. % No. % 
63. Wo rk 
efficiency 9 17.3 8 21.6 13 22.8 30 20.5 
Family life 43 82.7 29 78.4 44 77.2 116 79.5 
64. Economy 25 48.1 24 64.9 32 56.1 81 55. 5 
Work 
efficiency 27 51.9 13 35.1 25 43.9 65 44.5 
65. Concern for 
others 23 44.2 23 62.2 33 57.9 79 54.1 
Wo rk 
efficiency 29 55.8 14 37.8 24 42-1 67 45.9 
66. Status 16 30.8 13 35.1 11 19.3 40 27.4 
Family life 36 69.2 24 64.9 46 80.7 106 72.6 
67. Education 7 13.5 2 5.4 6 10.5 15 10.3 
Work 
efficiency 45 86.5 35 94.6 51 89.5 131 89.7 
68. Work 
efficiency 31 59.6 23 62.2 36 63.2 90 61.6 
Health 21 40.4 14 37.8 21 36.8 56 38.4 
69. Friendship 26 50.0 25 67.6 16 28,6 67 46.2 
Education 26 50.0 12 32.4 4.0 71.4 78 53.8 
70. Economy 31 59.6 21 56.8 33 57.9 85 58.2 
Education 21 40.4 16 43.2 24 42.1 61 41.8 
71. Economy 49 94.2 28 75.7 43 75.4 120 82.2 
Friendship 3 5.8 9 24.3 14 24.6 26 17.8 
72. Health 44 84.6 25 67.6 38 66.7 107 73.3 
Concern for 
others 8 15.4 12 32.4 19 33.3 39 26.7 
73. Health 15 28.8 19 51.4 28 49.1 62 42.5 
Work 
efficiency 37 71.2 18 48.6 29 50.9 84 57.5 
74. Education 28 53.8 19 51.4 42 73.7 89 61.0 
Economy 24 46.2 18 48.6 15 26.3 57 39.0 
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Table 9. (Continued) 
Pair Rural I Rural II Town Total 
no. Values No. % No. % No. NcTI jT 
75. Work 
efficiency 7 13 .5 7 18 .9 7 12 .3 21 14 .4 
Health 45 86 .5 30 81 .1 50 87 .7 125 85 .6 
76. Economy 28 53 .8 12 34 .3 23 40 .4 63 43 .0 
family life 24 46 .2 23 65 .7 34 59 .6 81 56 .2 
77. Health 34 65 .4 14 37 .8 31 54 .4 79 54 .1 
Economy 18 34 .6 23 62 .2 26 45 .6 67 45 .9 
78. Education 22 42 .3 17 45 .9 43 75 .4 82 56 .2 
Work 
efficiency 30 57 .7 20 54 • 1 14 24 .6 64 43 .8 
79. Education 21 40 A 6 16 .7 21 36 .8 48 33 .1 
Status 31 59 .6 30 83 .3 36 63 .2 97 66 .9 
80. Education 21 41 .2 19 51 .4 34 59 . 6 74 51 .0 
Work 
efficiency 30 58 .8 18 48 .6 23 40 .4 71 49 .0 
81. Status 10 19 .6 4 10 .8 7 12 .3 21 14 .5 
Family life 41 80 .4 33 89 .2 50 87 .7 124 85 .5 
82. Family life 34 65 .4 26 70 .3 33 58 .9 93 64 .1 
Education 18 34 .6 11 29 .7 23 41 .1 52 35 .9 
00
 
CJ Concern for 
others 17 32 .7 10 27 .0 28 50 .0 55 37 .9 
Work 
efficiency 35 67 .3 27 73 .0 28 50 ,0 90 62 .1 
84. Concern for 
. others 18 34 .6 17 47 .2 36 63 .2 71 49 .0 
Wo rk 
efficiency 34 65 .4 19 52 .8 21 36 .8 74 • 51 .0 
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the possibility that some items will need to be discarded or 
rewritten. 
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DISCUSSION AND RECOMMENDATIONS 
The instrument, "My Portrait as a Homemaker", seemed to 
provide a satisfying experience for the homemakers who re­
sponded to it. When collecting the copies after the home-
makers had checked them, comments were made which indicated 
that it had been an interesting and enjoyable experience to 
check the instrument and that it had caused some to rethink 
their practices. 
Caution had been taken, when the homemaker was asked to 
participate, to make no reference to personal values. From 
observation,'the purpose had remained disguised, since no 
homemaker indicated that she recognized her choices were 
based on her values and some asked questions which suggested 
they were puzzled as to the real purpose of the instrument. 
Due to the manner of administration, it was not possible 
to know the average amount of time it took for checking the 
instrument. When asked about the length of time involved, 
homemakers said they had worked on it intermittently with 
other tasks and had not kept track of the time. None seemed 
to be concerned about the time required. 
Just as other researchers have experienced resistance 
when administering a forced-choice instrument with items 
arranged in pairs, homemakers responding to this instrument 
were disturbed about making some choices and in some cases 
refused to check the pair. When the investigator first began 
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distributing copies, she did not stress the need for every 
pair to be checked. When she collected these copies, she 
found pairs were being skipped. She, then, began making an 
issue of the importance of every Item being checked. Few 
pairs were omitted on instruments from then on.. It will be 
wise in future use of this instrument to emphasize the im­
portance of checking every pair and perhaps, if the situation 
permits, to comment on this point during the checking process. 
It might be well to repeat at the bottom of each page the 
admonition to check every pair of items. 
It is believed that this instrument is a valid measure 
of the eight values included in the study insofar as it is 
possible to determine the validity. Every means was used 
when the instrument was being constructed to be sure that 
each item was related to the value which it purported to 
measure. In addition, as a safeguard to validity, the re­
spondents were not asked to give names. 
Another important means used to safeguard the validity 
was that of controlling the influence of social acceptability 
upon choice of items. The group who rated the items for 
social acceptability was selected because of its availability. 
Its composition was like the group for which the instrument 
is intended to be used in that its members were adults, some 
of whom were single, some married; it was different in that 
it was composed of men. as well as women and was composed of 
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graduate students who were likely to be. of similar socio­
economic level. Some researchers have stressed the importance 
of using groups, for rating the social acceptability of items, 
like those for whom the instrument is being constructed. It 
is suggested that further research might be done using s group 
of homemakers to see if similar results would be found. The 
check-list, "The Homemaker1 s Self-image: What Is It? 11 might 
be administered to a random group of homemakers to see to 
what degree the indices would differ from, those obtained from 
the college group. 
As one specific test of the validity of the instrument, 
since there was a concrete measure of behavior related to the 
value, education, the amount of education achieved was corre­
lated with the scores for the value, education. This correla­
tion indicated that homemakers with greater amounts of educa­
tion, also, had higher scores for education; a finding which 
is in agreement with what is assumed to be true. 
Further research might be done to discover whether a 
homemaker has equal opportunity in a designated span of time 
to use behavior as indicated in the two items of the pair. 
It was found, when a study of the frequency of choice within 
pairs was made, that for a few pairs, one item was checked 
with high frequency while the other was checked with low 
frequency. Examination showed that some of the items checked 
less frequently described behaviors which homemakers would 
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seldom have an opportunity to display. The pair of items 
given below illustrates this point. 
A. I allow tasks of one kind to accumulate before 
doing any of them in order to save time getting out 
supplies and equipment. 
s 
B. I choose to live in a neighborhood that will give 
the family prestige even though it means going 
heavily in debt. 
A homemaker is likely to be faced with the situation 
described in item A frequently in the course of a week. Some­
times she may do it, other times not; but she indicates this 
as her usual behavior. Item B involves a situation which 
could happen never, seldom, or frequently in terms of a life­
time, rather than in the course of a week. Even though the 
directions asked the respondent to choose the one which she 
would be most likely to do if she had equal opportunities to 
do both, the homemaker may have selected the one which she 
had opportunity to do most frequently. 
The three groups to whom the instrument was administered 
were very much alike in that they resided in rural, mid-western 
communities. Even though one group was a town population, the 
town is located in the midst of a rural area and the lives of 
these homemakers undoubtedly would be influenced by the rural 
culture. On the other hand, with the conveniences of the day, 
the homemakers on farms have many of the same advantages that 
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the town homemakers experience. This fact may account, par­
tially, for the similarity of findings for the three groups. 
It is recommended that the instrument be administered to some 
groups living in urban communities to see if the Instrument 
is discriminating when there are greater differences in the 
characteristics of the groups. 
The last question involving personal information at the 
end of the instrument may well be omitted before the instru­
ment is used again. This question, asking the homemaker to 
rank the eight values according to their importance to her, 
was included only on an exploratory basis. Since there was 
no correlation of ranks of values with scores on the same 
values, the results do not justify continuing to include it. 
The findings are similar to those obtained by investigators 
using other Instruments. It seems that few individuals have 
the insight or knowledge about values to be able to rank 
their own values with any degree of validity. 
Because it was considered desirable for the responses 
of homemakers to remain anonymous, only the "split-half11 
method for testing the reliability was possible. It was 
concluded from this empirical evidence, that the items for 
all values except one were consistent to a fair degree. The 
items for the one value, friendship, need to be studied fur­
ther to see what there is in the content or wording of the 
items that allows error. 
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The "split-half" method, however, may not be the best 
possible test of reliability for this instrument due to the 
arrangement of items in the instrument. In the design of the 
instrument, each value was paired three times with every other 
value. This means that there would be an uneven number of 
comparison in the two halves containing odd- and even-numbered 
items. When arranging the pairs of items in the instrument, 
no attempt was made to see that each value was compared with 
each other value at least once in each half, so some values 
are not compared with certain other values in one half of the 
instrument. It is believed, therefore, that the test-retest 
method of measuring reliability would be more appropriate. 
It is suggested that a plan be developed and carried out for 
administering the instrument twice to the same group of home-
makers, with an interval of time intervening, to see if the 
coefficients of reliability obtained in this manner would 
differ from those obtained by the "split-half11 method. 
The instrument, "My Portrait as a Homemaker", is con­
sidered to have potential for measuring values of homemakers. 
It is a valid and reasonably reliable instrument that is well 
received by homemakers. With further refinement, it can be a 
tool which educators working with adults can use profitably 
to gain a better understanding of the adults with whom they 
are working and as a basis for determining the type of 
program which might be meaningful for them. 
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SUMMARY 
Although several Instruments are available today for 
measuring personal values, most of them are appropriate for 
use with college students. Few have been developed to be 
used with adults of all ages and educational backgrounds. 
Because personal values are assumed to be strong motivating 
forces, they are believed to influence a homemaker1 s partici­
pation in educational programs. There is a need, therefore, 
for an instrument which identifies the values homemakers 
consider important. The present study had as its major pur­
pose the development of an instrument which might meet this 
need. 
In everyday conversation and even in professional liter­
ature the term values, in reference to personal values, has 
different meaning for different people. For purposes of the 
present study, the definition of personal values as given by 
Kluckhohn was accepted. He stated: 
A value is a conception, explicit or implicit, 
distinctive of an individual or characteristic 
of a group, of the desirable which influences 
the selection from available modes, means, and 
ends of action.1 
There were seven assumptions which were considered basic 
to the study : 
1Kluckhohn and others, o£. cit., p. 395. 
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1. Value systems are not innate or fixed, but are 
acquired through a process of learning. 
£. Values motivate the individual according to the 
degree that they contribute to his well-being. 
3. Education in home economics involves modification 
of values and value patterns. 
4. Values included in the present study are directly 
related to the objectives of home economics educa­
tion . 
5. An educator, who knows the value systems of the 
adults within his educational group, is likely to 
be able to do effective program planning. 
6. There is a set of values universal enough to be 
applicable to life in general and which can be 
incorporated in an instrument. 
7. The way an individual responds to an item in a values 
instrument Will be affected by the social accept­
ability of the idea incorporated in the item. 
When searching for an instrument that would identify 
values of homemakers, one Instrument was found which it seemed 
might be adapted for this purpose. After making the necessary 
revisions and administering it to several groups of home-
makers, it was concluded that the form of the instrument, 
which asked the respondent to select two items from a possible 
eight or nine, made the task unnecessarily difficult. It was 
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believed that the multiple-choice structure was reducing the 
validity of the responses. It was also believed that the 
social acceptability of the behavior expressed in the items 
might be influencing responses. No attempt had been made 
previously to control this factor. 
It was decided to construct a forced-choice instrument 
in which the items would be controlled for social acceptabil­
ity and in which the items would be arranged in pairs. Steps 
taken in developing the instrument, "My Portrait as a Home-
maker", were : 
1) Selecting the values to be included in the instrument. 
There were two criteria which served as guides for choosing 
the values: one, that they were believed to be closely re­
lated to the objectives of home economics, and two, that 
they were consistent with the definition of values as accepted 
for the study. From an extensive list of value terms found in 
the literature, eight values, which met the criteria, were 
selected, namely, concern for others, economy, education, 
family life, friendship, 'health, status, and work efficiency. 
2) Collecting descriptive items. Behavioral descriptions 
believed to be related to the eight values were obtained from 
professional and non-professional literature, from talking 
with others who have worked closely with'homemakers, and from 
observations of homemakers in different situations. From 
these behavioral descriptions, a total of 301 items, written 
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in present tense and as concise as possible, were collected. 
Effort was made to see that the descriptive items represented 
a spread of a homemaker1s activities and responsibilities. 
3) Controlling content validity. When the items were 
written, each was directed toward one of the values included 
in the study. Four judges, working independently, sorted the 
items according to the value believed to be represented by 
the item. Of the 301 items submitted to the judges, 26 items 
were discarded because three of the four judges failed to 
agree on the value reflected in the item. 
4) Obtaining social acceptability indices. Ratings for 
social acceptability of items were obtained by a check list 
in which all items were listed with five opportunities for 
the respondent to check to what degree he thought a homemaker 
would like to be described by each item; like strongly, like 
mildly, indifferent, dislike mildly, and dislike strongly. 
Numbers from five to one were assigned to this five point 
scale with five assigned to the upper end of the continuum. 
Because of the large number of items, the check list was 
divided into two forms. Form I was checked by 32 graduate 
students and Form II by 30 graduate students attending 1960 
summer session at Iowa State University of Science and Tech­
nology . From these responses an index of ambiguity and a 
median were computed for each item. Indices of ambiguity for 
the items ranged from .26 to 2.13. The 20 items with the 
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greatest amount of dispersion were discarded at this point. 
The medians, hereafter referred to as the social acceptabil­
ity indices, of the remaining items ranged from 4.98 to 1.1-3. 
5) Developing the form of the instrument = The final 
step involved the selection and arrangement in pairs of the 
behavioral items and combining the pairs to form a forced-
choice instrument. The two basic considerations were that 
each value be paired an equal number of times with each other 
value and that the two items in a pair have as nearly equal 
social acceptability indices as possible. Each value appears 
in the instrument 21 times with each being paired with each 
other value three times. Deviations scores between the 
social acceptability indices of the two items in the pair 
ranged from .00 to .46, with 82 per cent of the pairs having 
scores of .10 or less and 94 per cent having scores of .20 or 
less. 
The first draft of the instrument, which included direc­
tions for checking and a few items of personal data to be 
used to classify the respondents, was then tried out with 25 
mature students at Iowa State University of Science and Tech­
nology. From the trial administration, it appeared that the 
instrument was ready for use with homemakers, except for some 
rewording of the directions. 
The instrument, "My Portrait as a Homemaker", was admin­
istered to 146 homemakers in three groups with 52 homemakers 
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in one rural group, hereafter referred to as Rural I, 37 home-
makers in a second rural group, hereafter referred to as Rural 
II, and 57 homemakers in a Town group. Only the homemakers 
in the Rural I group were systematically drawn for interview­
ing. The homemakers in the other groups were reached by a 
door to door canvass. The Rural I group consisted chiefly 
of homemakers 40 years of age and younger. The Town group 
included a number in the older age brackets, but a high per­
centage of them were young homemakers; whereas the Rural II 
group included homemakers distributed over a wide range of 
ages. Over half of the total group of homemakers had gradu­
ated from high school and almost one-fourth had attended col­
lege. 
Checking the instrument appeared to be a satisfying and 
enjoyable experience for the homemakers as indicated by their 
comments. Because copies of the instrument were distributed 
to the homes of the homemakers and collected after an inter­
val of time, it is not known how long it took for checking; 
but when asked, none of the homemakers was concerned about 
the time required. 
When mean scores for each value for homemakers in the 
three groups were compared by examining the descending order 
of the magnitude of the mean scores, it was found that the 
order was similar for all groups. Health and family life 
were the two values which received the top two scores for all 
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groups. Mean scores were computed, also, for the groups by-
sorting the 146 Instruments according to the age and amount 
of formal education of the homemakers. These analyses indi­
cated that there were differences, although small, in the 
values considered important by homemakers of different age 
and of different educational backgrounds. Further study was 
made by analyses of variance, using Rural II and Town groups, 
to see whether there were significant differences among age 
groups and places of residence• The combination of age and 
place of residence as source of variation was not significant 
for any of the values tested. This source of variation, how­
ever, had approached significance at the 5 per cent level for 
the value, concern for others. It was concluded, therefore, 
that the values considered important by the homemakers par­
ticipating in the study were not necessarily influenced by 
the age of the homemaker or where she lived, as measured by 
this instrument. 
A study of the responses to the individual items dis­
closed that only 12 of the 84 pairs of items had bad splits. 
Further study of these pairs needs to be made to see if the 
rejection of some items is due to the item itself or to the 
interaction which occurs when the two particular items are 
compared with each other. 
Insofar as it was possible to determine validity, this 
instrument is believed to be a valid measure of the eight 
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values Included In the study. Various means, as given below, 
were used when constructing the instrument to safeguard the 
validity. 1) Each item was written to represent one value. 
2) The items represented many phases of a homemaker1 s behavior 
as related to each value. 3) All of the items were sorted 
independently by four judges and only when there was agree­
ment among three of the four judges was the item retained. 
4) When combining the items into pairs, they were matched on 
social acceptability indices. One specific test of validity, 
in which the amount of education achieved was correlated with 
the score for the value, education, indicated that the home-
makers with greater amounts of education also had higher 
scores for education. This finding is in agreement with what 
is assumed to be true. 
The reliability of the instrument was tested by the 
"split-half" method corrected by the Spearman-Brown Prophecy 
Formula. At the time, this seemed to be the most appropriate 
method since the homemakers were allowed to remain anonymous. 
Coefficients of reliability for the 146 homemakers ranged 
from .5? for the value, concern for others, to .22 for the 
value, friendship, with a mean coefficient of .47. There 
is question, however, whether the "split-half" method was the 
best test since the design of the instrument caused an uneven 
number of comparison in the two halves of the instrument. 
After using the instrument, "My Portrait as a Homemaker", 
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the following conclusions were reached: 1) it is a valid and 
reasonably reliable instrument; 2) it was well received by 
homemakers; and 3) it can be checked in a reasonable length 
of time. 
Some recommendations for refinement and use of the in­
strument are: 
1. The instrument might be administered to groups with 
different characteristics from those used in the 
present study to discover evidence of the extent to 
which the instrument discriminates values of differ­
ent groups of homemakers. 
2 -  The reliability of the instrument might be tested by 
the test-retest method to see to what extent the 
coefficients obtained in this manner differed from 
those obtained by the "split-half11 method. 
3. The check-list, "The Homemaker1 s Self-image: What 
Is It?" might be administered to a random group of 
homemakers to see to what degree the social accept­
ability indices obtained from this group would differ 
from those of the college group. 
4. The 12 pairs of items with bad splits require fur­
ther study to see whether rejection of one item in 
the pair may be due to the content of the item or 
the interaction of the two items in the pair. 
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5. At the bottom of each page of the instrument, a 
statement might be added to remind the respondent 
that she is to check every pair of items. 
6. The last question involving personal information at 
the end of the instrument should be omitted, since 
the results of its use do not justify continuing to 
include it. 
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WHY IS GOOD MANAGEMENT IMPORTANT TO ME? Project 1315 
Fora I 
Homemakers have different reasons for wanting to "be a good manager or for "being un­
concerned about this matter. There are no right or wrong reasons for anyone's point 
of view. What reason listed for each of the seven situations given here do you think 
most important? Mark M on the blank "before that reason in each .case. Which reason 
do you think least important to you? Mark that reason L. Mark only two reasons in 
each group. When selecting your answer give special thought to that part of each 
sentence that is underscored. 
SOME REASONS WET IT IS IMPORTANT FOR A HOMEMAKER TO BE A GOOD MANAGER 
Situation I. If a hamemaker is a good manager in caring for her home, which of the 
following will be the most important results? ^ 
1. The homemaker can do better work without getting so tired. 
2. She can get the work done in as little time as possible. „ 
3. She will have more time to spend with her friends» 
_4. She will be able to keep up on new ideas and thus be a more 
interesting person. 
J>« She will enjoy finding new ways to care for her home. 
_6. She will be freer to spend time with her family. 
J. She will have time to help with youth organizations. 
_8. People will say that she is a good housekeeper. 
Situation II. If the homemaker manages well, she can have good relationships with 
her children and then— 
1. People will think more highly of her. 
_2. She will have time to teach her children to be the kind of people she 
wants them to become. 
3. She can protect their health better. 
4. Through her the children can learn to work efficiently. 
5. She can help the children become good family members. 
6. She can help the children make friends. 
7. She will have time to have fun with her children. 
J3. She can have time to teach them the importance of taking care 
of possessions so they will last loager. 
9. She will have time to teach them to be considerate of other people. 
17i 
% 
Situation III. The most important reasons for a homemaker to use good management 
in planning, preparing and serving meals are — 
1. She can save money by doing this. 
2. She will have time and energy to help people outside the 
family. 
3. The homemaker will be respected by other people. 
4. The family can entertain friends at meals more often. 
5. The homemaker can save money to put in a fund of the 
children's education. 
6. The hcmemaker will have what she needs on hand so she can save time. 
7. Good meals help the family to be happy. 
8. She will get less tired while doing the work. 
9. The family will enjoy meals more. 
Situation IV. It is important for a hcmemaker to be a good manager of money because— 
1. She might be able J:o have equipment which will make it possible 
to work more efficiently. 
2. Money could be provided for the education of the children. 
3. She could entertain fum-My friends more often. 
4. It would be possible to carry out more 
recreational activities. 
5» Unexpected expenses could be taken care of more easily. VX \ 
6. More money could be used for contributions to charitable 
organizations. 
7» The family may have more things like the neighbors. 
8. Family disagreements over money matters would be less apt to occur. 
1^4 
Situation V. Why is it important for a hcmemaker to he a good manager in the 
use of time, or energy, or "both? 
1. She will he ahle to take part in activities that will help 
her to he a more interesting person, 
2. The homemaker will have more time for her family. 
_3. This will prevent her work from piling up. 
4. The hcmemaker would he less apt to he irritable. 
J, She will he ahle to spend more time with her friends. 
6. She will he better able to enjoy her work and her leisure time. 
J .  She will be able to get her work done without having to spend 
money for hiring it cL-ae. 
_8. She will have more time for helping needy people in the community. 
9- Other people will think well of her. 
Situation VI. A homemaker who is a good manager plans for leisure time and uses it 
to include constructive personal or community activities because--
1. She may have an opportunity to help others through such activities. 
_2. Some leisure time activities could be used to make money. 
_3. These activities will help her develop her own talents 
and interests. 
_4. These activities can contribute to good family life. 
_5. People will think more highly of her. 
6. Such activities can be restful and relaxing for herï 
7. She will Increase the number of her friends. 
_8. These activities may provide much personal enjoyment. 
Situation VII. By using good management in regard to her own clothes and the 
clothing of others in the family, the homemakers might accomplish 
the following: 
1. The family members might pain more self confidence by being 
well dressed. 
2. Family members can make friends more easily if they are well dressed. 
3. Clothing will be selected and cared for so that it will last longer. 
4. She can save money for helping "people who are In need. 
5. People will think more highly of the family because of their 
good appearance. 
6. Each family member would get a fair share of the money available to 
be spent for clothes. 
7. She can protect their heelth by providing clothes for various 
kinds of weather. 
8. Family members can work more efficiently because they feel comfortable 
about their appearance. 
* * * * * * * * * * * * * * * * * *  
WE ALSO NEED SOME INFORMATION ABOUT YOU! 
Please check (x) all items below that describe you, 
1. To what age group do you belong? 
2. Where do you live? 
3» With what family members do you live? 
husband Others (list who) 
children under 12 years_ 
children 12-18 years [ 
children over 18 years__ 
and living at home 
4. How much formal education have you had? 
5. Do you work outside your home? 
20-29 
30-39 
40-4-9 
50-59 
60 and over 
farm 
town 
father 
mother 
father-in-law 
mother-in-law 
completed eighth grade or less 
attended high school 
graduated from high school 
attended college 
graduated from college 
yes 
no 
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WHY IS GOOD MANAGEMENT IMPORTANT TO ME? 
Project 1315 
Form II 
Homemakers have different reasons for wanting to "be a good manager or for being un­
concerned about this matter. There are no right or wrong reasons for anyone's point 
of view. What reason listed for each of the seven situations given here do you think 
most important? Mark M on the blank before that reason in each case. Which reason 
cto you think least important to you? Mark that reason L. Mark only two reasons in 
each group. When selecting your answer give special thought to that part of each 
sentence that is underscored. 
SOME REASONS WHY IT IS IMPORTANT FOR A HCMEMAKER TO BE A GOOD MANAGER 
Situation I. A homemaker may think it is important to be a good manager in caring 
for her home, because— 
1. She can do her work without getting so tired. 
_2. She can get the work done in as little time as possible. 
3» She will have more time to spend with her friends. 
4. She will have time to keep up on new ideas and thus be a better in­
formed person. 
5» She will enjoy her housekeeping more. 
6. She will have more time to spend with her family. 
7. She will have time to help with youth organizations. 
8. Other people will recognize that she is a good manager. 
Situation II. It is important for a homemaker to be a good manager of her family 
affairs, including good relationships with her children, because--
1. People will think more highly of her as a mother. 
2. She can have time to teach her children to be the kind of people she 
wants them to become, 
3. She can protect their health> more easily. 
4. From her example, the children can learn to work efficiently. 
5• She can help the children become good family members. 
6. She can help the children make friends. 
7» She will have time to have fun with her children. 
8. She can have time to show them the importance of taking care of 
possessions so they will last longer. 
9* She will have time to help them show consideration for other people. 
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Rememberi Mark the reason you think most important, M and the one you think least 
important, L. 
Situation III. A homemaker may think it is important to use good management in plan­
ing, preparing and serving meals because.* 
1. She can save money by doing this. 
2. She will have time and energy left to help people outside the family. 
3'. She will be respected by other people for her ability. 
4. The family can entertain friends at meals more often. 
5« She can save money to put in a fund for the children's education. 
6. She will have what she needs to use on hand when she needs it. 
7* Family living can be improved. 
8. She will get less tired while doing the work. 
9. She enjoys cooking and serving good meals. 
Situation IV. It is important for a hcmemaker to be a good manager of money because— 
1. She might be able to have equipment to help her do her work more 
efficiently. ~~ 
2. Money could be provided for educational activities of the family. 
3. She could entertain family friends more often, 
4. It would be possible to carry out more recreational activities. 
. 5 • Unexpected expenses could be taken care of more easily. 
6. More money could be contributed to charitable organizations. 
7. The family could have more things like the neighbors. 
8. Family disagreements over money matters would be less likely to occur. 
I 
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Remember 1 Mark the reason you think most important, M and the one you think least 
important, L. 
Situation V. It is Important for a hcmemaker to manage her time and energy veil 
"because— 
_1. She will he ahle to spend some time in gaining new ideas and abilities. 
2. She will have more time for her family. 
3. This will prevent her work from piling up. 
4. She would be less likely to become too tired or irritable from her work; 
5. She will be able to spend more time with her friends. 
6. She will be able to enjoy her work and her leisure time. 
7» She will be able to do her work without having to spend money for 
hiring it done. 
8e She will have more time to help needy people in the community. 
9» Other people will admire her for being a good manager. 
Situation VI. A homemaker who is a good manager plans to have leisure time to use for 
constructive personal or community activities because— 
1. She wants an opportunity to help others. 
2. Some of these activities could be used to make money. 
3. She thinks activities will help her develop her own talents and In­
terests. 
4. These activities can contribute to good family life. 
5» People will admire her for being a capable person. 
6. Such activités can improve her own mental health. 
7. She will enjoy the friendships she makes. 
8. Such activities give her personal enjoyment. 
T 
Remember! Mark the reason you thiuk most Important, M and the one you think least 
important L. 
Situation VII. It is important for a hcmemaker to use good management in her own 
clothing and that of her family, because— 
1. The family members may feel more self confidence by being well dressed. 
2. Family members may make friends more easily if they are well dressed. 
3. Clothing that is well-selected and cared for will last longer. 
4. She can save money to give to people who are in need. 
5. People will think more highly of the family because of their good 
appearance. 
6. Each family member can get his suitable share of the money available to 
be spent for clothes, 
7» By having clothes suitable for various kinds of weather, she can protect 
their health. 
8. Family members can work more efficiently because they feel comfortable. 
* * * * * * * * * * * * *  
WE ALSO NEED SOME INFORMATION ABOUT YOU! 
Please check (x) all items below that describe you, 
1. To what age group do you belong? 
2. Where do you live? 
3. With what family members do you live? 
husband Others (list who) 
children under 12 years_ 
children 12-18 years ™ 
children over 18 years_ 
and living at home 
4. How much formal education have you had? 
5» Do you work outside your home? 
20-29 
30-39 
40-49 
50-59 
60 and over 
farm 
town 
father 
mother 
father-in-law 
mother-in-law 
completed eighth grade or less 
attended high school 
graduated from high school 
attended college 
graduated from college 
yes 
no 
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APPENDIX B. TABLE 10. GRID USED TO INSURE 
DISTRIBUTION OF ITEMS 
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Table 10. Grid used to insure distribution of items 
Values 
Caring for her 
hone (furnish­
ings, equipment, 
etc.) 
Clothing 
(purchase, 
care and 
construct) 
Community 
responsibilities 
i'oc 
pre 
Concern for others. 
Time 
Effort 
Gifts 
Thoughtfulnes s 
3sa 
72B 
8]a 
6^a 
22A 
>0b 
iconcmy 
Care and 
conservation 
Home service 
Minute saving 
6J+A 
7àe 
57B 
?6à 
31b 
litA 
21b 
Multiple use 
Planning 
Quality 
Education 
Concern for 
self-irapr ov anent 
27B 
16b 
l^ettered numbers refer to items in "My Portrait as a Homemaker". 
Responsibilities of homemakers 
Focd (purchase, Leisure time Physical Gere and 
preparation and activities, Honey snc mental Relation- development Combinations of 
service) recreation management well-being ships of children responsibilities 
1A 2A 
lob 5&a 32a 
392 
12s kla 
b5a 51a 
57 A 
7B 56A 
70A 9E 1$A 
29B 
71A 
62A 35a 
36A 77B 
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Table 10. (Continued) 
Values 
Caring for her 
h on: e. (furnish­
ings, equipment, 
Clothing 
(purchase, 
care and 
construct) 
Community 
respensibilti es 
p: 
Education 
appreciation 
of the Arts 
ieacang 
atchir.g 77 
Attending 4p a 
study groups 
School 
Family life 
Family unity 
Family welfare S2À 763 
Family activities 53 
Sharing 
Friendship 
Entertaining $9£ 
Keeping friends 13B 
Making friends I4OA 
Responsibilities of homemakers 
•"
Ci 
'•
-•
J 
i-: 
o
 A (purchase, Leisure tiras 
spsration and activities, honey 
service) recreation management 
Physical 
and mental 
well-being 
Relation­
ships 
Gare and 
development 
cf children 
Combinations of 
r-ispcnsibilties 
102 
3PA 
6?E 
82E 
7U 78A 
lt3A 
31A 3W& 
70E 
80A 
6?A 
7PA 
13A 
22B 15 
ÔA 
2Wl 
10A 3cB llB 
18B 
12^ 1 
26A 66E 3A 20^  
Ô3E 
81B 
v2B loA 
26B 19B 
712 
21A 
53A 
5B 
3A 
27A 
32A 
U72 
L8A 
i+U 
60S 
69À U6A 
6IA 
L3E 42A 
182a 
Table 10. (Continued) 
Values 
Caring for her 
home (furnish­
ings, equipment, 
etc.) 
Clothing 
(purchase, 
care and 
construct) 
Community 
respensibilitie s 
Health 
Diet 
Exercise 
Rest 
Medical service 
environment 
Sanitation 
Statu: 
3he 
&2E 
30E 
l9e 
77A 
52a 
Acceptance 
Recognition 
Equality 
Upper mobility 
38s 
11E 
75 
66 A 
33a 
2 IE 
su 
Leadership 
ïsponsibilitl? s cf hon:cmalœ± 
rchase, Leisure tire Physical Care and 
ion snd activities, Konsy and mentsi Relation­ development Combinations of 
ce) recreation management well-being ships of children responsibilities 
17-
72a 35% 
753 
3£ 
iilB 
73a 
165 
62l 2%: 
OQ 
37B 
1$b 7;b 19a 23e 
13 A 
?-l 
2$2 
25 
2l2 
^oa 
182b 
Table 10. (Continued) 
Caring for her 
hc:ae ( furnish­
ings, equipment, 
etc.) 
Clothing-
(purchase, 
care and 
ccnstruc w 
r oou 
Community prep 
responsibilities s 
vork eiixciency 
ohort cuts 17E 
60A 
73B 
78b 
18b 
For e-thought 
Balance and 
rhythm 
20B 
75a 
81i5 
Prevention opid 
Ilesponsibiliti es cf horn em sker s 
Food (purchase, Leisure tii.ie 
preparation and activities, 
service) recreation nisna gement 
Physical 
and mental 
well-being 
Relation­
ships 
Care and 
development 
of children 
Combinations of 
r esponsibilities 
11A 68A 
62B 
6?B 63A 
SOE 
S3E 
3oE 
6^ 
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APPENDIX G. THE HOMEMAKER'S SELF-IMAGE: WHAT IS IT? 
(FORM I AND II) 
184 
A Homemaker1 s Self-Image: What Is it? 
Form I 
6-14-60 
We are Interested in your opinion concerning how you think 
women today would like to be described in the capacities of 
mothers and homemakers. 
Listed below to the left are statement which describe some 
homemakers. To the right are five columns which give you an 
opportunity to check to what degree you think a homemaker 
would like to be described by each statement. Would she like 
strongly to be described in this way? Like mildly? Be indif­
ferent? Dislike mildly? Or dislike strongly to be described 
in this way? 
Descriptive statements 
i—! 0) <D r—1 
GO I -P M >> M bû ti r—1 <M G •H H •H ti 
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1. Makes gifts herself from mate­
rials at hand instead of pur­
chasing a gift. 
2. Actively promotes community 
health projects 
3. Pays tuition for children in 
order to have them enrolled in 
a good school 
4. Makes sure she eats a well-
balance diet in order to save 
on possible medical bills 
5. Makes situations comfortable 
for those she is with 
6. Looks constantly for ideas to 
help her do her household 
work better 
7. Spends more money than she can 
afford in order to join her 
friends in doing things that 
they are interested in doing 
8• Is very careful not to expose 
others to her colds 
9. Makes musical training pos­
sible for her gifted child 
even though it means sacri­
fices for herself 
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Descriptive statements 
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10. Makes a point of taking care of 
minor repairs so as to avoid more 
extensive expense later 
11. Does not let prejudices keep her 
from being friendly 
12. Manages to set aside an amount 
in the household budget to pur­
chase equipment that will sim­
plify her housekeeping duties 
13. Reads extensively to keep up on 
current issues so she can im­
press people with her knowledge 
and intellect 
14. Supports a movement for city 
garbage collection so that 
sanitation in the community 
can be improved 
15. Listens to discussions or reads 
to be better informed about 
world happenings 
16. Plans a menu which includes more 
than one baked food when she is 
using the oven 
17. Takes an active part in promot­
ing educational projects in the 
community such as Improving the 
library 
18. Shows her children ways to do 
their household work in less 
time without sacrificing 
Quality 
19. Controls her weight by con­
stantly restricting her diet so 
that she has an attractive 
figure that will be admired 
• 
20. Isolates a family member who has 
a cold from other members of the 
family 
21• Encourages her children to 
develop an Inquiring mind as 
they are growing UD 
186 
Descriptive statements M U •h +3 i-3 m 
© © H 
>» i +3 M k bfl 
r—1 <H G tH rH •H ti <D t) •H <D H H O 
 ^H Tï ÎH CO H œ SH 
•H *H ti 0) •H «H •H -P j a H S-i « S M Cû 
22'. Pays more than she really can 
afford for a piece of furniture 
if it is well constructed and is 
expected to last for a long 
period of time 
23. Extends the same courtesies in 
everyday encounters to people of 
other races as she does to people 
of her own race 
24. When preparing a special meal 
for guests, plans a menu with 
foods that can be prepared in 
advance to eliminate some of 
the last minute preparation 
25. Maintains a standard of house­
keeping a bit higher than that 
of her neighbors so they will 
consider her an example 
26. Sees to it that the means she 
uses for disposing of garbage 
is not injurious to her health 
or that of others 
27. Makes it possible for family 
friends to be entertained fre­
quently 
28. Makes a practice of giving her 
children books as gifts to en­
courage them to read more 
29. Buys her groceries from a 
planned list so as to avoid 
purchasing unnecessary items 
30. Frequently spends an after­
noon at a hospital to cheer 
forgotten patients 
31. Consistently follows a system­
atic order for doing household 
tasks such as dusting all fur­
niture first and then cleaning 
floors and carpets to get the 
job done most efficiently 
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Descriptive statements 
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32. Makes a point, when describing 
a newly-purchased garment to her 
friends, to call attention to the 
trade-name on the label 
33. Sees that the children in her 
family have adequate rest 
34. Arranges her work so she has some 
time each day for reading or 
telling stories to her children 
35. Takes time out of her daily 
routine to do some reading 
every day 
36. Takes her children with her 
rather than paying money for a 
baby-sitter 
37. Encourages a less fortunate 
friend to obtain a needed 
article by paying the expenses 
involved 
38. Tries new products that are 
advertised as making household 
tasks simpler 
39. Chooses to buy a home in a 
neighborhood that will give the 
family prestige even though it 
means going heavily in debt 
40. Sees to it that her children 
have safe play space 
41. Contributes regularly to a 
foreign child adoption agency 
42. Does not let her standards of 
housekeeping interfere with 
her family's happiness 
43. Makes it a practice to look up 
background information on topics 
of the day or articles of 
special interest to her 
44. Entertains very little to avoid 
the expense involved 
45. Helps a family of another race 
find satisfactory housing in 
her neighborhood 
188 
r—I 5 0  > > 1 + 3  
G H <h ti © O © nd -H © 
Descriptive statements in £ ^ Ih s © j CQ i-3 S H S-l 
46. Allows tasks of one kind to 
accumulate before doing any of 
them in order to save time get­
ting out supplies and equipment 
47. Manages her food budget so she 
can afford to serve expensive 
foods when she entertains 
48• Makes a practice of avoiding 
rich desserts in her diet 
49• Continues to be loyal to a 
friend even though what she has 
done is not approved by others 
50. Helps children realize and work 
together toward family goals 
51. Manages to take her children to 
visit an art gallery in a city 
to increase their appreciation 
of the work of the masters 
52- Makes a point of buying clo th­
ing for the family that is wash­
able to cut down on dry clean­
ing bills 
53. Never consciously hurts the 
feelings of others 
54. Makes a point of listing the 
jobs to be done as she thinks 
of them so she can work them in 
as time and situation permits 
55. Joins an organization to in­
crease her social standing in 
the community 
56. Seeks medical advice before 
taking vitamins and mineral 
supplements 
57. Encourages her husband to 
spend some time regularly with 
his friends 
58. Makes home a place where family 
members enjoy doing things to­
gether 
© © H 
M >a M m 
"H H -H G iH "ti HO 03 H CO 
•H .H -H +3 
p a q co 
189 
>» 
H 
m fl 0) o 
.M IH 
Descriptive statements -d 
" i—i 0q 
59. Encourages her husband to attend 
evening school to broaden his in­
terests, to increase his general 
knowledge, or to improve some 
skill 
60. Gives her children haircuts rathe 
than sending them to the barber 
r 
61. Improves playgrounds for all the 
children in the neighborhood 
even though her children are 
beyond the age 
62. Combines household tasks that 
can be done at the same time to 
save time and energy 
63. Encourages her teen-ager to in­
vite schoolmates from important 
families in town to her party 
even though she usually doesn't 
pal with them 
64. Encourages her children to 
participate in outdoor sport 
activities throughout the year 
65. Comes to the assistance of a 
friend in order to make a 
situation easier for her 
66. Helps family members settle 
differences so all concerned 
will be satisfied 
67. Attends regularly the meeting 
of the parent-teachers associa­
tion to become better informed 
about educational issues 
68. Rides a bus downtonw instead of 
driving her car and paying 
parking fees 
69. Shares in community or national 
projects to supply clothing to 
those in snecial need 
70. Makes a point of assembling all 
needed supplies and equipment 
before beginning to work so 
time and energy won't be wasted 
when doing the job 
0) <D i—t 
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71". Works hard to have what she does 
recognized as worthwhile by her 
family 
72. Makes sure that all dishes and 
silverware are rinsed with boil­
ing water 
73. Broadens her interests so more 
people will enjoy having her as 
a friend 
74. Makes home a place where family 
members can share their troubles 
as well as their joys 
75. Encourages the purchase of a set 
of encyclopedias instead of a 
badly-needed new chair for the 
living room 
76. Purchases needed items where 
discount is given for cash 
payment s 
77. Gives freely of her time and 
energy in emergencies such as 
flood or fire 
78. Is alert for ideas of ways to do 
jobs well in the shortest amount 
of time 
79. Strongly urges children to pre­
pare themselves to hold white 
collar positions when they grow 
UP 
80. For sanitary reasons, always 
scalds dishes and lets them dry 
rather than drying them with 
a towel 
81. Works on improving her person­
ality since she sees this as a 
way of making more friends 
82. Makes an effort to find reli­
able sources of help for mar­
riage counseling to overcome 
marital discord 
83. Makes an effort to help her 
children develop an appreciation 
of good music and fine art 
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8'4. Does without rather than use an 
installment plan for buying 
85. Takes into account the wishes and 
feelings of others when making a 
decision involving a group 
86. When shopping, plans the order ir 
which she will make her purchase: 
to avoid retracing her steps 
87. Associates, whenever opportunity 
presents itself, with others of 
position or rank higher than 
herself in preference to those 
of her own group 
88. Chooses to work on the health 
committee of an organization to 
which she belongs 
89. Chooses her lei sure-tiige activ­
ities according to what her 
friends' activities are 
90. Denies herself personal pleasures 
so that there is money for the 
family to take excursions to­
gether 
91. Is a strong supporter of the 
local school program even 
though she does not have 
children in school 
92. Before buying compares the cost 
of prepared foods with the cost 
of making them herself 
93. Invites individuals living alone 
to join her family for Sunday dir 
ner even though it makes extra 
work for her 
-
94. Always is on the look-out for 
new kinds of equipment that will 
streamline her work 
95. Does much sewing for herself and 
her children so they can afford 
to dress as fashionably as their 
friends 
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96. Watches to see that temperature 
and ventilation of the house 
are right for health 
97. Spends her vacation time visit­
ing friends in their homes 
98- Does not enter into fun activ­
ities unless other family 
members can also 
99. Manages financially to employ 
a baby-sitter so she can 
attend an extension program or 
an adult education class 
planned for homemakers 
100. Finds ways to use left-over 
foods so nothing is thrown 
away 
101. Donates Christmas gifts for 
orphans who might otherwise 
have none 
102. Usually plans in advance what 
tasks she will do so she can 
get the most accomplished 
103. Makes personal sacrifices so 
that her children can enter 
into more activities than 
their friends 
104. Sees that she is protected 
from polio 
105. Helps her children to develop 
qualities which one expects 
to find in a friend 
106. Encourages family members to 
arrange their schedules so 
they are all home together 
sometime during each day 
107. Takes a job outside the home 
so that the children can re­
main in school 
108. Sees to it that her children 
take good care of their 
clothing to make them last 
longer 
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109• Sends flowers or a basket of 
fruit to an acquaintance in ill 
health even though it is a 
strain on her budget 
110. Uses many short cuts and time 
savers in doing her work 
111. Buys a more expensive car than 
the family can afford so they 
will have one like those driven 
by friends and business asso­
ciates 
112- Consults a doctor only when she 
is in need of medical help 
113. Prefers to spend her free time 
with friends rather than in 
activities that she can do by 
herself 
114. Saves her energy for activities 
she and her family enjoy doing 
together 
115. Arranges her schedule of house­
hold work so she can watch edu­
cational television programs 
116. Restyles clothing when she 
could well afford to buy new 
garments 
117. Gives clothing now in use to 
a family with an emergency 
need 
118. Takes time for several short res 
periods during the day to in­
crease her effectiveness in 
later work 
t 
119. Encourages her children to striv 
for leadership positions in 
school organizations even though 
it means they will have less tim 
to help at home 
e 
e 
120. Plans her schedule of activities 
so that she gets some outdoor 
exercise daily 
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i21. Lowers her standards of house­
keeping in order to have time 
to do things with her friends 
122. Uses her leisure time for com­
munity activities that contri­
bute to good family life 
123. Accepts herself as a teacher 
who can provide many learning 
experiences for her children 
124. Always buys clothing of con­
servative style that will look 
well for several seasons 
125. Gives considerable time to 
working with youth organiza­
tions which she thinks provide 
wholesome activities for youth 
in the community 
126. Pays special attention to 
storing supplies and equipment 
near to where she uses them 
127. Works hard to keep the yard 
attractive so it is the show 
place of the neighborhood 
128. Takes care to see that special 
dietary needs of individual 
family members are met 
129. Gives up personal interests so 
that her children can be with 
their friends 
130. Arranges her time so she can 
do things with other family 
members 
131. Manages the family's budget 
so that the children can take 
advantage of educational 
opportunities in the commu­
nity 
132. Makes a practice of watching 
for bargains on most of the 
things which she buys 
133. Contributes to a welfare fund 
even though it means a finan­
cial sacrifice 
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134. Tries to find the most effi­
cient way of doing the routine 
tasks 
135. Rears her children in such a 
way that the family will be 
well accepted in the community 
136. Sees to it that the foods she 
eats every day make up a well-
balanced diet 
137. Takes time for letter writing 
to keep closely in touch with 
friends who live elsewhere 
138. Encourages family members to 
work and play together as a 
group on projects of interest 
to all 
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A Homemaker1s Self-image: What Is It? 
Form II 
6/14/60 
We are Interested in your opinion concerning how you think 
women today would like to be described in the capacities of 
mothers and homemakers. 
Listed below to the left are statements which describe some 
homemakers. To the right are five columns which give you an 
opportunity to check to what degree you think a" homemaker 
would like to be described by each statement. Would she 
like strongly to be described in this way? Like mildly? 
Be indifferent? Dislike mildly? Or dislike strongly to be 
described in this way? 
Descriptive statements 
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1. Plans to read magazines at the 
library instead of purchasing 
copies for herself 
£. Always has time to be nice to 
people whenever they meet 
3. Sends her child to a nursery 
school to provide experience she 
believes is important for his 
growth 
4. Carefully stores woolen cloth­
ing over the summer to avoid 
moth damage 
5. Gives more than she gets from 
an association 
6. Checks to make sure she has all 
the supplies on hand before be­
ginning to prepare a meal 
7. Transfers her church membership 
to the church which many of the 
prominent people in the commu­
nity attend 
8. Take precautions for safety 
measures that will prevent 
injuries to others 
9. Belongs to a club or organiza­
tion because of the exchange 
of ideas it provides 
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10. Pays utility bills by the desig­
nated date in order to take ad­
vantage of the discount rate 
11. Takes the initiative in becoming 
acquainted with a family who has 
just moved into the neighborhood 
12. Works out ways of doing house­
hold tasks that are easiest for 
herself 
• 
13. Does without new clothing for 
herself so that her children 
might be dressed better than 
their friends 
14. Always treats minor cuts with 
an antiseptic 
15- Encourages her child to hunt 
for information that will help 
him solve his problem 
16. Makes a point of turning the 
lights out in a room which is 
not being used 
17. Tells the salesperson of an 
error in making change so that 
the clerk wij.1 not have to make 
up the loss from his paycheck 
18. Makes a point of thinking 
through her next task before 
she begins to work 
19. Encourages her husband to take a 
job which permits him to be 
dressed up when working even 
though his pay would be less thai 
if he took a job requiring him 
to wear laboring man's clothing 
20. Protects her eyes by having good 
lighting when sewing and reading 
21. Encourages children to entertain 
their friends at home 
22. Makes a practice of exploring the 
various viewpoints of a contro­
versial issue 
23. Makes the family's clothing bud­
get reach by making most of her 
own dresses 
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£4. Occasionally takes care of the 
children of a widow in the neigh­
borhood so the mother can have 
some diversion from family re­
sponsibilities 
2 5 .  Plans meals that are simple to 
prepare on days when she is doing 
a difficult and involved house­
hold job 
26. Practices making a baked product 
many times in order to gain 
enough skill to make on that she 
hopes will get a blue ribbon at 
the fair 
27. Makes financial sacrifices, if 
necessary, to provide sanitary 
bathing and toilet facilities 
in the home 
28. Encourages family members to 
make a number of friends within 
their own age group 
29. Obtains bulletins from state 
extension services or U.S. 
Superintendent of Documents 
that provide helps for solving 
her household problems 
30. Studies the grocery ads in the 
newspaper to locate the bargains 
at the various stores before 
going to buy 
31. Cleans the home of an invalid 
regularIv without accepting pay 
32. Limits the amount of small 
accessories around the house to 
simplify dusting and cleaning 
33. Insists that a cleaning lady be 
hired weekly since most of her 
friends have help with their 
work 
34. Adjusts her rest and relaxation 
to the physical demands placed 
upon her 
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35. Is considerate of the needs and 
feelings of an elderly person 
living with her family 
36. Provides a place in the home 
where family members can read 
without distractions and 
interruptions 
37. Contributes to those causes 
where she believes the money 
is handled wisely 
38. Always treats public property 
as her own 
39. Makes a point of repairing 
minor damages around the house 
in order to save time and 
energy required for a major 
repair .lob later 
40. Chooses home furnishings that 
are of latest style without 
concern for wearing quality 
41. Refuses to buy milk that is 
not pasteurized 
42. Shares a cherished personal 
recipe with a friend who needs 
to prepare a successful meal 
for an important occasion 
43. Encourages cooperation and 
responsibility among family 
members that contribute to 
family unity 
44. Takes a job outside the home so 
that a reserve fund can be 
built up for the children1s 
college educations 
45. Bakes all her own bread to 
save on the grocery bill 
46. Conscientiously considers 
the rights of others 
47. Lets dishes dry in a rack 
after rinsing to save time 
and energy 
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48. Gives her child cash rewards • 
as an Incentive to work for 
high grades so his name will 
appear on the published honor 
roll 
49. Is careful to prepare foods in 
ways that will save vitamins 
and minerals 
50. Is sincere in her social rela­
tionships 
51. Has her children assume home 
responsibilities so they will 
feel a part of the family group 
52. Makes an effort to take her 
children to visit a museum so 
historical events will mean more 
to them 
5,3. Saves money by giving her neigh­
bor home permanents who in turn 
gives her permanents 
54. Makes a point of always being 
polite and courteous to others 
less fortunate than herself 
55. Saves her darning and mending 
to do when visiting with others 
to make good use of her time 
56. Is quick to drop a friendship 
with someone whose social 
standing has not Increased at 
the same rate as her own 
57. Makes a point of buying foods 
that are enriched in vitamins 
and minerals 
58. Makes her home a meeting place 
for her friends 
59. Adjusts her ways of living in 
accordance with the changing 
needs of the family 
60. Makes any vacation travels an 
educational experience for 
herself 
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61. Invests her savings where there 
is little risk involved even 
though she may not draw as high 
an interest rate as she would 
otherwise 
62* Supports plans that provide for 
better housing for poor families 
63. Lists seldom-used food items as 
the supply is used up so she 
will remember to purchase them 
and have them on hand the next 
time she needs them 
64. Lets the society editor of the 
local paper know whenever she 
plans to entertain so that an 
account of the event can appear 
in the paper 
65. Insists that food dropped on the 
floor be washed before it is 
eaten 
66. Watches for opportunities to do 
little things for friends that 
they would not expect 
67. Keeps situations from occurring 
that might create jealousy among 
family members 
68. Points out examples to help her 
children realize the importance 
of education in the world today 
69- Walks instead of driving her 
car to save cost when her 
errand is within walking distance 
70. Helps provide summer camp expe­
riences for underprivileged 
children 
71. Makes a special effort to learn 
how to make use of each household 
appliance most effectively 
72. Works to be a recognized author­
ity in some area of homemaking 
73. Uses disinfectants when she 
cleans her bathroom 
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74. Suggests activities that she and 
her friends can do together 
75. Is alert for ways to help childrei 
develop wholesome attitudes 
toward sex as she believes this 
leads to happier family life 
76. Encourages her children to watch 
educational television programs 
whenever available 
77. Avoids buying on impulse without 
previous planning 
78. Takes a child from a broken home 
into her family group, even 
though it means her own children 
would have to give up things they 
might have had otherwise 
79. Sees to it that she has adequate 
storage space in her home with 
everything kept in its place so 
household tasks can be done 
quickly and easily 
80. Does anything to prevent a scene 
from occurring among family mem­
bers when guests are present in 
the home so her family will be 
thought of as a happy family 
81* Is conscientious about sanita­
tion in all parts of her house­
keeping 
82. Helps her children see the value 
in having friends of all age 
groups 
8-3. Makes real effort to keep the 
family together even under 
adverse circumstances 
84. Moves to a new community to 
take advantage of their good 
school program 
85. Takes care to avoid waste in the 
use of household supplies, such 
as soaps. cleaning powders, etc. 
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86. Encourages her son to invite a 
lonely, less well-liked neighbor­
hood child to his party 
87. Strives to do a task right in 
the first place so as to avoid 
having to take time to do it 
over 
88. Joins in activities that are 
"the things to do" in her crowd 
whether she is interested in 
doing them or not 
89. Manages the family's budget so 
that all the family members have 
necessary clothing to protect 
them from all kinds of weather 
90. Looks for reasons why a friend 
acts as she does so she can 
understand her better 
91. Considers thoughtfully family 
welfare every time she makes 
decisions about the use of 
money 
-
9 2 -  Gains the cooperation of other 
family members so she can re­
turn to school to add to her 
formal education 
93. Takes measures to protect home 
furnishings that get hard use 
to avoid having to replace them 
94. Allows criticism to be directed 
toward herself to save another 
person embarrassment 
95. Tries out doing a task in more 
than one way to find out which 
way is quickest with the-best 
results 
-
96. Teaches her children to re­
spect people of authority and 
of high positions 
97. Sees to it that family members 
are protected from polio 
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98. Makes an effort to learn a new 
activity popular with her 
friends so she isn't left out 
of the group 
99. Makes a point of entertaining 
friends all family members en.lo: s 
100. Skimps in the household budget 
to build a fund for the child­
ren' s college education 
101. Waits to the end of the season 
to buy clothing to take advan­
tage of markdowns 
102. Volunteers to care, free of 
charge, for the children of a 
neighbor who needs to work to 
support her family 
103. Spaces her activities care­
fully to make best use of her 
energy 
104. Insists that her son go on to 
college even though his high 
school grades have not been 
good 
105. Sees to it that she has chest 
x-rays at intervals if facil­
ities are available 
106. Makes a point of remembering 
birthdays and anniversaries of 
friends 
107. Arranges special celebrations 
for birthdays and anniversaries 
of family members to encourage 
family unity 
108. Encourages her children to try 
to find out what their special 
talents are and then to improve 
on them 
109. Mends and patches clothing when 
she could afford to buy new 
articles 
110. Spends an afternoon each week 
driving an elderly neighbor to 
the shopping center 
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111. Sees to it that all household 
appliances are kept in good 
operating condition so they 
will work efficiently 
112. Moves to another city in order 
that her husband may accept a 
position of higher rank even 
though it offers little in­
crease in pay 
113. Has a medical check-up at 
least once a year 
114. Is active in community activ­
ities as she considers this a 
good way to make more friends 
115. Prefers to take her vacations 
with members of her family 
116. Sets aside time each day for 
doing something which she be­
lieves will Improve herself 
as a person 
117. Has as her first concern when 
buying clothing for the chil­
dren whether the article can 
be made larger to allow for 
longer wear 
118. Temporarily neglects her 
housework to help a neighbor 
who has met with an unfor­
tunate experience 
119... Sees to it . that menus are 
planned well ahead to be sure 
everything needed will be on 
hand so no time will be 
wasted 
120. Negledts her home responsi­
bilities to work hard in an 
organization so she will be 
eligible for office 
121. Finds ways to encourage 
children to like foods which 
make UP a balanced diet 
122. Gives time and thought to ways 
to make more friends 
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123. Takes time out to do things 
with her family even if it 
means neglecting personal 
interests 
124. Makes personal sacrifices to 
attend concerts so she can 
develop her appreciation of 
classical music 
125. Makes sacrifices in some areas 
of her budget so she can build i 
a supply of regularly-used items 
at times when the price is lowes 
ip 
st 
126. Is always looking for ways of 
bringing a bit of happiness 
to a less fortunate one 
127. Usually makes out a shopping 
list or grocery order before 
going to town 
128. Chooses clothing that will be 
admired by others 
129. Is sure that any between-meal 
enack fits into a good diet 
for the day 
130. Gives of her time to keep 
closely in touch with friends 
in the community 
131. Encourages each family member 
to make contributions toward 
the welfare of the family 
132. Arranges her work so she can 
attend a study group regularly 
133. Operates the household accord­
ing to a plan for spending that 
conserves every dollar 
134. Makes a special effort to visit 
a shut-in regularly 
135. Finds ways and means to have 
good books and magazines avail-., 
able for reading in the home 
136. Is more conservative in the use 
of money than she needs to be 
137. Gives freely of her time to as­
sist with a community welfare 
project 
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MY PORTRAIT AS A HOMEMAKER 
Directions 
On the following pages are statements describing things 
which homemakers do for their families, their homes, them­
selves and others. Some of these statements will describe 
things you do or would do and some will be very different 
from what you do. 
The statements appear in pairs. Here is an example: 
X A. I make personal sacrifices so that my children 
can enter more activities than their friends. 
_B. I take a child from a broken home into my 
family group, even though it means my own 
children would have to give up things they 
might have had otherwise. 
Which of these two statements most nearly describes what 
you actually do or would do if you had the opportunity? If 
you are more likely to do A, place an X in the blank in 
front of A as shown above. If, however, you are more likely 
to do B, place an X in the blank in front of B. 
If both statements, A and B, describe what you do, choose 
the one which you would be most likely to do if you had equal 
opportunities to do both. If neither statement describes your 
actions, choose the one you would do if you had equal oppor­
tunity to do both. For example, in the illustration above, if 
you do not have children, you would choose the statement which 
describes what you would be most likely to do if you had 
children. 
This is not a test. There are no right or wrong answers. 
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Your choices should describe what you do at the present time 
and not what you think you should do. Be sure to read each 
statement carefully and take into consideration the whole idea 
when selecting your answer. Make a choice for every pair of 
statements. DO NOT SKIP. 
1. A.I always have time to be nice to people whenever we 
meet. 
B.I encourage the kind of cooperation among members of 
my family that contributes to family unity. 
2» A.I occasionally take care of the children of a widow 
in the neighborhood so the mother can have some relief 
from family responsibilities. 
B.I teach my children to respect people of authority 
and of high positions. 
3 . A.I encourage my children to entertain their friends 
at home. 
B.I see to it that members of my family are protected 
from polio. 
4 . A.I manage the family's budget so that all members have 
necessary clothing to protect them from all kinds of 
weather. 
B.I rear my children in such a way that the family will 
be well accepted in the community. 
5 . A.I encourage my children to hunt for information that 
will help them solve their problems. 
B.I make situations comfortable for those I am with. 
6 . A.I help family members settle differences so all con­
cerned will be satisfied. 
B.I make a point of remembering birthdays and anni­
versaries of friends. 
7 . A.I call attention to the trade name of a garment when­
ever I describe a recent purchase to my friends. 
B.I entertain very little to avoid the expense involved. 
8 . A.I am sincere in my social relationships. 
B.I make our home a place where family members enjoy 
doing things together. 
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A.I encourage my teen-ager to invite schoolmates from 
important families in town to her party even though 
she doesn't usually associate with them. 
B.I usually read magazines at the library instead of 
purchasing copies for myself. 
A.I encourage family members to work~and play together 
as a group on projects of interest to all. 
B.I make musical training possible for my gifted child 
even though it means sacrifices for myself. 
A.I allow tasks of one kind to accumulate before doing 
any of them in order to save time getting out sup­
plies and equipment. 
B.I choose to live in a neighborhood that will give the 
family prestige even though it means going heavily 
in debt. 
A.I adjust our way of living to fit the changing needs 
of the family. 
B.I never consciously hurt the feelings of others. 
A.I join in activities that are 11 the things to do" in 
my crowd whether I am Interested in doing them or not. 
B.I lower my standards of housekeeping in order to have 
time to do things with my friends. 
A.I carefully store woolen clothing over the summer to 
avoid moth damage. 
B.I help my children work together toward family goals. 
A.I frequently ride a bus downtown instead of driving 
my car and paying parking fees. 
B.I let the society editor of the local paper know 
whenever I plan to entertain so that an account of 
the event may appear in the paper. 
A.I make our home a place where family members can 
share their troubles as well as their joys. 
B.I take precautions for safety measures that will 
prevent injuries to others. 
A.I associate with others of higher social standing 
than mine whenever I can. 
B.I limit the amount of small accessories around the 
house to simplify dusting and cleaning. 
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A.I point out examples to my children so they will 
realize the Importance of education in the world 
today• 
B.I watch for ways to help my children develop whole­
some attitudes toward sex, as I believe this leads 
to happier family life• 
A.I give my child rewards as an incentive to work for 
high grades so his name will appear on the published 
honor roll. 
B.I usually spend my vacation time visiting with friends. 
A.I arrange my time so I can do things with other family 
members• 
B.I look constantly for ideas to help me do my house­
hold work better. 
21 . A.I help a less fortunate friend to obtain a needed 
article by paying the expenses involved. 
B.I practice making a baked product many times in order 
to gain enough skill to make one that I hope will 
get a blue ribbon at the fair. 
22 . A.I always treat public property as my own. 
B.I arrange special celebrations for birthdays of 
family members in order to encourage family unity. 
23 . A.For sanitary reasons, I always scald dishes and let 
them dry rather than drying them with a towel. 
B.I work to be a recognized authority in some area of 
homemaking. 
24 . A.I have my children assume home responsibilities so 
they will feel a part of the family group. 
B.I teach my children to respect people of authority 
and of high positions. 
25 . A.I isolate a family member who has a cold from other 
members of the family. 
B-I strongly urge my children to prepare themselves 
to hold white collar positions when they grow up. 
26 . A.I prefer to take my vacation with members of my 
family. 
B.I share a cherished recipe with a friend who needs 
to prepare a meal for an important occasion. 
18. 
19. 
20, 
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A.I continue to be loyal to a friend even though she 
has done something not approved by others. 
B.I pay more than I can afford for a piece of furniture 
if it is well constructed and is expected to last 
for a long period of time. 
A.I encourage my children to try to find out what their 
special talents are and then to improve on them. 
B.I see to it that my children have safe play space. 
A.I am very careful not to expose others to my colds. 
B.I walk instead of driving my car to save cost when­
ever an errand is within walking distance. 
A.I encourage my children to develop an inquiring mind 
as they grow up. 
B.I take care to see that special dietary needs of indi­
vidual family members are met. 
A.I arrange my work so I can attend a study group regu­
larly . 
B.I take care to avoid waste in the use of household 
supplies, such as soaps, cleaning powders, etc. 
A.I take the initiative in becoming acquainted with a 
family who has just moved into the neighborhood. 
B.I watch for opportunities to do little things for 
friends that they would not expect. 
A.I do much sewing for my children and myself so we can 
afford to dress as fashionably as our friends. 
B.I pay special attention to storing supplies and __ 
equipment near to where I use them. 
A.I actively promote community health projects. 
B.I protect my eyes by having good lighting when 
sewing and reading. 
A.I make sacrifices in some areas of my budget so I can 
build up a supply of regularly-used items when the 
price is lowest. 
B.I plan my schedule of activities so that I get some 
outdoor exercise daily. 
A.I contribute to those causes where I believe the 
money is handled wisely. 
B.I encourage family members to make a number of friends 
within their own age groups. 
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A.I accept myself as a teacher who can provide many 
learning experiences for my children. 
B.I try to rear my children so the family will be well 
' accepted in the community. 
A.I share in community or national projects to supply 
clothing to those in special need. 
B.I work hard to keep the yard attractive so it is the 
show place of the neighborhood. 
A.I manage the family's budget so that the children 
can take advantage of educational opportunities in 
the community. 
B.I take into account the wishes and feelings of 
others when making a decision involving a group. 
A.I am active in community work as I consider this a 
food way to. make more friends. make a special effort to visit a shut-in regularly 
A.I make a point of always being polite and courteous 
to others less fortunate than myself. 
B-I see that I am protected from polio. 
A.I give time and thought to ways to make more friends. 
B.I watch to see that temperature and ventilation of 
the home are right for health. 
A.I encourage my children to watch educational tele­
vision programs whenever available. 
B.I help my children to develop qualities which one 
expects to find in a friend. 
A.I take time to keep closely in touch with friends 
in the community. 
B.I try out doing a task in more than one way to find 
out which most quickly gives good results.. 
A.I am always looking for ways to bring a bit of 
happiness to a less fortunate one. • 
B.I pay utility bills by the designated date in order 
to take advantage of the discount rate. 
A.I work on improving my personality since I see this 
as a way of making more friends. 
B.Vfhen buying children's clothing, I always check 
carefully to see if the garment can be made larger 
to allow for longer wear. 
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A. I  find ways to encourage my children to like foods 
which make up a balanced diet. 
B.I help my children see the value in having friends 
of all age groups. 
A.I give up personal interests so that my children 
can be with their friends. 
B.I make a point of listing the jobs to be done as I 
think of them so I can work them in as time and 
situation permit. 
A.I attend regularly the meeting of the parent-teachers 
association to become better informed about educa­
tional issues. 
B.I see to it that the foods I eat every day make up 
a well-balanced diet. 
A.I encourage my children to strive for leadership 
positions in school organizations even though it means 
they will have less time to help at home. 
B.I support plans that provide for better housing for 
poor families. 
A.I do not let prejudices keep me from being friendly. 
B.I see to it that' my children take good care of their 
clothing so it will last longer. 
A.I see to it that the means I- use for disposing of 
garbage is not injurious to my health or that of 
others. 
B.I deny myself personal pleasures so that there is 
money for the family to take excursions together. 
A.I'm always ready to help a friend when it will make 
a situation easier for her. 
B.I take an active part in promoting educational 
projects,in the community such as improving the 
library. 
A.I work for the improvement of playgrounds in the 
neighborhood even though my children are too old to 
use them. 
B.I manage to employ a baby-sitter so I can attend an 
extension program or an adult education class planned 
for homemakers. 
A.I combine household tasks that can be done at the 
same time to save time and energy. 
B.I make a point of entertaining friends that all 
family members enjoy. 
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A.I make many or most gifts from materials at hand 
instead of purchasing them. 
B.1 usually plan in advance what tasks I will do so 
I can get the most accomplished. 
a.I encourage my child to invite a lonely less well-
liked neighborhood child to his birthday party. 
B.I make a point of buying clothing for the family 
that is washable in order to cut down on dry clean­
ing bills• 
A.I am a strong supporter of the local school program 
even though I do not have children in school-
B.I maintain a standard of housekeeping a bit higher 
than that of my neighbors so they will consider me 
an example. 
A.I am conscientious about sanitation in all parts of 
my housekeeping. 
B.I make my home a meeting place for my friends. 
A.I space my activities carefully to make best use of 
my energy. 
B.I take time for letter writing to keep closely in 
touch with friends who live elsewhere. 
A.I look for reasons why a friend acts as she does 
so I can understand her better. 
B.I set aside time each day for doing something which 
I believe will improve myself as a person. 
A.I find ways to use left-over foods so nothing is 
thrown away. 
B.I see to it that menus are planned well ahead to be 
sure everything will be on hand so no time will be 
wasted In getting the meals. 
A.I see to it that I have adequate storage space in my 
home with every thing kept in its place so household 
tasks can be done quickly and easily. 
B.I take time out to do things with my family even if 
it means neglecting personal interests. 
A.I make a point of taking care of minor repairs so as 
to avoid more extensive expense later. 
B.When shopping, I plan the order In which I will make 
my purchases to avoid retracing my steps. 
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A.I donate Christmas gifts for orphans who might other­
wise have none. 
B.I use many short cuts and time savers in doing my 
work. 
A.I choose clothing that will be admired by others. 
B.I save energy for activities my family and I enjoy 
doing together. 
A.I hold a paying job so that a reserve fund can be 
built up for the children's college educations. 
B.I usually make out a shopping list or grocery order 
before going to the store so I can get my shopping 
done as quickly as possible. 
A.I make a special effort to learn how to make best 
use of each household appliance. 
B.I make financial sacrifices, if necessary, to provide 
sanitary bathing and toilet facilities in the home. 
A.I broaden my interests so more people will enjoy 
having me as a friend. 
B.I make an effort to take my children to visit a 
museum so historical events will mean more to them. 
A.Before buying, I compare the cost of prepared foods 
with the cost of making them myself. 
B.I belong to a club or organization because of the 
exchange of ideas it provides. 
A.I make a practice of watching for bargains on most 
of the things which I buy. 
B.I suggest activities my friends and I can do together. 
A.I encourage my children to participate in outdoor 
sport activities throughout the year. 
B.I give freely of my time to assist with a community 
welfare project. 
A.I have a medical check-up at least once a year. 
B.I make a point of repairing minor damages around the 
house in order to save time and energy required for 
a major repair job later. 
A.I find ways and means to have good books and magazines 
available for reading in the home. 
B.I'find ways to protect home furnishings that get hard 
use to avoid having to replace them. 
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75. \ A.I'm always looking for ways to do jobs well In the 
shortest amount of time. 
B.I see that the children in my family have adequate 
rest. 
76 . A.I make the family's clothing budget reach by making 
most of my own dresses. 
B.I use my leisure time for community activities that 
contribute to good family life. 
77 . A.I am careful to prepare foods in ways that will save 
vitamins and minerals. 
B.I make sure I eat a well-balanced diet in order to 
78 . A.I make a practice of giving my children books as 
gifts to encourage them to read more. 
JB.I try to find the most efficient way to do routine 
tasks. 
79 . A.I work to earn money so that the children can remain 
in school. 
B.I work hard to have what I do recognized as worth­
while by my family. 
80 . A.I encourage my husband to attend evening school to 
broaden his interests, to increase his general: know­
ledge, or to improve some skill. 
B.I make a point of thinking through each task before 
I begin to work. 
81 . A.I control my weight by constantly restricting my diet 
so that I have a figure that will be admired. 
B.I make it possible for family friends to be enter­
tained frequently. 
82 . A.I do not let my standards of housekeeping interfere 
with my family's happiness. 
B.I make an effort to help my children develop an 
appreciation of good musci and fine art. 
83 . A.I give considerable time to working with youth organi­
zations which I think provide wholesome activities 
for youth in the community. 
B.I show my children ways to do their household work in 
less time without rificing quality. 
save on possible medical bills. 
218 
84. A.I often Invite individuals living alone to join my 
family for Sunday dinner even though it makes extra 
work for me. 
B.I make a point of assembling all needed supplies and 
equipment before beginning to work so time and energy 
won't be wasted when doing the job. 
WE ALSO NEED SOME INFORMATION ABOUT YOU1. 
We do not want, your name, but we would like to know: 
(Please check(X) all items that describe you) 
1. To what age group do you belong: 
20-29 yrs. 40-49 yrs. 
30-39 yrs. 50-59 yrs. 
60 yrs 
over 
and 
2- Are you married? Yes No_ 
If yes, what family members 
do you have? 
husband 
children under 
12 yrs. 
children 12-18 yrs• 
children over 18 yrs. 
and living at home 
3. How much formal educa­
tion have you had? 
attended high school 
graduated from 
high school 
attended college 
graduated from 
college 
4. What do you believe to be desirable? Below are listed 
eight personal values. Please place a 1 in the blank 
in front of the value which you believe is most Important 
to you- Place a 2 in the blank before the value which 
is next Important to you• Continue ranking the values by 
placing numbers in the remainder blanks indicating your 
preference. 
Concern for others 
Economy 
Education 
Friendship 
Health 
Status 
Family life Work efficiency 
219 
MY PORTRAIT AS A HOMEMAKER 
Key for Scoring 
1. A 
D 
16. D 
F 
31. C 
B 
46- E 
B 
61. E 
C 
67 . C 
H 
73. F 
H 
79. C 
G 
2- A 
G 
17. G 
H 
32. A 
E 
47. F 
E 
62. B 
H 
68 . H 
F 
74. C 
B 
80. C 
H 
3. D 
F 
18. C 
D 
33. G 
H 
48. E 
H 
63. E 
D 
69 . E 
G 
75. H 
F 
81. G 
D 
4. F 
G 
19. G 
E 
34. A 
F 
49 C 
F 
64. B 
H 
70 . B 
C 
76. B 
D 
82. D 
C 
5. C 
A 
20. D 
H 
35. B 
F 
50. G 
A 
65. A 
H 
71 . B 
E 
77. F 
B 
83. A 
H 
6. D 
E 
21. E 
G 
36. B 
D 
51. A 
B 
66. G 
D 
72 . F 
A 
78. C 
H 
84. A 
H 
7. G 
B 
22. A 
D 
37. C 
G 
52. F 
D VALUE PROFILE 
8. E 23. F 38. A 53. E 21 
D G G A 20 
19 
9. G 24. B 39. C 54. A 18 
B G A C 17 
16 
10. D 25. F 40. E 55. H 15 
C G A D 14 
11. H 
13 
26. D 41. A 56. B 12 
G E F H 11 
12. D 
10 
27. E 42. E 57. A 9 
A B F B 8 
13. 28. 
7 
G U 43. C 58 • C 6 
E F E G 5 
14. B 29. 
4 
F 44. E 59. F 3 
D ti H E 2 
15. B 30. 
1 
U 45. A 60. H 0 
B E b c d  E F G H 
